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Konu: Kongre Diizenleme Kurulu 05.10.2024
Say1:2024/003

ILGILI KURUMA

Icisleri Bakanlig1 tarafindan tahsis edilen 06-139-180 tescil kodu ile Tiizel kisilige sahip olan
Uluslararas1 Bilimsel Arastirma ve Strateji Gelistirme Dernegi, 5253 sayili kanuna uygun
olarak “Bilimsel Arastirmalar ve Akademik Calismalar” alaninda ulusal ve uluslararasi
diizeyde faaliyetlerini yiiriitmektedir.

Kurumumuzun Yonetim Kurulu tarafindan, 05.10.2024 tarihinde saat 14:00°da “Bilimsel
Caligmalarda Strateji  Gelistirme” goriismeleri ile “Bilimsel Kongreler Diizenlenmesi”
giindemleri ile toplanmis ve alinan 9 nolu karara istinaden asagida detaylar1 yazili olan bilimsel
etkinligin  diizenlenmesine ve etkinlige iliskin akademisyenlerin resmi  olarak
gorevlendirilmesine oy birligi ile karar verilmistir.

Bilgi ve geregini arz ederim.
Dr. Nadire KANTARCIOGLU
UBSDER Baskani

Etkinlik Adi : 3. ULUSLARARASI TOPLUM VE EGITiM BiLIMLERI
KONGRESI

Etkinlik Tarihi: 25-27 TEMMUZ 2025, DENiZLi, TURKIYE
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Uluslararasi Bilimsel Arastirma ve Strateji Gelistirme Dernedi
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Say1:2025/015
Ilgili Makama:

Uluslararas1 Bilimsel Arastirma ve Strateji Gelistirme Dernegi (UBSDER) tarafindan organize
edilen “3 INTERNATIONAL CONGRESS ON SOCIAL AND EDUCATIONAL
SCIENCES” Temmuz 25-27, 2025 tarihinde 6 farkli lilkeden (Tiirkiye’den 15, yurt disindan
22 bildiri sunuldu) olmak {izere toplam 37 adet sunum yapilarak, cevrimi¢i olarak
diizenlenmistir. Kongremiz, 16 Ocak 2020°de Akademik Tesvik Odenegi Y®onetmeligine
getirilen “Tebliglerin sunuldugu yurt i¢inde veya yurt disindaki etkinligin uluslararasi olarak
nitelendirilebilmesi i¢in Tirkiye disindan en az bes farkli iilkeden sozlii teblig sunan
konugmacinin katilim saglamasi ve tebliglerin yaridan fazlasinin Tiirkiye disindan katilimeilar
tarafindan sunulmasi esastir.” Degisikligine uygun olarak diizenlenmistir.

Bilgilerinize Arz Ederim

22.07.2025
/]
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W

Dr. Nadire KANTARCIOGLU
UBSDER Baskani

Kongremize katilan iilkeler:

Azerbaijan, Indonesia, India, Philippines, Pakistan, Turkiye

INSTITUTE CONTACT INFORMATION:
TURGUT OZAL MAH. AKKENT 6 TWINS TRADE CENTER ANKARA
TEL: 0312566 0020 FAKS: 0312 566 0021
Web : www.ubsder.org.tr ubsder@ubsder.org.tr
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CONGRESS PROGRAM

Meeting Link:
https://us06web.zoom.us/j/4603636838?pwd=Gx9IrIRf5cUTPsZZ4pilDYkYWaaEAc6.1&0
mn=85305983365

Meeting ID: 460 363 6838
Password: 121314

PARTICIPANT COUNTRIES (6):

Tirkiye: Other Countries:



https://us06web.zoom.us/j/4603636838?pwd=Gx9rIRf5cUTPsZZ4pilDYkYWaaEAc6.1&omn=85305983365
https://us06web.zoom.us/j/4603636838?pwd=Gx9rIRf5cUTPsZZ4pilDYkYWaaEAc6.1&omn=85305983365

Opening Ceremony

Online
Date: 26 July 2025
Time: 19:40

Meeting Link:
https://us06web.zoom.us/j/4603636838?pwd=Gx9rIRf5cUTPsZZ4pilDYk
YWaaEAc6.1&omn=85305983365

Meeting ID: 460 363 6838
Password: 121314

Opening Concert:

There will be a music concert by Turkish music teacher
Or. Ujur GOLLD.

Speech:

Dr. Veysel GOCER
Ministry of Education, Tiirkiye



https://us06web.zoom.us/j/4603636838?pwd=Gx9rIRf5cUTPsZZ4pilDYkYWaaEAc6.1&omn=85305983365
https://us06web.zoom.us/j/4603636838?pwd=Gx9rIRf5cUTPsZZ4pilDYkYWaaEAc6.1&omn=85305983365

ONEMLI, DIKKATLE OKUYUNUZ LUTFEN / IMPORTANT, PLEASE READ CAREFULLY

Onemli, Dikkatle Okuyunuz Liitfen

v

<\

ANANENENENEN

Kongremizde Yazim Kurallarina uygun génderilmis ve bilim kurulundan gegen bildiriler icin online (video konferans sistemi
Uzerinden) sunum imkani saglanmistir.

Online sunum yapabilmek icin https://zoom.us/join sitesi lizerinden giris yaparak “Meeting ID or Personal Link Name” yerine
ID numarasini girerek oturuma katilabilirsiniz.

Zoom uygulamasi icretsizdir ve hesap olusturmaya gerek yoktur.

Zoom uygulamasi kaydolmadan kullanilabilir.

Uygulama tablet, telefon ve PC’lerde calisiyor.

Her oturumdaki sunucular, sunum saatinden 15 dk dncesinde oturuma baglanmig olmalari gerekmektedir.

Tim kongre katilimcilari canli baglanarak tlim oturumlari dinleyebilir.

Moderatér — oturumdaki sunum ve bilimsel tartisma (soru-cevap) kismindan sorumludur.

Dikkat Edilmesi Gerekenler- TEKNiK BILGILER

v
v
v

v

Bilgisayarinizda mikrofon olduguna ve calistigina emin olun.

Zoom'da ekran paylasma 6zelligine kullanabilmelisiniz.

Kabul edilen bildiri sahiplerinin mail adreslerine Zoom uygulamasinda olusturdugumuz oturuma ait ID numarasi
gdnderilecektir.

Katilim belgeleri kongre sonunda tarafiniza pdf olarak gonderilecektir

v" Kongre programinda yer ve saat degisikligi gibi talepler dikkate alinmayacaktir

IMPORTANT, PLEASE READ CAREFULLY

v

ANENENENENEN

To be able to attend a meeting online, login via https:/lzoom.us/join site, enter ID “Meeting ID or Personal Link Name” and
solidify the session.

The Zoom application is free and no need to create an account.

The Zoom application can be used without registration.

The application works on tablets, phones and PCs.

The participant must be connected to the session 15 minutes before the presentation time.

All congress participants can connect live and listen to all sessions.

Moderator is responsible for the presentation and scientific discussion (question-answer) section of the session.

Points to Take into Consideration - TECHNICAL INFORMATION

v
v
v

Make sure your computer has a microphone and is working.
You should be able to use screen sharing feature in Zoom.
Attendance certificates will be sent to you as pdf at the end of the congress.

v" Requests such as change of place and time will not be taken into consideration in the congress program.

Before you login to Zoom please indicate your name_surname and HALL number,
exp. Hall-1, Hakan OZTURK

Zoom

. %
£ 2

A

Cloud Video Simple Mobile
Conferencing Online Meetings Collaboration

Meeting ID: 460 363 6838
Passcode: 121314




IMPORTANT, PLEASE READ CAREFULLY

* To be able to make a meeting online, login via https://z0om.us/join site, enter ID instead
of “Meeting ID or Personal Link Name” and solidify the session.

e The Zoom application is free and no need to create an account.

* The Zoom application can be used without registration.

e The application works on tablets, phones and PCs.

o Speakers must be connected to the session 10 minutes before the presentation time.

e Online presentations; Presentation time is 10 minutes. There is 5 minutes of question and
answer time.

e All congress participants can connect live and listen to all sessions.

e During the session, your camera should be turned on at least %70 of session period

e Moderator is responsible for the presentation and scientific discussion (question-answer)
section of the session.

TECHNICAL INFORMATION

* Make sure your computer has a microphone and is working.

* You should be able to use screen sharing feature in Zoom.

 Attendance certificates will be sent to you as pdf at the end of the congress.

* Moderator is responsible for the presentation and scientific discussion (question-answer)

section of the session.
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ONLINE

26.07.2025 SESSION-1 / HALL-1

9]
TURKEY TIME: 20:00-22:00
Zoom Passcode: 121314

@ Denizli/TURKIYE
Zoom Meeting ID: 460 363 6838

CHAIR: Prof. Dr. Giilden ULGEN
CHAIR VICE: Asst. Prof. Metin CELIK

Author(s)

Affiliation

Title

Istanbul Universitesi, Iktisat Fakiiltesi
Iktisat Boliimii, Beyazit, Istanbul

KADIN ISTIHDAMININ EKONOMIK

Prof. Dr. Giilden ULGEN & BUYUMEYE KATKISI: TURKIYE
Cagatay VISNE Istanbul Universitesi, Sosyal Bilimler EKONOMISINDE
Enstitiisti, SEKTOREL PERSPEKTIFTEN ARDL
Iktisat Doktora Programi, Beyazit, Istanbul ANALIZI

Res. Asst. Nur Manolya SEN
CATALKAYA

Anadolu Universitesi, Edebiyat Fakiiltesi

MIGRATION AND AGEING: AN
EVALUATION OF SOCIAL RELATIONSHIPS

Asst. Prof. Metin CELIK

Siirt Universitesi, Fen Edebiyat Fakiiltesi

THE MEDIATING ROLE OF
PSYCHOLOGICAL FLEXIBILITY IN THE
RELATIONSHIP BETWEEN RESILIENT

MENTALITY AND PSYCHOLOGICAL
WELL-BEING

Asst. Prof. Burhan UZUM

Siirt Universitesi, Sosyal Bilimler MYO

THE EFFECT OF PROJECT-BASED
TEACHING IN ENGLISH TEACHING:
A MIXED-META STUDY

Dr. Merve DILTEMIZ

Bolu Abant Izzet Baysal Universitesi,

The CONTRIBUTIONS of DIGITAL
TECHNOLOGIES to the FIELD of PUBLIC

fletisim Fakiiltesi RELATIONS in the AGE of ARTIFICIAL
INTELLIGENCE
GROWING OLDER in the DIGITAL AGE: The
Dr. Merve DILTEMIZ Bolu Abant Izzet Baysal Universitesi, IMPORTANCE of DIGITAL

[letisim Fakiiltesi

LITERACY for OLDER ADULTS

Dr. Ugur GULLU

Independent Researcher

BAGLAMA CALGISINDA GELENEKSEL
SELPE YONTEMI VE ICRA TEKNIKLERI

Lecturer Dr. Hasan Harmanc1

Diizce Universitesi, Akgakoca Bey Siyasal
Bilgiler Fakiiltesi

A GREEN PATH TO GLOBAL MARKETS:
A CONCEPTUAL ANALYSIS OF
ENVIRONMENTAL SUSTAINABILITY
AND SME INTERNATIONALIZATION
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ONLINE

26.07.2025

SESSION-1 / HALL-2

@ Denizli/TURKIYE

a
TURKEY TIME: 20:00-22:00

Zoom Meeting ID: 460 363 6838

Zoom Passcode: 121314

CHAIR: Prof. Dr. Cengiz OZYUREK
CHAIR VICE: 4ssoc. Prof. Ulduz Farhad QOHROMANOVA

Author(s)

Affiliation

Title

METHODS AND PRINCIPLES OF

Assoc. Prof. Ulduz Forhad Azerbaijan State Pedagogical University LITERARY SCIENCE
QOHROMANOVA
Ordu Universitesi, Fen Bilimleri Enstitiisii
Caner CABUK & RESEARCH TRENDS ON THE STATION

Prof. Dr. Cengiz OZYUREK

Ordu Universitesi, Egitim Fakiiltesi

TECHNIQUE IN EDUCATION

Biisra YILDIZ
Assoc. Prof. Memet UCGUL

Kirikkale Universitesi, Fen Bilimleri
Enstitiisii
&
Kirikkale Universitesi, Egitim Fakiiltesi

21st CENTURY TECHNOLOGY
COMPETENCY LEVELS OF TEACHERS AND
MASTER INSTRUCTORS WORKING AT THE
ANKARA PUBLIC EDUCATION CENTER

Biisra KORKMAZ
Assoc. Prof. Memet UCGUL

Kirikkale Universitesi, Fen Bilimleri
Enstitiisii
&
Kirikkale Universitesi, Egitim Fakiiltesi

THE EFFECT OF THE COMPUTER
OPERATING AND MANAGEMENT COURSE
PROGRAM OFFERED AT HAKKARI
LIFELONG LEARNING CENTERS ON
PARTICIPANTS PERCEPTIONS OF
COMPUTER SELF-EFFICACY AND
ATTITUDES TOWARDS COMPUTERS

Kiibra KOCA
Prof. Dr. Remzi KILIC
Assoc. Prof. Diirdane TOR

Erciyes Universitesi, Egitim Bilimleri
Enstitiisti, Egitim Bilimleri Anabilim Dali,
Kayseri, TURKIYE
&

Erciyes Universitesi, Egitim Fakiiltesi,
Kayseri, TURKIYE

ANALYSIS OF GAMIFICATION-THEMED
STUDIES IN MATHEMATICS
EDUCATION BETWEEN 2021-2024

Dr. Bedel SAMANCI KAYHAN
Assoc. Prof. [smail KARSANTIK

Marmara Universitesi, Atatiirk Egitim
Fakiiltesi, Egitim Bilimleri Boliimii,
Istanbul, Tiirkiye
&

Recep Tayyip Erdogan Universitesi, Egitim
Fakiiltesi, Egitim Bilimleri Boliimii, Rize,
Tiirkiye

HOMESCHOOLING AS AN ALTERNATIVE
EDUCATION MODEL: THE EXAMPLE OF
THE UNITED STATES

Dr. Bedel SAMANCI KAYHAN
Assoc. Prof. ismail KARSANTIK

Marmara Universitesi, Atatiirk Egitim
Fakiiltesi, Egitim Bilimleri Boliimii,
Istanbul, Tiirkiye
&

Recep Tayyip Erdogan Universitesi, Egitim
Fakiiltesi, Egitim Bilimleri Boliimii, Rize,
Tiirkiye

EDUCATIONAL POLICIES APPLIED IN THE
UNITED STATES FOR LANGUAGE
LEARNING OF IMMIGRANT
STUDENTS

Dr. Bilgen KERKEZ

Milli Egitim Bakanligi/Ankara

REFLECTIONS OF LITERACY
TYPES IN THE 2024 CURRICULA
WITHIN THE CONTEXT OF SYSTEM
LITERACY
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ONLINE

26.07.2025

SESSION-1 / HALL-3

@ Denizli/TURKIYE

a
TURKEY TIME: 20:00-22:00

Zoom Meeting ID: 460 363 6838

Zoom Passcode: 121314

CHAIR: Dr. Anil Mehta

CHAIR VICE: Dr. Omar Siddique

Author(s)

Affiliation

Title

Ayesha KHAN

University of the Punjab, Pakistan

GENDER DISPARITIES IN HIGHER
EDUCATION IN SOUTH ASIA

Rajesh VERMA

University of Delhi, India

DIGITAL LITERACY AMONG
RURAL STUDENTS IN POST-
PANDEMIC INDIA

Maria GOMEZ

University of the Philippines, Diliman,
Philippines

LANGUAGE DIVERSITY AND
EDUCATIONAL INCLUSION IN THE
PHILIPPINES

Iwan SANTOSO

Universitas Indonesia, Indonesia

EDUCATIONAL
TRANSFORMATION IN URBAN
INDONESIA: POLICY AND
PRACTICE

Nida REHMAN

Lahore College for Women University,
Pakistan

INCLUSIVE EDUCATION FOR
GIRLS IN TRADITIONAL
COMMUNITIES

Dr. Anil MEHTA

Jawaharlal Nehru University, India

HIGHER EDUCATION POLICY
CHANGES IN INDIA: A CRITICAL
REVIEW

Carla MONTANO

De La Salle University, Philippines

SOCIAL MEDIA AND YOUTH
PARTICIPATION IN DEMOCRATIC
SPACES

Siti AISYAH

Universitas Gadjah Mada, Indonesia

CULTURAL IDENTITY AND
INTERCULTURAL LEARNING IN
INDONESIAN CLASSROOMS

Dr. Omar SIDDIQUE

University of Karachi, Pakistan

SOCIAL COHESION THROUGH
MULTILINGUAL EDUCATION IN
PAKISTANI SCHOOLS

Dr. Priya NARAYANAN

Banaras Hindu University, India

GENDERED EXPERIENCES OF
STEM STUDENTS IN INDIAN
UNIVERSITIES
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26.07.2025 SESSION-1 / HALL-4

a
TURKEY TIME: 20:00-22:00

@ Denizli/TURKIYE
Zoom Passcode: 121314

Zoom Meeting ID: 460 363 6838

CHAIR: Dr. Agus Widodo
CHAIR VICE: Dewi Kartika

Author(s) Affiliation Title
ONLINE TEACHING STRATEGIES
Emily SANTOS Ateneo de Manila University, Philippines | IN LOW-INCOME REGIONS OF THE

PHILIPPINES

Dr. Agus WIDODO

Universitas Negeri Jakarta, Indonesia

INTEGRATING ENVIRONMENTAL
EDUCATION IN SCHOOL
CURRICULA

Farah YOUSAF

Quaid-i-Azam University, Pakistan

MEDIA REPRESENTATION OF
WOMEN’S EDUCATION IN SOUTH
ASIA

Rakesh SHARMA

University of Mumbai, India

SOCIO-ECONOMIC FACTORS
AFFECTING SCHOOL DROPOUT
RATES IN RURAL INDIA

Melissa CRUZ

Polytechnic University of the Philippines

EDUCATION IN CRISIS: LESSONS
FROM POST-PANDEMIC POLICY IN
THE PHILIPPINES

Nurul FADILAH

Universitas Airlangga, Indonesia

E-LEARNING ADOPTION IN PUBLIC
UNIVERSITIES: CHALLENGES AND
SUCCESS FACTORS

Saima TAHIR

International Islamic University, Pakistan

FAITH-BASED EDUCATION AND
MODERN CURRICULUM: A CASE
FROM PAKISTAN

Arun JOSHI

University of Hyderabad, India

MIGRATION AND ACCESS TO
EDUCATION IN BORDER REGIONS
OF INDIA

Paolo Dela CRUZ

University of Santo Tomas, Philippines

COMMUNITY-BASED EDUCATION
FOR SUSTAINABLE
DEVELOPMENT IN THE
PHILIPPINES

Dewi KARTIKA

Universitas Sebelas Maret, Indonesia

GENDER SENSITIVITY IN
INDONESIAN SCHOOL
TEXTBOOKS

Andini Pratama

University of Indonesia, Indonesia

COMMUNITY-BASED
APPROACHES TO REDUCING
URBAN POVERTY IN SOUTHEAST

ASIA
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CONTENT
CONFERENCE ID |
ORGANIZING COMMITTEE I1
SCIENTIFIC BOARD MEMBERS I11
PROGRAM v
CONTENT VI
AUTHOR(S) AFFILIATION TITLE PAGE
NUMBER
1) Istanbul Universitesi, Iktisat
) Fakiiltesi )
) Iktisat Boliimii, Beyazit, Istanbul CONTRIBUTION OF WOMEN
Prof. Dr. Giilden ULGEN ) & EMPLOYMENT TO ECONOMIC
Cagatay VISNE Istanbul Universitesi, Sosyal GROWTH: ARDL ANALYSIS OF 1-15
Bilimler Enstitiist, TURKISH ECONOMY FROM
Iktisat Doktora Programu, SECTORAL PERSPECTIVE
Beyazit, Istanbul
2) ) MIGRATION AND AGEING: AN
Res. Asst. Dr.. Nur Manolya Anadolu Universitesi, Edebiyat EVALUATION OF SOCIAL 16-17
SEN CATALKAYA Fakiiltesi RELATIONSHIPS
3) THE MEDIATING ROLE OF
PSYCHOLOGICAL FLEXIBILITY
IN THE RELATIONSHIP
Asst. Prof. Metin CELIK Siirt Universitesi, Fen Edebiyat BETWEEN RESILIENT
Fakiiltesi MENTALITY AND 18-25
PSYCHOLOGICAL
WELL-BEING
4) THE EFFECT OF PROJECT-
Asst. Prof. Burhan UZUM Siirt Universitesi, Sosyal BASED TEACHING IN ENGLISH 26-41
Bilimler MYO TEACHING:
A MIXED-META STUDY
5) The CONTRIBUTIONS of
DIGITAL TECHNOLOGIES to the
Dr. Merve DILTEMIZ Bolu Abant {zzet Baysal FIELD of PUBLIC RELATIONS in
Universitesi, Tletigim Fakiiltesi the AGE of ARTIFICIAL 42-49
INTELLIGENCE
6) GROWING OLDER in the
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KADIN iSTIHDAMININ EKONOMIiK BUYUMEYE KATKISI: TURKIYE
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OZET

Kadinlarn is giicline katilimi1, toplumsal doniisiim siiregleri ve ekonomik kalkinma baglaminda
giderek daha fazla 6nem kazanmaktadir. Ozellikle sektdrel istihdam yapisindaki cinsiyet
temelli farkliliklar, tlkelerin {iretim kapasiteleri, biiyiime performanslart ve isglicii
piyasalarinin etkin igleyisi lizerinde belirleyici rol oynamaktadir. Gelismekte olan iilkelerde,
kadin istihdaminin sektdrel yogunlagsmasi ve bu yapinin makroekonomik gostergeler tizerindeki
etkileri, son yillarda ekonomi literatiiriinde yogun bigimde ele alinmaktadir. Bu baglamda,
tarim ve sanayi gibi temel sektorlerde kadin ve erkek isgiicii dagilimimin ekonomik biiyiime

iizerindeki etkisinin ortaya konulmasi, politika yapicilar agisindan stratejik 6nem tasimaktadir.

Bu dogrultuda, calismada Tiirkiye ekonomisine ait 2000-2023 donemine yonelik zaman serisi
verileri kullanilarak, sektorel ve cinsiyete dayali istihdam yapisinin ekonomik biiyiime
iizerindeki etkileri analiz edilmistir. Degiskenlerin farkli diizeylerde duraganlik gostermesi
nedeniyle Autoregressive Distributed Lag (ARDL) sinir testi yontemi tercih edilmistir.
Uygulanan model ile GSYIH ile kadin ve erkek istihdam oranlar1 arasindaki uzun dénemli
esbiitiinlesme iligkisi ortaya konmus; ayrica kisa dénemli dinamikler hata diizeltme modeli
aracilifiyla degerlendirilmistir. Elde edilen bulgular, kadin emeginin biiyiime tizerindeki
etkisinin sektorler ve cinsiyet temelinde farklilastigini gostermekte; bu da istihdam

politikalarinin daha hedefli ve nitelik odakl1 tasarlanmasi gerekliligine isaret etmektedir.
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ABSTRACT

Women's participation in the workforce is increasingly gaining importance in the context of
social transformation processes and economic development. In particular, gender-based
differences in sectoral employment structure play a decisive role in countries' production
capacities, growth performances and the effective functioning of labor markets. In developing
countries, the sectoral concentration of women's employment and the effects of this structure
on macroeconomic indicators have been intensively addressed in the economic literature in
recent years. In this context, revealing the effects of the distribution of women and men's labor
force in basic sectors such as agriculture and industry on economic growth is of strategic
importance for policy makers. In this context, the effects of sectoral and gender-based
employment structure on economic growth were analyzed in the study using time series data
for the period 2000-2023 for the Turkish economy. The Autoregressive Distributed Lag
(ARDL) bounds test method was preferred due to the stationarity of the variables at different
levels. The long-term cointegration relationship between GDP and women's and men's
employment rates was revealed with the applied model; short-term dynamics were also
evaluated through the error correction model. The findings show that the impact of women's
labor on growth varies across sectors and gender, indicating the need for employment policies

to be designed in a more targeted and quality-oriented manner.

Giris

Kadmlarin isgiiciine katilim saglamalari, isgiicii hesaplamalarinda dikkat ¢eken
gelismelerden olmustur. Kadinlarin daha onceki yillarda bu kadar ¢ok katilim sagladigi
goriilmemistir. Diinyada kadin isgiicii katilim sayis1 (¢alisan ve igsiz kadinlar) 1993’den 2003
yilina kadar olan siirecte yaklasik 200 milyon kisi artmistir (International Labour Office, 2013;
Korotayev, 2015). Kadinlarin isgiiciine katilimi, zamanla 6nemli degisiklikler gegirmistir. 50-
60 y1l once isgiiciine katilan kadinlarin ¢ogunlugu geng, evlenmemis ve cocuksuz kadinlardan
olusuyorken, daha sonraki yillarda bu durum biiyiikk Ol¢lide degismis, Ozellikle Avrupa
tilkelerinde isgiicline katilan kadinlarin profilinde daha ¢esitli bir yapiya dontismiistiir (Rubery
vd., 1998; Vlasbloma ve Schippers, 2004). Eskiye gore is gliciine katilan kadinlar sadece yalniz
olan geng¢ kadinlardan degil, anneler, yas1 biliylik olan kadinlar ve farkl egitim diizeylerine sahip
kadinlar da yer almaya baslamistir. Bu degisen isgiiciine katilim, kadmlarin demografik

ozellikleri ve is giicline katilim bigimleri bakimindan daha 6nce goriilmeyen bir farklilik
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yaratmistir (Vlasbloma ve Schippers, 2004). Latin Amerika’da da durum ayni gostergeleri
isaret etmektedir. Latin Amerika’da isgiicline katilmaya karar veren kadinlarda son 30 yil
icerisinde yaklasik %10 arttig1 goriilmektedir (Busso ve Fonseca, 2015). Kadinlarin iggiiciine
katilmasinin artma sebepleri farkli nedenlerden olabilece§ine dair calismalar mevcuttur.
Dogum orani (Goldin ve Katz, 2002), evlilik (Blau vd., 2000) ve egitim (Klasen vd., 2021) gibi

cesitli nedenlerden dolayi is giicline katilim oran1 degismektedir.

Kadinlarin isgiiciine katilmasi ile ekonomik biiyliime arasindaki iligki iizerine yapilan
calismalar devam etmektedir. Is giicii piyasasindaki toplumsal cinsiyet temelli farkliliklarin
boyutunu ve zaman igerisindeki doniisiimiinii analiz etmek, insan kaynaklarinin etkin
kullanimina iiretkenligin artirilmasina, yoksullukla miicadeleye ve hem kadinlarin hem de
erkeklerin toplumsal refahinin gelistirilmesine yonelik 6nemli ipuglar1 sunabilir (Tzannatos,
1999). Kadinlarin is giiciine katilimi ile ekonomik kalkinma arasinda U bi¢iminde bir iliski
bulundugu yoniindeki temel varsayim, literatiirde sik¢a vurgulanmaktadir; burada ekonomik
kalkinma diizeyi ¢ogunlukla kisi basina diisen GSYIH iizerinden 6l¢iilmektedir. Ekonomik
kalkinma ile kadinlarin ig giiciine katilim1 arasindaki iliski, literatiirde siklikla U bi¢ciminde bir
egriyle temsil edilmektedir. Sinha (1967) tarafindan ilk kez 1960’11 yillarda ortaya atilan bu
hipotez, zamanla kalkinma ekonomisi literatiiriinde yaygin kabul géren ve “feminizasyonun U
hipotezi” olarak bilinen bir tiir kavramsal ¢erceveye doniismiistiir (Gaddis ve Klasen, 2014) .
Bu egri, kalkinmanin erken evrelerinde kadinlarin is giicline katilim oranlarinin diistiiglini,
ancak daha ileri kalkinma asamalarinda yeniden yiikseldigini gostermektedir (Goldin, 1994).
Goldin (1994), bu iliskiyi hane i¢i liretim ile piyasa temelli liretim arasindaki gegisi temel alan
grafiksel bir modelle agiklamaktadir. Yaklasik yiiz iilkeyi kapsayan veriler, kadinlarin is giiciine
katilimi ile ekonomik kalkinma diizeyi, kadin egitimi ve 6zellikle ofis sektoriindeki istihdam
arasinda anlamli baglantilar oldugunu ortaya koymaktadir. Bloom vd. (2009), bu iliskiyi kiirtaj
yasalarini ara¢ degisken kullanarak dogurganligi azaltarak, kadin is giiciiniin artmasi ile kisi
basina geliri yaklasik %7 artirdigini bulmuslardir. Rees ve Riezman (2012), Kiiresellesme, az
gelismis tilkelerde istihdam olanaklarini artiran bir pazar acilimi olarak degerlendirerek, basit
bir bliylime modeli ¢er¢evesinde yapilan analizde, kadinlar1 destekleyen bir kiiresellesmenin,
ya kiiresellesmenin hi¢ yaganmadig1 ya da yalnizca erkekleri giliglendiren senaryolara kiyasla,

daha yiiksek biiyiime gerceklestigi sonucuna varmaistir.

Bu calismanin amaci kadinlarin sektorlere (hizmet, tarim ve sanayi) gore istihdaminin

ekonomik biiylimeye olan etkisini aragtirmaktir.
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Literatiir

Agtliero ve Marks (2011), kadmnlarin is giiciine katilimi1 agiklayicit degisken olarak
dogurganlik soklarini modele dahil ederek 26 iilke i¢in yaptig1 calismada, dogurganligin
kadinlarin i giiciine katilip katilmama ydniindeki kararlarin1 dogrudan belirlemedigi, ancak
ozellikle ticretli ve daha liretken islerde ¢aligma ihtimalini azalttig1 bulmuslardir. Bu olumsuz
etkinin en belirgin bigcimde gen¢ kadinlar ve disiik gelirli {ilkelerde ortaya ¢iktigi
gozlemlemislerdir. Kadinlarin i giiciine katilimini agiklamada sektdrel biiyiimenin rolii tizerine
yapilan calismalar, bu iliskinin tek basma belirleyici olmadigin1 gdstermektedir. Ornegin
Gaddis ve Klasen (2014), tarim, madencilik, imalat ve hizmet gibi sektorlerdeki biiyiimenin
kadin istihdamu {izerindeki etkilerini incelemis; ancak bu etkilerin oldukga sinirli kaldigini ve
kadm is giiciindeki genel egilimleri aciklamada yetersiz oldugunu ortaya koymustur. Bu
nedenle, kadin istthdamini analiz ederken yalnizca sektorel yapi degil, ayn1 zamanda tarihsel
ve kiiltiirel baglam da goz oOniinde bulundurulmalidir. Kadinlarin is giicline katiliminin
ekonomik biiylime iizerindeki etkisini degerlendiren Erdem vd. (2016), 122 iilkeyi kapsayan
panel veri setiyle yaptiklar1 analizde, kadin istihdam oranindaki her %1’lik artisin kisi bagina
gelirde yaklagik 9%0.57°1ik bir artisla iliskili oldugunu ortaya koymustur. Genisletilmis Solow
biiylime modeli temel alinarak yapilan ¢alismada, kadin istihdaminin yalnizca toplumsal esitlik
acisindan degil, ayn1 zamanda uzun vadeli ekonomik biiylime i¢in de kritik bir unsur oldugu
vurgulanmaktadir. Agenor ve Canuto (2015), Brezilya Orneginde yaptiklart g¢alismada,
kadinlarin altyapiya erisiminin artirtlmasinin is giiciine katilimlarmi tesvik ettigini ve bu
durumun uzun vadeli ekonomik biiylime tizerinde anlamli bir etki yarattigini ortaya koymustur.
Bu bulgu, toplumsal cinsiyet esitligine yonelik makroekonomik politikalarin yalnizca sosyal
degil, ayn1 zamanda ekonomik agidan da stratejik bir onem tasidigini gdstermektedir. Khaliq
ve arkadaglar1 (2017), Pakistan ekonomisi {izerine yaptiklart ampirik analizde, hata diizeltme
mekanizmasi ve Johansen es-biitiinlesme testleri sonucunda, kadin is giicline katilim orani ile
ekonomik biliyiime arasinda U-seklinde ve uzun donemli bir iligki tespit etmis; kadin istihdaminm
artirict politikalarin biiylimeyi destekleyici etkisine dikkat ¢ekmislerdir. Baerlocher vd. (2021),
kadinlarin is giicline katilimindaki artiglarin ekonomik biiylime iizerindeki etkisini sistem
GMM modeli ile test etmis ve bu artisin biiyiimeye pozitif katki sagladigini, ancak bu etkinin
esasen 1s giiclindeki sayisal artistan kaynaklandigini, yani ikincil etkilerin sinirli oldugunu
belirtmislerdir. Mammen ve Paxson (2000), kadin is giiciine katilim ile ekonomik kalkinma
arasindaki U bicimli iliskiyi, ¢ok sayida iilkeyi kapsayan panel verilerle ampirik olarak test

ederek literatiire onemli katk1 saglamislardir. Bununla birlikte, ¢calismalar1 yalnizca is giiciine
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" katilm oranlarma odaklanmakla kalmayip, kadin istthdaminin niteligini de dikkate alarak
ticretli ve licretsiz emek ayrimini analiz etmis; boylece ekonomik kalkinma siirecinde kadin
emeginin nasil doniisiim gegirdigini ortaya koymustur. Ayrica Hindistan ve Tayland 6rnekleri
iizerinden yiiriitiilen mikro diizey karsilastirmali analizlerle, kiiltiirel normlar ve hane igi
dinamiklerin kadinlarin ¢alisma yasamina katilimindaki belirleyici rolii vurgulanmistir. Tsani
vd. (2013), Giiney Akdeniz iilkelerinde kadinlarin is giiciine katilimi ile ekonomik biiylime
arasindaki iligkiyi iki agsamali bir ¢er¢evede analiz etmis; hem U-sekilli iligkiyi dogrulamis hem
de bolgeye 6zgii sosyal ve kiiltlirel engellerin kaldirilmasinin biiylime iizerindeki pozitif etkisini
genel denge modeliyle ortaya koymustur. Choudhry ve Elhorst (2018), kadin is giicline katilimi
ile ekonomik kalkinma arasindaki U-gekilli iliskiyi yas gruplari diizeyinde analiz etmis;
dogurganlik, kadin egitimi ve tarimsal istthdam gibi faktorlerin bu iligkiyi gelir diizeyine gore
farklh sekillerde etkiledigini gostermistir. Buna gore, diistik gelirli lilkelerde dogurganlik ve
egitim kadin katilimini sinirlandirirken, bu etkiler kalkinma diizeyinin belirli bir esigi asmasiyla
birlikte yon degistirerek pozitif hale gelmektedir. Benzer sekilde, tarimsal isttihdamin kadin

katilimi lizerindeki etkisi de diistik gelirli tilkelerde olumlu, yiiksek gelirli iilkelerde ise olumsuz

yonde islemektedir.
Veri Seti ve Metodoloji

Bu calismada Tiirkiye’ye ait 2000-2023 yillar1 arasi donemi kapsayan zaman serisi verileri

kullanilmigtir. Tablo 1°de modele dahil edilen degiskenlerin tanimlari verilmistir.

Tablo 1. Degiskenler ve Tanmimlari

Degisken Sembol Tamm Kaynak
Gayri Safi Yurt Igi Hasila GSYIH GSYIH biiyiimesi (y1llik %) WDI
Kadimn Istihdami (Tarim) FEAG Tarimda istihdam, kadin (% kadin istihdamr) WDI
Kadin Istihdami (Sanayi) FEIN Sanayide istihdam, kadin (% kadm istihdamr) WDI
Erkek Istihdami (Tarim) MAAG Tarimda istihdam, erkek (% erkek istihdami) WDI
Erkek Istihdam1 (Sanayi) MAIN Sanayide istihdam, erkek (% erkek istihdamr) WDI

Zaman serisi analizlerinde uzun donemli iliskilerin varligmni test etmeye yonelik farkli

esbiitiinlesme yontemleri gelistirilmistir. Bu yontemler arasinda, degiskenlerin entegrasyon
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" derecelerine esneklik tantyan ARDL (Autoregressive Distributed Lag) modeli 6ne ¢ikmaktadir.
Ik olarak Pesaran ve Shin (1999) tarafindan gelistirilen ve daha sonra Pesaran et al. (2001)
tarafindan genisletilen bu yaklasim, hem teorik hem de ampirik ¢aligmalarda yaygin sekilde
kullanilmaktadir. Ozellikle sinirli 6rneklem boyutuna sahip veri setlerinde sundugu giivenilir

sonuglar, yontemi makroekonomik ve finansal analizlerde 6nemli bir arag haline getirmistir

(Siddiki, 2000; Tang, 2002; Bahmani-Oskooee ve Ng, 2002).

ARDL yaklagimiin en belirgin avantaji, modeldeki degiskenlerin yalnizca I(1) diizeyinde
olmas1 gerekliligini ortadan kaldirmasidir. Degiskenlerin I(0), I(1) veya bu ikisinin bir
kombinasyonu seklinde biitiinlesik olmasi durumlarinda da uygulanabilmesi, yontemin diger
esbiitiinlesme tekniklerinden ayrilmasini saglamaktadir. Ayrica, model kisa ve uzun dénemli
parametreleri ayni sistem igerisinde tahmin edebilmekte, degiskenlerin ig¢selligini dogrudan
dikkate alarak daha esnek bir yapiyla ¢aligmaktadir. Engle ve Granger (1987) gibi geleneksel
yontemlerde karsilagilan eszamanlilik sorunlari ve uzun donem katsayilarina hipotez testi

uygulanamamasi gibi sinirlamalar, ARDL yaklagiminda bertaraf edilmektedir.
Denklem (1)'in bir ARDL gosterimi asagidaki gibi formiile edilir:

AGDP, = ay + X7, Aay;GDP,_; + Yo AayiMAAG,_; + Yo AayiMAIN,_; + ¥ o Aas; FEIN,_; +
Y™, Aag;FEAG,_; + a;GDP,_; + agMAAG,_; + agMAIN,_; + a1oFEIN,_; + a;,FEAG,_; + &, (1)

Caligmada degiskenler arasinda uzun donemli bir iliski olup olmadigini belirlemek amaciyla, Pesaran
ve arkadaslar1 (2001) tarafindan gelistirilen ARDL sinir testi yontemi kullanilmistir. Bu test, modeldeki
gecikmeli diizey terimlerinin ortak etkisini degerlendiren ve F ya da Wald istatistiklerine dayanan bir
yaklasimdir. Test, geleneksel istatistiklerden farkli olarak standart bir dagilima sahip olmadig igin,
farkli entegrasyon diizeylerini dikkate alan iki ayri kritik deger seti sunulmustur. Bunlardan biri tiim
degiskenlerin 1(0) oldugu, digeri ise I(1) oldugu varsayimiyla hesaplanmistir. Elde edilen F degeri, iist
sinirin iizerinde ise degiskenler arasinda esbiitiinlesme iligkisi oldugu kabul edilir. F degeri alt sinirin
altinda kaliyorsa esbiitiinlesme yoktur. Sinirlar arasinda kalan sonuglar ise kesin yorum yapilmasina
olanak tanimaz (Pesaran et al., 2001). Bu test yapisi, Johansen ve Juselius (1990) tarafindan gelistirilen
cok degiskenli esbiitiinlesme analizi yaklasimia benzemektedir. Onlarin yontemi de uzun dénemli
iligkilerin ~ varligina dair ¢esitli olasiliklar1 test eden ¢oklu model senaryolart sunar.
Eger uzun donemli bir iligki tespit edilirse, ARDL modeli lizerinden bu iligkinin katsayilar1 tahmin edilir.
Ayni zamanda modelin kisa donem davranisi, hata diizeltme modeli (ECM) araciligryla degerlendirilir.
Bu siire¢, ARDL yaklagiminin ikinci asamasini olusturur. Modelin zaman i¢indeki giivenilirligini test
etmek amaciyla katsayilarin kararlilig1 da incelenmektedir. Bu tiir testlerde gecmiste farkli yaklagimlar

onerilmistir. Chow (1960) testi yapisal kirilmalar i¢in kullamilsa da, kirilma zamanmin onceden
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bilinmesini gerektirdigi i¢in siirhidir (Gujarati, 2003). Hansen (1992) ve Hansen ve Johansen (1993)
uzun donem katsayilarini sabitlik acisindan test etmistir; ancak bu yontemler, serilerin I(1) olmasini ve
modelin kisa donem yapisini disarida birakmay1 gerektirir (Bahmani-Oskooee & Chomsisengphet,
2002).

Pesaran ve Pesaran (1997), bu sinirlamalar1 asmak amaciyla Brown ve arkadaglarinin (1975) 6nerdigi
CUSUM ve CUSUMSQ testlerini dnermektedir. Bu testler, modelin artiklarini kullanarak katsayilarin
zaman i¢inde tutarlt olup olmadigini grafiksel olarak degerlendirir. Eger bu grafikler, belirli anlamlilik

diizeyinde belirlenen smirlar i¢inde kaliyorsa, modelin yapisal olarak kararli oldugu sonucuna ulasilir.

Denklem (2)'nin genel bir hata diizeltme gosterimi agsagidaki gibi formiile edilir:

AGDP, = @y + X7, Acty;,GDP,_; + Yo Aay;MAAG,_; + ¥ ™o Ady;MAIN,_; + ¥ ™0 Aas; FEIN,_; + Y7o Aag; FEAG,_; + AECe_y + 1ty (2)

Ampirik Sonuclar

Bu calismada, Tablo 2, analizde kullanilan temel degiskenlere ait tanimlayici istatistikleri
gostermektedir. Her bir degisken i¢in ortalama (Mean), medyan (Median), maksimum ve
minimum degerler, standart sapma (Std. Dev.), ¢arpiklik (Skewness), basiklik (Kurtosis) ve

Jarque-Bera normallik test sonuglari raporlanmaistir.

Tablo 2. Tanimlayic1 Istatistikler

istatistik GDP FEIN FEAG MAIN MAAG
Mean 5.112172 15.68140 38.29802 30.15201 18.00359
Median 5.648317 15.89952 38.38293 30.55906 17.02257
Maximum 11.43940 18.07887 63.38294 32.33274 27.75631
Minimum -5.750007 12.10940 18.52737 26.33939 12.76959
Std. Dev. 4.294132 1.476937 13.30412 1.831384 4.147159
Skewness -0.967994 -0.602458 0.406570 -0.811837 1.176078
Kurtosis 3.800217 3.178498 2.174123 2.568296 3.320919
Jarque-Bera 4.388395 1.483866 1.343270 2.822683 5.635628
Probability 0.111448 0.476235 0.510873 0.243816 0.059736
Sum 122.6921 376.3537 919.1526 723.6482 432.0862
Sum Sq. Dev. 424.1102 50.1709 4070.991 77.14122 395.5754
Observations 24 24 24 24 24

Zaman serisi analizlerinde temel 6n kosullardan biri, kullanilan degiskenlerin duragan olup
olmadiginin belirlenmesidir. Bu kapsamda, birim kok testleri degiskenlerin seviyesinde mi
yoksa farkinda mi duragan oldugunu test etmek i¢in kullanilir. Bu ¢aligmada, Augmented
Dickey-Fuller (ADF) testi ile degiskenlerin duraganlik diizeyleri analiz edilmistir. ADF testinin
sifir hipotezi, serinin birim kok icerdigini, yani duragan olmadigini ifade ederken; alternatif
hipotez serinin duragan oldugunu belirtir (Awan ve Yaqoob, 2023). Tablo 3, ¢aligmada yapilan
birim kok test sonucunu gostermektedir. Tabloya gore GDP ve MAAG degiskeni diizeyde

duragan iken, diger degiskenler birinci mertebeden duragan oldugu goriilmektedir.
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Degiskenlerin bazilar1 seviyede, bazilari ise birinci farkta duraganlik gosterdiginden, bu durum

ARDL yaklagiminin tercih edilmesini metodolojik olarak miimkiin ve anlamli kilmaktadir.

Tablo 3. ADF Birim Kok Testi

Degiskenler ADF 1(0) ADF I(1) SONUC
GDP -4.438754%%% 1(0)
FEAG -0.809193 -4.859395%%% 1(1)
FEIN -1.641282 -5.657875%%* 1(1)
MAAG -3.684737#%% 1(0)
MAIN -1.278410 -4.514181%%* (1)

ARDL modelde uygun gecikme uzunlugunun hesaplanmasinda AIC’ye gore optimal se¢im
Sekil 1’de gosterilmistir. Bu grafigin sonucuna gore E-views paket programinin tahminine gore

ARDL (1, 2, 2, 2, 0) modeli uygun goriilmiistiir.
Sekil 1. ARDL Model Belirleme islemleri

Akaike Information Criteria (top 20 models)
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Bu aragtirmada, degiskenler arasindaki olasi esbiitiinlesme iligkilerini incelemek amaciyla
ARDL smir testi yontemi kullanilmistir. Tablo 4’de sunulan bulgular, esbiitiinlesmenin
bulunmadigint ileri siiren sifir hipotezinin %1 anlamlilik diizeyinde reddedildigini
gostermektedir. Hesaplanan F-istatistigi, ilgili kritik degerlerin {izerinde yer almakta olup, bu

durum modeldeki degiskenler arasinda uzun dénemli iligski bulunduguna isaret etmektedir.
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""" Tablo 4. Bound test
F-Bounds Test Null Hypothesis: No levels relationship
Test Istatistigi Deger Anlamlilik 1(0) I(1)
Asymptotic: n=1000
F-istatistigi 9.727953 %10 22 3.09
k 4 %35 2.56 3.49
%2.5 2.88 3.87
%1 3.29 437
Actual Sample Size 22 Finite Sample: n=35
%10 2.46 3.46
%5 2.947 4.088
%1 4.093 5.532

Finite Sample: n=30

%10 2.525 3.56
%5 3.058 4.223
%1 4.28 5.84

Tablo 5°de uzun dénem analiz sonuglari, ekonomik biiyiimeyi temsil eden GSYIH’nin, is giicii
yapisindaki sektorel ve cinsiyete dayali farkliliklarla nasil etkilesimde bulundugunu ortaya
koymaktadir. Bounds Testi’nden elde edilen F-istatistigi degeri olan 9.72, %1 anlamlilik
diizeyindeki {ist sir degeri asarak, bagimsiz degiskenler ile GSYIH arasinda uzun dénemde
giiclii ve istatistiksel olarak anlamli bir egbiitiinlesme iligkisi bulundugunu gostermektedir. Bu
cercevede degerlendirildiginde, MAAG degiskeni, yani tarim sektoriinde calisan erkeklerin
istihdam oran1, GSYIH iizerinde pozitif ve anlaml1 bir etkiye sahiptir. Katsayis1 3.3128 olan bu
degiskenin p-degeri 0.0144 olup %5 anlamlilik diizeyinin altindadir. Bu bulgu, tarimda ¢alisan
erkek is giiciiniin ekonomik c¢iktiya olumlu katki sundugunu ve tarim sektoriindeki erkek
istthdaminin tiretkenlige dayali olarak biiyiimeyi destekledigini gostermektedir.Buna karsilik,
FEAG degiskeni, yani tarim sektoriinde calisan kadinlarin orani, GSYIH iizerinde negatif ve
istatistiksel olarak anlamli bir etki gostermektedir. -0.6029’luk katsayis1 ve 0.0109 p-degeri, bu
iliskinin hem y6n hem de anlamlilik agisindan 6nem tasidigin1 géstermektedir. Bu durum, kadin
istthdaminin genellikle diisiik katma degerli faaliyetlerde yogunlastigini ve iiretkenlik
izerindeki etkisinin smurlt olabilecegini diislindiirmektedir. MAIN degiskeni, sanayi
sektoriinde calisan erkeklerin oranini temsil etmektedir. Bu degiskenin katsayist 1.0613
olmakla birlikte, p-degeri 0.2833’tiir. Bu durum, s6z konusu iligkinin pozitif yonlii oldugunu

ancak istatistiksel olarak anlamli diizeye ulagsmadigini gostermektedir. Dolayisiyla, sanayi
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" sektériindeki erkek istihdaminin GSYTH iizerindeki uzun dénemli etkisi, model kapsaminda
belirgin ve giivenilir bir bulgu sunmamaktadir. Benzer sekilde, FEIN degiskeni, sanayi
sektoriinde calisan kadinlarin oranini temsil etmektedir. Bu degiskenin katsayisi1 0.5128 olup p-
degeri 0.7593 gibi oldukga yiiksek bir seviyededir. Bu bulgu da, kadinlarin sanayideki istihdam
oranlarinin uzun dénemde ekonomik biiyiimeye olan etkisinin bu model 6zelinde istatistiksel
olarak anlamli olmadigin1 gdstermektedir.Sonu¢ olarak, yapilan uzun doénem analizinde
yalmzca MAAG ve FEAG degiskenlerinin GSYIH iizerinde anlamli etkileri oldugu
gorilmektedir. Erkek tarim is giicii ekonomik biiyiimeyi desteklerken, kadin tarim is giiciiniin
ise ters yonde bir etkisi bulunmaktadir. Sanayi sektoriindeki istihdamin — hem erkek hem kadin
— GSYIH iizerindeki etkileri bu modelde belirgin sekilde ortaya ¢ikmamaktadir. Bu durum,
tarim sektdriiniin yapisal niteliginin ekonomik performans tizerinde daha etkili oldugunu ve

istihdam politikalarinin sektorel ve toplumsal cinsiyet temelli verimlilik farkliliklarii goz

onilinde bulundurmasi gerektigini ortaya koymaktadir.

Tablo 5. ARDL Model Sonucu

Levels Equation Case 2: Restricted Constant and No Trend

Variable Coefficient Std. Error t-Statistic Prob

FEIN 0.512780 1.628160 0.314945 0.7593
FEAG -0.602992 0.209856 -2.873359 0.0166
MAIN 1.061335 0.955884 1.110317 0.2928
MAAG 3.312764 1.203286 2.753098 0.0204
C -70.91663 59.01796 -1.201611 0.2572

EC=GDP-(0.5128*FEIN-0.6030*FEAG+1.0613*MAIN+3.3128*MAAG-709166)

Tablo 6’da kisa donemli iliskilerin degerlendirildigi hata diizeltme modeli (ECM), bagimsiz
degiskenlerdeki gecici dalgalanmalarin GSYIH iizerindeki etkilerini incelemekte ve aymi
zamanda ekonominin uzun doénem dengesine doniis hizini1 ortaya koymaktadir. Model
sonuglarina gore, hata diizeltme teriminin katsayisi -1.1382 olarak tahmin edilmis ve yiiksek
derecede anlamli bulunmustur (p = 0.0000). Bu deger, sistemde olusan kisa donem
dengesizliklerin bir sonraki donemde biiyiik oranda giderildigini ve ekonominin uzun dénem

dengesine gii¢lii ve hizli bir sekilde geri dondiigiinii gostermektedir.

Kisa donemli etkiler incelendiginde, sanayi sektoriinde calisan erkeklerin orant hem cari
donemde hem de bir dénem gecikmeli olarak GSYIH iizerinde pozitif ve istatistiksel olarak
anlamli etki yaratmaktadir. Bu degiskenin cari donem katsayis1 3.2248 (p = 0.0039), gecikmeli
degerinin katsayist ise 3.1834 (p = 0.0058) olarak hesaplanmistir. Bu bulgular, sanayi
sektoriindeki erkek is giiclinlin kisa vadede ekonomik biiylimeye dogrudan katki sundugunu
acikca ortaya koymaktadir. Sanayi iiretimi genellikle yiiksek katma degerli faaliyetleri
icerdiginden, bu sektordeki istihdam artig1 kisa vadede GSYIH yi olumlu ydnde etkilemektedir.
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" Buna karsilik, tarim sektdriinde calisan kadilarin orani kisa dsnemde GSYIH iizerinde anlamli
ve negatif bir etkiye sahiptir. Gecikmeli degeri -1.1111 olarak tahmin edilmis ve p-degeri
0.0033°diir. Bu, kadinlarin tarimsal istihdamda ¢ogunlukla diisiik verimli islerde yogunlastigini

ve bu durumun ekonomik biiyiimeyi olumsuz etkiledigini diistindiirmektedir.

Sanayi sektoriinde ¢alisan kadinlarin orani ise kisa donemde karmasik bir iliski sergilemektedir.
Cari donemde bu degiskenin GSYTH iizerindeki etkisi pozitif olmakla birlikte (katsay1: 0.9551),
istatistiksel olarak anlamli degildir (p = 0.4239). Ancak bir donem gecikmeli etkisi negatif
yonde ve anlamhidir (katsayi: -2.4785, p = 0.0083). Bu durum, kadin is giiciinlin sanayiye
entegrasyon siirecinde yasanan uyum zorluklarin veya diisiik verimlilikli pozisyonlara

yonelmenin kisa vadede biiylimeyi sinirlayabilecegini gostermektedir.

Modelin genel agiklayiciligi olduke¢a yiiksektir. R-kare degeri 0.915 ve diizeltilmis R-kare
0.881°dir; bu da bagimsiz degiskenlerin GSYIH daki kisa donemli degisimleri 6nemli 6lgiide
acikladigini gdstermektedir. Ayrica, Durbin-Watson istatistigi 2.37 olarak hesaplanmis olup,

modelde otokorelasyon problemi bulunmamaktadir.

Tablo 6. ECM
Variable Coefficient Std. Error t-Statistic Prob.
D(FEIN) 0.955118 1.145506 0.833796 0.4239
D(FEIN(-1)) -2.478527 0.755911 -3.278861 0.0083
D(FEAG) 0.132303 0.338308 0.391385 0.7037
D(FEAG(-1)) -1.111106 0.290174 -3.829106 0.0033
D(MAIN) 3.224838 0.864444 3.730536 0.0039
D(MAIN(-1)) 3.183403 0.910339 3.496942 0.0058
CointEq(-1) -1.138283 0.121652 -9.3569 0.0
R-squared 0.915427 Mean dependent var 0.493690
Adjusted R-squared 0.881598 S.D. dependent var  5.555622
S.E. of regression  1.911664 Akaike info criterion 4.387197
Sum squared resid 54.81689 Schwarz criterion 4.734347
Log likelihood -41.25916 Hannan-Quinn criter 4.468975

Durbin-Watson stat 2.371404

Tablo 7°de tani testler sonuglar1 verilmistir. Bu tabloya gore, modelin gecerliligini
degerlendirmek amaciyla uygulanan diagnostik test sonuglarina gore, artiklarin normal
dagilima uygun oldugu (Jarque-Bera p = 0.4544) ve varyansin sabit kaldig1 (Breusch-Pagan-
Godfrey p = 0.6750) goriilmektedir. ARCH testi (p = 0.3471) ile kosullu heteroskedastisite
bulunmadig1, Ramsey RESET testi (p = 0.1150) ile modelin dogru sekilde spesifiye edildigi
anlasilmaktadir. Ayrica, diizeltilmis R* degeri 0.88 ile modelin yliksek agiklama giiciine sahip
oldugunu gostermektedir. Tiim bu bulgular, modelin istatistiksel olarak giivenilir ve saglam

oldugunu ortaya koymaktadir.
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Tablo 7. Tam Testleri Sonuclarn

Statistics test Statistics P-Value
Jarque-Bera test (Normality) | JB =1.577527 0.454406
Breusch-Pagan-Godfrey test | F-stat = 0.755228 0.6750
(Heteroskedasticity)

ARCH LM test F-stat = 0.929456 0.3471
Ramsey RESET test F-stat = 3.043613 0.1150
Adjusted R? 0.881598 -

Sekil 2 de CUSUM ve CUSUM of squares testleri sonucu yer almaktadir. Modelin yapisal
kararliligi, CUSUM ve CUSUM of Squares testleri araciligiyla degerlendirilmistir. Bu
testlerden elde edilen grafiklerde mavi ¢izginin %5 anlamlilik diizeyini temsil eden sinirlarin
icinde kalmasi, parametrelerin zaman igerisinde istikrarli oldugunu ve modelde herhangi bir
yapisal kirilma bulunmadigini ortaya koymaktadir (Tanizaki, 1995). Bu sonug, modelin genel

olarak giivenilir ve kararli bir yapiya sahip oldugunu teyit etmektedir.

Sekil 2. CUSUM ve CUSUM of squares

75
12
5.0
25 0.8
0.0
04
25
5.0 0.0
-15
100 04
14 15 16 17 18 9 20 21 2 2B 14 15 16 17 18 19 20 21 22 23
CUSUM 5% Significance CUSUM of Squares 5% Significance
Sonug¢

Bu calisma, Tiirkiye ekonomisinde kadin ve erkek istthdaminin tarim ve sanayi sektorlerindeki
dagilimmin ekonomik biiylime {zerindeki etkilerini zaman serisi analizleri araciliiyla
incelemistir. 2000-2023 donemine ait verilerle yiiriitiilen analizde, ARDL modeli kapsaminda
uzun ve kisa donem iligkiler test edilmistir. Bulgular, sektorel ve cinsiyete dayali is giicii
yapistmin GSYTH iizerindeki etkilerinin hem yén hem de anlamlilik bakimindan farklilik

gosterdigini ortaya koymustur.

Uzun donem analizine gore, tarim sektoriinde calisan kadinlarin orani ekonomik biiylime
iizerinde anlamli ve negatif bir etkiye sahipken, erkek tarim is giicli bliylimeyi pozitif yonde
etkilemektedir. Bu durum, kadinlarin kirsal istthdamda daha diisiik verimlilikle ¢alistigini veya

kayit dis1 ekonomide yogunlastigini diisiindiirmektedir. Sanayi sektoriinde ¢alisan erkeklerin
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" istihdami kisa dénemde anlamli ve pozitif etkiler yaratirken, kadin sanayi is giicliniin etkisi
negatif yonli ve kisa vadede istikrarsiz bir yap1 sergilemistir. Bu sonuglar, sanayi sektoriinde
kadmlarin tretken alanlara entegrasyonunun heniiz istenilen diizeyde gerceklesmedigini

gostermektedir.

Modelin yiiksek aciklayicilik diizeyi ve tami testlerinden basariyla ge¢mesi, bulgularin
ekonometrik agidan gilivenilirligini pekistirmektedir. Ayrica, CUSUM ve CUSUM of Squares
testleri, tahmin edilen modelin parametrelerinin zaman icinde kararli oldugunu ve yapisal

kirilma icermedigini géstermektedir.

Elde edilen bulgular 15181nda, istihdam politikalarinin yalnizca cinsiyet esitligini degil, ayni
zamanda sektorel verimliligi de gozeterek tasarlanmasi gerektigi sonucuna ulasilmistir. Tarim
sektoriinde kadin emeginin niteliginin artirilmasi ve sanayi sektoriinde kadin is giiciiniin daha
etkin bi¢imde liretken alanlara yonlendirilmesi, hem ekonomik biiyiimeyi destekleyecek hem

de toplumsal cinsiyet esitligi hedeflerine katki saglayacaktir.
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GOC VE YASLANMA: SOSYAL iLiSKiLER UZERINE BiR DEGERLENDIRME
MIGRATION AND AGEING: AN EVALUATION OF SOCIAL RELATIONSHIPS

Res. Asst. Dr. Nur Manolya SEN CATALKAYA
Anadolu Universitesi, Edebiyat Fakiiltesi
ORCID ID: https://orcid.org/0000-0003-3932-8495

Ozet

Kentlesme ve kirden kente gog siireci diisiintildiiglinde, bugiiniin 60 yas ve iizeri yaslilariin
onemli bir boliimiiniin yaslanma siirecini sekillendiren go¢ hikayelerinin oldugu sdylenebilir.
Diger taraftan ¢ocuklarinin veya yakinlarinin gé¢ deneyimleri de yaslilarin sosyal iligkilerini
sekillendirmektedir. Dolayisiyla go¢ birgok yaslinin yaslanma siirecinde dogrudan veya
dolayli olarak 6nemli etkilere sahiptir. Bu calismada 2025 yilinda tamamlanan doktora tez
calismasinin verilerinden faydalanilarak go¢ deneyimleri ve sosyal iligkiler {izerine bir
degerlendirme yapilacaktir. Es kayb1 ve sosyal destek iligkilerine odaklanan ve nitel arastirma
yontemlerinden temellendirilmis kuram ile yiiriitiilen tezde yasam seyri ve kesisimsellik
perspektiflerinden faydalanilmistir. Bu teorik cergeve, yaslanmanin zaman iginde cesitli
toplumsal deneyimlerle ve iligkilerle nasil sekillendigini anlamaya yardimci olmaktadir. Tez
kapsaminda amagcli, kartopu ve teorik ornekleme ile 60 yas ve tizeri 20 kadin ve 14 erkek ile
yar1 yapilandirilmis goriisme formu kullanilarak derinlemesine goriismeler yapilmistir. Veri
analizinde MAXQDA programindan faydalanilmigtir. Bulgular, bazi yasli katilimcilarin
yaslanma siirecinde yagamini etkileyen dnemli doniim noktalarindan biri olan gog¢iin etkilerini
ortaya koymustur. GoO¢ deneyimlerine iliskin bulgular iki kategori c¢ergevesinde
degerlendirilmektedir. Bunlar, katilimcilarin doniim noktalar1 olarak gordiikleri kendi go¢
deneyimleri ile sosyal ¢evrelerinin go¢ deneyimleridir. Kendi go¢ deneyimini doniim noktasi
olarak degerlendiren katilimcilar daha erken yas donemlerinde bu deneyimi yasamistir. Kente
veya yurtdisina gergeklestirilen kisa veya uzun vadeli goclerin yasam diizenlemeleri ve
diisiinceler tizerinde etkili oldugu goriilmektedir. Cocuklar1 veya kardesleri gibi yakinlar1 gé¢
eden yaglilar bu deneyimi daha ge¢ yaslarda yasamislardir. Sosyal destek iligkileri, iletisim
bi¢imi ve seyahat deneyimleri yakinlarinin gocliniin dolayl etkileri olarak 6ne ¢ikan temel
konulardir.

Anahtar Kelimeler: Yaslilik, yaslanma, go¢, sosyal destek, sosyal sermaye

ISBN: 978-625-6997-73-8



CAAND 57,
¥ ”4’4;,0

X

,\\q\\”' SCIEN,,,/%‘
%550 e

“, &
& 0

2,

www.ubsder.org

3 INTERNATIONAL CONGRESS ON SOCIAL AND EDUCATIONAL SCIENCES
July 25-27, 2025 Denizli/ TURKIYE

Abstract

Given the process of urbanization and rural-to-urban migration, it can be concluded that a
substantial proportion of the current elderly population, aged 60 and older, have migration
experiences that have significantly influenced their aging process. On the other hand, the
migration experiences of their children or close relatives also influence the social
relationships of older adults. Consequently, the aging process of many older is significantly
influenced by migration, either directly or indirectly. This study will provide and evaluation
of migration experiences and social relationships based on data from a doctoral dissertation
completed in 2025. The dissertation mainly focuces on spousal loss and social support
relationships. This study primarily employed qualitative method based on grounded theory. Its
theoretical basis mainly draws on life course and intersectional perspectives, which help
explore how aging is shaped by various social experiences and relations over time. Data were
collected through in-depth interviews with 34 participants aged 60 an over (20 women and 14
men), who were selected purposive, theoretical and snowball sampling. A semi-structured
interview form was used during the data collection process. The data analysis was carried out
with the help olf the MAXQDA software. The findings reveal the impact of migration,
identified by some elderly participants as a pivotal turning point influencing their aging
process. The result concerning migration experiences are discussed under two categories: the
participants’ own migration experiences perceived as turning points, and the migration
experiences within their social networks. Participants who identified their own migration
experience as a turning point generally experienced it during an earlier stage of life. These
migrations, whether short and long term, to urban or abroad significantly influenced their life
arrengements and perspectives. On the other hand, some participants experienced the
migration of their children, siblings, or close relatives at a later stage of life. Social support
relationships, modes of communication, and travel experiences emerged as key themes
reflecting the indirect effects of relatives’ migration.

Keywords: Aging, old age, migration, social support, social capital
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DAYANIKLI ZIHNIYET iLE PSIKOLOJIK IYI OLUS ARASINDAKI ILISKIDE
PSIKOLOJiK ESNEKLIGIN ARACI ROLU
THE MEDIATING ROLE OF PSYCHOLOGICAL FLEXIBILITY IN THE
RELATIONSHIP BETWEEN RESILIENT MINDSET AND PSYCHOLOGICAL WELL-
BEING

Asst. Prof. Metin CELIK
Siirt Universitesi, Fen-Edebiyat Fakiiltesi, Psikoloji Boliimii, Merkez , Siirt.
ORCID NO: 0000-0001-5739-1522

OZET

Bu calismanin amaci dayanikli zihniyet ile psikojik iyi olus arasindaki iliskide psikolojik
esnekligin aract rolii olup olmadigimi belirlemektir. Orneklem, kolayda érnekleme yéntemi ile
belirlenmistir. Arastirmanin 6rneklemi yaslar1 18 ile 35 arasinda degisen 86’s1 erkek (%31)
191’1 kadin (%69) toplam 277 iiniversite O0grencisinden olusmaktadir. Katilimcilarin yas
ortalamast 23.07 olup yaslarina iliskin standart sapma 5.55’dir. Aragtirmada veri toplama
arac1 olarak Kisisel Bilgi Formu, Dayanikli Zihniyet Olgegi, Psikolojik Iyi Olus Olgegi ve
Psikolojik Esneklik Olgegi kullanilmistir. Arastirma verilerinin analizi i¢in IBM SPSS
Statistics 27 paket programi ve Hayes (2022) tarafindan gelistirilen PROCESS Macro’nun 4.1
stirimii kullanilmigtir. Dayanikli zihniyet ile psikolojik iyi olus arasindaki iliskide psikolojik
esnekligin araci roliinii test etmek amaciyla Model 4 tercih edilmistir. Bu model, bagimsiz
degiskenin (X) bagiml degisken (Y) iizerindeki etkisinin, bir araci degisken (M) {izerinden
dolayli olarak agiklanmasina olanak tanimaktadir. Arastirmadan elde edilen bulgular
incelendiginde, dayanmikli zihniyetin psikolojik 1y1 olusu anlamli sekilde yordadigi
gorilmiistlir. Dayanikli zihniyetin psikolojik esneklik lizerindeki etkisi pozitif ve istatistiksel
olarak anlamli olup, dayanikli zihniyet, psikolojik esneklikteki varyansin yaklasik %8’ini
acikladig tespit edilmistir Ayrica, dayanikli zihinyet ve psikolojik esneklik birlikte psikolojik
iyi olusu anlamli sekilde yordayarak psikolojik iyi olustaki varyansin %13,1ini
aciklamaktadir. Aracilik analizi sonuglar1 ise psikolojik esnekligin, dayanikli zihniyet ile
psikolojik iyi olug arasindaki iligskide araci degisken oldugu tespit edilmistir. Bu sonuglar,
dayanikli zihniyetin psikolojik iyi olus iizerindeki etkisinin kismen psikolojik esneklik
aracilifiyla gerceklestigini ortaya koymaktadir.

Anahtar kelimeler: Dayanikli zihniyet, psikolojik esneklik, psikolojik 1yi olus
ABSTRACT

This study aims to determine whether psychological flexibility plays a mediating role in the
relationship between a resilient mindset and psychological well-being. The sample was
determined using the convenience sampling method. The study sample consisted of 277
university students, 86 male (31%) and 191 female (69%), aged between 18 and 35. The mean
age of the participants was 23.07, and the standard deviation for their age was 5.55. A
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Personal Information Form, the Resilient Mindset Scale, the Psychological Well-being Scale,
and the Psychological Flexibility Scale were used as data collection tools in the study. IBM
SPSS Statistics 27 package program and PROCESS Macro version 4.1, developed by Hayes
(2022), were used to analyze the research data. Model 4 was preferred to test the mediating
role of psychological flexibility in the relationship between resilient mindset and
psychological well-being. This model allows the effect of the independent variable (X) on the
dependent variable (Y) to be indirectly explained through a mediator variable (M). An
examination of the findings revealed that a resilient mindset significantly predicted
psychological well-being. The effect of a resilient mindset on psychological flexibility was
positive and statistically significant, with a resilient mindset explaining approximately 8% of
the variance in psychological flexibility. Furthermore, a resilient mindset and psychological
flexibility together significantly predicted psychological well-being, explaining 13.1% of the
variance in psychological well-being. Mediator analysis results indicated that psychological
flexibility was a mediator variable in the relationship between resilient mindset and
psychological well-being. These results suggest that the effect of a resilient mindset on
psychological well-being is partially mediated by psychological flexibility.

Keywords: Resilient mindset, psychological flexibility, psychological well-being

GIRIS

Psikolojik iyi olus, genel anlamda bireylerin yasam yolculugunda karsilastigi giicliiklerin
iistesinden gelebilme becerisidir (Deci &Ryan, 2008). Seligman’nin (2011) psikolojik iyi
olus modeline gore psikolojik iyi olusun bes temel boyutu bulunmaktadir. Bu boyutlar;
olumlu duygular, baglilik, iligkiler, hayatin anlam1 ve basaridir. Ryff’nin (1989) modelinde ise
psikolojik iy1 olus 6 boyuttan olugmaktadir. Bu boyutlar; kendini kabul, diger bireylerle
olumlu iliskiler, 6zerlik, ¢evresel hakimiyet, yasam amaglar1 ve bireysel gelisimdir. Psikolojik
iyl olusu etkileyen bir¢ok degisken bulunmaktadir. Bu degiskenlerden biri de psikolojik
esnekliktir. Bireyler yasamlari boyunca bir¢ok olumsuz deneyimle karsi karsiya kalir. Bu
olumsuz yasantilartyla basagikmada psikolojik esneklik, psikolojik iyi oluslarini korumalarina
ve siirdiirmelerine yardimecir olmaktadir (Luthar, Cicchetti & Becker, 2000). Nitekim
psikolojik esneklik, bireyin travmatik olaylarin {iistesinden gelebilmesi, denge iginde ve
iretken bir yasam siirdiiriilebilmesi, olumlu duygulara sahip olmas1 ve saglikli bir psikolojik
ve fiziksel islevsellik diizeyine sahip olabilme kapasitesidir (Bonnano, 2004). Yapilan bir¢ok
arastirmada da psikolojik iyi olus ile psikolojik esneklik arasinda iligki oldugu tespit edilmistir
(Ulubay & Giiven ,2022; Zlatar & ark., 2014).

Psikolojik 1iyi olusla iliskili oldugu diistinelen bir diger kavram dayanikli zihniyettir. Cilinkii
dayanikli zihniyete sahip olmak bireylerin fiziksel ve psikososyal sagligina olumlu etki
etmektedir (Arewasikporn & ark., 2019). Dayanikli zihniyete sahip olmak tehlikeler ve
zorluklarlarin oldugu diinyada birey i¢in bir koruyucu bir kalkan gérevi gérmektedir (Wong,
2020). Dayanikli zihniyet zorlayici durumlarla karsilastiklarinda bile olumlu bir bakisa
sahiptirler. Karsilagtiklar1 bu zorluklari, basa ¢ikilmasi giic engeller degil, biiylime firsati
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olarak gormektedirler. Ayrica dayamikli zihniyete sahip bireyler, duygu, diislince ve
davraniglarin1 daha bilingli ve etkili bir sekilde diizenleyebilmektedir. Bu da stresli olaylar
karsisinda uyumu kolaylastirir (Arslan & Wong ,2024). Universite dgrencileriyle yapilan bir
caligmada koronaviriis kaynakli stres faktorleri ile depresyon belirtileri arasindaki iliskiyi
dayanikli zihniyetin aracilik ettigi belirlenmistir. Bagka bir deyisle, dayanikli zihniyet bu
olumsuz etkilerin azalmasinda 6nemli bir rol oynamigtir (Arslan & Coskun, 2024). Arslan ve
Worg (2024) tarafindan yapilan calismada ise dayanikli zihniyetin psikolojik iyilik olusu
yordadig tespit edilmistir. Dayanikli zihniyet iliskli oldugu disiiniilen bir diger kavram da
psikolojik esnekliktir.

Dayanikli zihniyet, bilingli, esnek, ger¢ek¢i ve yaratict bilislerden olusmaktadir
(Arewasikporn ark., 2019). Wong (2020) tarafindan tanimlanan model, tehditlere karsi
dayaniklilik, eyleme ge¢me sorumlulugu, kontrol dis1 durumlari kabullenme, farkindalik
(mindfulness), anlamli gézlem ve umutlu olma olmak iizere dayanikli zihniyetin alti temel
bilesenini ortaya koymaktadir. Bu boyutlarin birgogu psikolojik esneklikle iligkilidir.
Dolayisiyla, dayanikli zihniyet psikolojik esnekligi destekleyen biligsel ve duygusal siiregleri
icerir. Ayrica, dayanikli zihniyete sahip bireylerin hem gii¢lii hem de zayif yonlerini bilmesi
ve anlamasi (Arslan & Wong ,2024) esnek ve uyumlu davranislar kolaylastirarak psikolojik
esnekligin gelismesine katki saglayabilir. Bazi ¢alismalarda zihinsel dayanikliligin psikolojik
esnekligi yordadig tespit edilmistir (Pakenham, Landi, Grandi, & Tossani, 2023; Saribayir &
Karagbdzoglu, 2024). Yukarida sunulan kuramsal ve ampirik bulgular, dayanikli zihniyetin
psikolojik 1iyi olus ve psikolojik esneklik ile pozitif yonde iliskili oldugunu ortaya
koymaktadir. Bununla birlikte psikolojik esnekligin de psikolojik iyi oluslarini giiclendirdigi
bilinmektedir. Ancak literatiirde dayanikli zihniyetin psikolojik 1yi olus iizerindeki etkisinde
psikolojik esnekligin araci roliinii dogrudan test eden hicbir arastirmaya rastlanmamustir.
Ozellikle {iniversite yillar1 pek ¢ok stres faktoriinii beraberinde getiren kritik bir gelisim
donemi oldugu icin psikolojik iyi olusu etkileyen kavramlarin bilinmesi, liniversite yillarinda
biliyiik 6nem tagimaktadir. Arastirma bulgularinin, liniversite Ogrencilerini psikolojik 1yi
olusunu desteklemeye yonelik kuramsal bilgiyi zenginlestirecegi ve uygulamaya doniik
stratejilerin  gelistirilmesine katki saglayacagi disiiniilmektedir. Bu baglamda, mevcut
aragtirmanin amaci, dayanikli zihniyet ile psikolojik i1yi olus arasindaki iliskide psikolojik
esnekligin araci roliinii incelemektir. Bu amag¢ dogrultusunda arastirmanin hipotezlerine

asagida yer verilmistir:

1. Dayanikli zihniyet, psikolojik iyi olus ile pozitif yonde anlamli olarak yordar.
2. Psikolojik esneklik, dayanikli zihniyet ile psikolojik iyi olus arasindaki iligkide araci
role sahiptir.

YONTEM
Orneklem

Orneklem, kolayda &rnekleme yontemi ile belirlenmistir. Arastirmanin drneklemi yaslar1 18
ile 35 arasinda degisen 86’s1 erkek (%31) 191’1 kadin (%69) toplam 277 {iniversite
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ogrencisinden olusmaktadir. Katilimcilarin yas ortalamasi 23.07 olup yaslarina iligkin standart
sapma 5.55’dir.

Veri Toplama Aracglar

Psikolojik yi Olus Olcegi (PIOO)

Diener ve arkadaslar1 (2010) tarafindan gelistirilmis, Tiirkge uyarlamasi Telef (2013)
tarafindan yapilmistir. Sekiz maddeden olusan 6lgek, ters madde icermemektedir. 7’11 Likert
tipi olan Olgekten alinana yiiksek puanlar yiliksek psikolojik iyi olusu gostermektedir (8—56
puan araligi). Telef (2013) calismasinda Cronbach alfa katsayisi .80 tespit etmistir. Mevcut

calismada ise bu deger.87 olarak tespit edilmistir. Olgekten rnek bir madde “Ben iyi bir
insanim ve iyi bir hayat yastyorum.” seklindedir.

Dayamikh Zihniyet Olcegi
Arslan ve Wong (2024) tarafindan gelistirilmis olup bireylerin psikolojik dayanikliliga iliskin

diisiince kaliplarini ve inanglarin1 6lgmeyi amaglamaktadir. Altt maddeden olusan 6z bildirim
Olcegi, 5’11 Likert tipinde yanitlanmaktadir. Maddelerin faktor yiikleri .61 ile .81 arasinda
degismektedir. Cronbach alfa katsayis1 ergen drneklemde .82, geng yetiskin drneklemde .86
olarak bulunmustur. Bu aragtirmada ise Olgegin Cronbach alfa degeri .84 olarak
hesaplanmastir.

Kabul ve Eylem Olgegi-IT (AAQ-II)

Psikolojik esnekligi degerlendirmek i¢in Bond ve ark. (2011) tarafindan gelistirilen ve Yavuz
ve ark. (2016) tarafindan Tirkce'ye uyarlanan 7 maddelik AAQ-II kullanilmistir. 1 ("hig
dogru degil") ile 7 ("tamamen dogru") arasit Likert tipi yanit secenekleri bulunan 6lgegin
toplam puani 7-49 arasinda degismektedir. Bu ¢alismada 6lcegin Cronbach a i¢ tutarlilik
katsayis1 0.84 ve McDonald o katsayisi ise 0.84 olarak hesaplanmistir. Tiim maddeler ters

puanlanip toplam puan alinmistir.

Prosediir

Calisma, tiim asamalarinda Helsinki Bildirgesi’'ne uygun olarak yiiriitilmistiir. Veriler
cevrimi¢i platformlar {izerinden toplanmig ve katilim tamamen goniilliiliik esasina
dayandirilmistir. Katilim kriteri olarak, 18 yas ve ilizerinde olmak belirlenmistir. Aragtirmaya
katilan tiim bireylerden bilgilendirilmis onam almmustir. Olgekleri yanitlayan katilimcilardan
kimliklerini ifsa edebilecek herhangi bir kisisel bilgi talep edilmemis, boylece veriler anonim
bicimde kaydedilmistir.

Verilerin Analizi

Arastirma verilerinin analizi SPSS programi kullanilarak gerceklestirilmistir. Ilk olarak
degiskenlere iligskin tanimlayici istatistikler hesaplanmigtir. Daha sonra verilerin normallik
varsayimina carpiklik ve basiklik degerlerine bakilarak incelenmistir. Degiskenler arasindaki
iligkileri belirlemek amaciyla Pearson korelasyon analizi yapilmistir. Dayanikli zihniyet ile
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psikolojik iyi olus arasindaki iliskide psikolojik esnekligin araci roliinii test etmek amaciyla
PROCESS makro kullanilmistir. Model 4 {izerinden aracilik analizi gergeklestirilmistir
(Hayes, 2018). Analizlerde bootstrap yontemi ile 5000 tekrar tizerinden %95 giliven araliginda
dolayl etkilerin anlamlilig1 degerlendirilmistir.

BULGULAR

Calismanin degiskenleri arasindaki iligkilere dair sonuglara Tablo 1’de yer verilmistir.
Tablo 1
Degiskenler arasindaki iliskiler

1 2 3
1= Psikolojik Iyi Olus 1 255%* 313%*
2= Dayanikl1 Zihniyet 1 285%*
3=Psikolojik Esneklik 1

*p<0.01

Tablo 1°de goriildiigii lizere, psikolojik iyi olus ile dayanikli zihniyet arasinda (r = .255, p <
.01), psikolojik iyi olus ile psikolojik esneklik arasinda (r = .313, p <.01) ve dayanikli zihniyet
ile psikolojik esneklik arasinda (r = .285, p < .01) pozitif yonde anlamli iliskiler oldugu tespit
edilmisgtir.

R? =08

Psikolojik Esneklik

a—.49, p<.01 b=.30, p<.01

R? =13

Dayanikli Zihniyet

Psikolojik lyi Olus
c=.51, p<.01

Dogrudan etki(c’)=.36, p<.05
Dolayli etki=.15,%95 CI (.0645,.2562)

Not: Standardize edilmemis beta katsayilari raporlanmistir.
Sekil 1. Dayanikli zihniyet-psikolojik iyi olus iliskisinde psikolojik esnrkligin aracilik rolii

Sekil 1°de goriildiigli gibi, dayanikli zihniyetin psikolojik esneklik iizerindeki etkisi (a = .49, p
<.01) ve psikolojik esnekligin psikolojik iyi olus iizerindeki etkisi (b = .30, p <.01) anlamlidur.
Dayanikli zihniyetin psikolojik iyi olus lizerindeki toplam etkisi (¢ = .51, p <.01) pozitif
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yondedir. Dogrudan etkisi ise (¢’ = .36, p <.05) ve dolayl etkisi .15 olarak bulunmus; %95
giiven aralig1 (CI) ise .0645 ile .2562 arasindadir. Modelde, dayanikli zihniyetin psikolojik
esneklik iizerindeki etkisini agiklayan varyans orant %8’dir (R* = .08). Ayrica, psikolojik iyi
olusun varyansinin %13°1 (R? = .13) model tarafindan agiklanmaktadir.

SONUC ve TARTISMA

Bu calismanin amaci dayanikli zihniyet ile psikojik iyi olus arasindaki iliskide psikolojik
esnekligin aract rolii olup olmadigini belirlemektir. Arastirmadan elde edilen bulguya gore
dayanikli zihniyet psikolojik iyi olusu pozitif yonde anlamli olarak yordamaktadir. Elde
edilen bu bulgu ile arastirmanin “Dayanikll zihniyet, psikolojik iyi olus ile pozitif yonde
anlamli olarak yordar.” seklinde ifade edilen birinci hipotezi dogrulanmistir. Bu durumda
direncli zihniyet diizeyi artik¢a psikolojik iyi olusun da artig1 sOylenebilir. Wong’a (2020)
gore dayanikli zihniyet, her tiirlii zorluklarin yasandig1 bu diinyada adeta bir savunma hatt1
gibi calisir. Dayankili zihniyete sahip olmak bireyin hem fiziksel hem de psikososyal
sagligina olumlu etki eder (Arewasikporn & ark., 2019). Yapilan bir ¢alismada da dayanikli
zihniyetin psikolojik iyi olusu yordadigi tespit edilmistir (Arslan &  Wong ,2024).
Dolayisiyla, ¢alismadan elde edilen bu bulgu, literatiirdeki hem kuramsal bilgilerle hem de
mevcut arastirmalarla tutarlilik gostermektedir. Dayanikli zihniyetin psikolojik iyi olusun
onemli bir yordayicist oldugunu desteklemektedir. Bu durum, bireylerin yasam zorluklar
karsisinda sahip olduklar1 zihinsel dayanikliligin, olumlu psikolojik islevselligin
strdiirilmesinde kritik bir rol oynadigini ortaya koymaktadir. Arastirmadan elde edilen bir
diger bulgu, psikolojik esnekligin dayanikli zihniyet ile psikolojik iyi olus arasindaki iliskide
aracilik roliine sahip oldugudur. Bu bulgu, dayanikli zihniyetin yalnizca dogrudan degil, aym
zamanda psikolojik esnekligi artirarak dolayli yoldan da psikolojik iyi olusu gii¢lendirdigini
gostermektedir. Yapilan bazi ¢alismalarda bu ¢alismadan elde edilen sonuglarla tutarli olarak
zihinsel olarak dayamikliligin psikolojik esnekligi yordadigi tespit edilmistir (Pakenham,
Landi, Grandi, & Tossani, 2023; Saribayir & Karagézoglu, 2024). Ayrica bir¢cok arastirmada
psikolojik esneklik ile psikolojik iyi olus arasinda iligki oldugu tespit edilmistir (Ulubay &
Giiven ,2022; Zlatar & ark., 2014). Buna karsilik, diisiik diizeyde psikolojik esneklik yani
psikolojik katilik; duygu diizenlemede giicliikler, kacinma davranislar1 ve uyumsuz bilislerle
bas etmede yetersizlikler seklinde kendini gdsterme egilimindedir ve c¢esitli psikopatoloji
bigimleriyle tutarl bir sekilde iliskilendirilmistir (Levin ve ark., 2014).

Bu baglamda aragtirmadan elde edilen bulgular, dayanikli zihniyetin ve psikolojik esnekligin
gelistirilmesine yonelik miidahalelerin, bireylerin psikolojik iyi olusunu artirmada énemli bir
rol oynayabilecegine isaret etmektedir. Bundan dolayr dayanikli zihniyeti ve psikolojik
esnekligi giiclendirmeye odaklanan programlarin, 6zellikle stresli ve zorlu yasam kosullarinda
bireylerin ruh sagligin1 desteklemek icin etkili bir yontem olabilecegi diistiniilmektedir. Son
olarak gelecek arastirmalarda, bu degiskenlerin farkli yas ve kiiltiir gruplarinda incelenmesi
konunun daha net anlagilmasini saglayabilir.
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INGILiZCE OGRETIMINDE PROJE TABANLI OGRETIMIN ETKILIiLiGi:
BiR KARMA-META CALISMASI
THE EFFECT OF PROJECT-BASED TEACHING IN TEACHING ENGLISH:
A MIXED-META STUDY

Asst. Prof. Burhan UZUM
Siirt Universitesi, Sosyal Bilimler MYO, Siirt
ORCID ID: orcid.org/0000-0003-3385-5841

OZET

Ogrenme-dgretme siirecine dinamizm katan proje tabanli dgretim Ingilizce &gretiminde
dilbilgisi aligtirmalar1 ve sadece ders kitabindaki alistirmalara odaklanan geleneksel
yontemlerin aksine &grencilerin dili bir iletisim araci olarak kullanmalarina imkan verir,
elestirel diisinmeyi ve isbirligini tesvik eder. Bu anlamda Ingilizce derslerinde uygulanan
birincil ¢aligmalardaki proje tabanli 6gretim uygulamalarinin etkilili§inin ortaya konmasi 6nem
tasimaktadir. Bundan dolayr mevcut galismanin amaci proje tabanli dgrenmenin Ingilizce
ogretimindeki etkililigini karma-meta analiz yontemiyle incelemektir. Bu dogrultuda dahil
edilme ve hari¢ tutulma kriterlerine gore birincil ¢alismalardan elde edilen nicel veriler meta-
analiz, nitel veriler ise meta-tematik analiz yontemiyle analiz edilmistir. Calismada yayim
yanlilig1 yanliligi Rosenthal Classic fail-safe N, Orwin fail-safe N, Egger Regresyon testi
istatistiksel testleriyle test edilmistir. Caligmada proje tabanli Ogrenmenin Ingilizce
ogretimindeki etkililigi rastgele etkiler modeline gore (g=1,053 %95 GA [0,707-1,400,
p<0.000) genis bir etkiye sahip oldugu tespit edilmistir. Nitel veriler “Dil Becerilerini
Gelistirme”, Dil Dis1 Becerileri Gelistirme”, “Gii¢li Yonleri” ve “Zorluklar1” temalar1 altinda
toplanarak kodlar olusturulmustur.

Anahtar kelimeler: proje tabanli 6gretim, yabanci dil dgretimi, Ingilizce dgretimi, meta-

analiz, tematik analiz, karma meta-analiz.
ABSTRACT

Unlike traditional methods in English teaching that focus only on grammar and exercises in the
textbooks, project-based teaching, which adds dynamism to the teaching-learning process,
allows students to use the language as a communication tool and encourages critical thinking
and collaboration. Thus, it is important to demonstrate the effectiveness of project-based
learning practices in primary studies implemented in English language courses. Therefore, the
purpose of the current study is to reveal the effectiveness of project-based learning in English
language teaching through a mixed-meta analysis method. Accordingly, quantitative data
obtained from primary studies were analyzed using meta-analysis, while qualitative data were
analyzed using meta-thematic analysis, based on inclusion and exclusion criteria. Publication
bias was tested using Rosenthal Classic fail-safe N, Orwin fail-safe N, and Egger Regression
statistical tests. It was determined that project-based teaching had a large effect on the
effectiveness of teaching English according to the random effects model (g=1,053 95% CI
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[0,707-1,400, p<0.000). Qualitative data were collected under the themes of “Developing
Language Skills”, “Developing Non-Linguistic Skills”, “Strengths” and “Difficulties” and

codes were created.

Keywords: project based teaching, foreign langugae teaching, English teaching, meta-analysis,
thematic analysis, mixed-meta analysis

GIRIS

Ogrenenlerin farkli kaynaklardan arastirma yapip bilgilere ulasmasi, elde ettikleri bilgileri
gercek hayatta uygulama imkani bulmalar1 6grenmelerin kaliciligi tizerinde etkili oldugu
soylenebilir. Ogrenme-6gretme siirecine dinamizm katan proje tabanhi 6gretim Ingilizce
ogretiminde dilbilgisi alistirmalar1 ve sadece ders kitabindaki alistirmalara odaklanan
geleneksel yontemlerin aksine dgrencilerin dili bir iletisim araci olarak kullanmalarina imkéan
verir, elestirel diisiinmeyi ve isbirligini tesvik eder. Nitekim Poonpon’a (2011) gore proje
tabanl 6grenme Ingilzce dgretimi icin uygundur. Ciinkii dgrenenler proje tabanli dgrenme
sayesinde problemlere ¢oziim yolu gelistirirler, ortaya bir iiriin koyarlar ve 6grenmeyi
baglamsallastirirlar. Fried-Booth (2002) ise proje tabanli égrenmenin Ingilizce 6grenimini
yasamla biitlinlestirdigini vurgulamaktadir. Beckett ve Miller (2006) dinleme ve konusma
becerilerinin gelistirilmesinde proje tabanli 6grenmenin kullanilabilecegini dile getirmistir.
Lam (2001) Ingilizce 8gretiminde kullanilabilecek proje drneklerine ¢calismasinda yer verdigi
goriilmektedir. Bu bilgilere dayanarak Ingilizce derslerinde uygulanan birincil calismalardaki

proje tabanli 6gretim uygulamalarinin etkililiginin ortaya konmasi 6nem tasimaktadir.

Alanyazin incelendiginde proje tabanli Ogretimin etkililiginin meta-analiz yontemiyle
incelendigi calismalarin oldugu gériilmektedir (Ayaz ve Sdylemez, 2015; Balemen ve Ozer
Keskin, 2018; Demiray, 2013; Kasarci, 2013). Ancak bu ¢alismalarin hic¢birinin proje tabanl
ogrenmenin dogrudan Ingilizce dgretimi iizerindeki etkisine odaklanmadig1, genel oalrak Fen
ogretimindeki etkililiginin incelendigi sdylenebilir. Bunun yani sira proje tabanli 6gretimin
karma-meta yontemiyle sadece Fen dersindeki etkililiginin incelendigi tespit edilmistir (bkz.
Kiling, Yasar ve Batdi, 2022). Proje tabanli dgretimin ingilizce 6gretiminde karma-meta
yontemiyle incelendigi herhangi bir ¢alismaya rastlanmamistir. Bu durum mevcut ¢aligmanin

0zgiin degerini ortaya koymaktadir.

Mevcut ¢alismanin amaci proje tabanli 6grenmenin Ingilizce 6gretimindeki etkililigini karma-
meta analiz yontemiyle incelemektir. Bu dogrultuda asagidaki arastirma sorularina cevap

aranmistir.

1.Ingilizce 6gretiminde proje tabanli dgretimin etkililigi hangi diizeydedir?

2.Proje tabanli 6gretim hangi dil becerilerini gelistirmede etkilidir?

3.Proje tabanl 6gretim dil becerileri disinda hangi becerilerin gelisimi tizerinde etkilidir?
4.Proje tabanl 6gretimin giiclii yonleri nelerdir?

5.Proje tabanli 6gretimin zorluklar1 nelerdir?
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YONTEM

Proje tabanli &gretimin Ingilizce ogretimindeki etkililiginin belirlenmeye calisildign bu
caligmada karma-meta analiz yontemi kullanilmistir. Karma-meta yontemi iki asamadan
olusmakta olup nicel boyutta meta-analiz ve nitel boyutta meta-tematik analiz uygulanmaktadir.
Dokiiman incelemesine dayanan karma-meta yonteminde nicel verilerin analizinde
CMA/MetaWin benzeri programlar nitel veriler i¢in ise Nvivo/Maxqda benzeri programlar
kullanilabilir (Batd1, 2021).

Meta-Analiz Siireci

Meta-analizi sistematik bir yontem olarak tanimlayan Glass (1976), bu yontemin birincil
caligmalardan elde edilen verilerin biitiinlestirilmesini ve bir senteze ulagilmasini sagladigini
ifade etmektedir. Sanchez-Meca ve Marin Martinez’e (2010) gore meta-analiz birincil
caligmalarda ortaya konan sonuglarin nesnelligini, tekrarlanabilirligini ve sistematikligini
saglamakatadir.

Nicel Boyutta Verilerin Toplanmasi ve Analizi

Nicel boyutta meta-analiz i¢in verilerin toplanmasi amaciyla YOK tez, Google Scholars,
ULAKBILIM, Dergipark, ERIC, Science Direct, SPRINGER, SAGE, Wiley Online Library,
Proquest, EMERALD, Web of Science veri tabanlar1 ve makale paylagim siteleri taranmaistir.
Literatiir taramas1 yapilirken Tiirkce sayfalarda ‘proje tabanli 6grenme’, ‘proje yontemi’, ve
‘proje tabanl1’ Tiirk¢e anahtar kelimeleri ve ‘project-based learning’ Ingilizce anahtar kelimesi
kullanilmustir. Ingilizce sayfalarda ise sadece ‘project-based learning’ anahtar kelimesi ile
tarama yapilmistir. Literatiir taramasi i¢in herhangi bir baslangi¢ tarihi belirlenmemis olup
20.07.2025 tarthine kadar yayimlanmis calismalar dahil edilmistir. Arastirmaya sadece
Tiirkiye’de yapilan, Tiirk¢e veya Ingilizce dillerinde ve Ingilizce dersi/Ingilizce dersi ile ilgili
yayimlanmis ¢aligmalar dahil edilmistir. Literatiir taramasina iligkin siire¢ Sekil 1’de PRISMA

akis semasinda gosterilmistir.
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Veri tabam taramasiyla Diger kaynaklardan elde
tespit edilen ¢aligmalar edilen el caligmalar
(n=5319 ) (n=10)

l J

Ortak listelenenler kaldinldiktan sonra kalan gahigmalar

(n=32)
| |

Taranan kavyitlar T iemede A
_ irincil incelemede diglanan
(0=32) ) calismalar
J/ (n=7)
Uvgunluk acismndan Tkincil incelemede
degerlendirilen tam \\\;\ diglanan caligmalar
metinmakaleler (n=25 ) (n=3)

W
Meta-analiz dihil edilencalismalar
(Nmetz-analiz =12 Kmeta-analiz=14)
Nmeta-tematik analiz==10

Dﬁhil]itme] [ Uygunluk ] [ Tarama ][ Tespit Etme]

~
LN

Literatiir taramasinda belirlenen anahtar kelimlerle 5319 ¢aligsma listelenmistir. Bu ¢calismalarin
ilk once basliklar1 incelenmis ve benzer olan ¢alismalar elenmistir. Daha sonra bu ¢alismalarin
Ingilizce &gretimi ile ilgili olup olmadiklar1 incelenmistir. Dahil edilme ve hari¢ tutulma
kriterlerine gore meta-analiz i¢in 12 birincil calismadan 14 etki biiyiikliigii hesaplanmistir. Bu
meta-analize dahil edilen ¢alismalarin 7’s1 yiiksek lisans tezi, 3’1 doktora tezi ve 2’si makale
tiirtinde calismadir. Meta-tematik analiz i¢in 6’si yiiksek lisans tezi ve 4’s1 makale olmak iizere

10 nitel ¢alisma dahil edilmistir.

Etki biiytikliigiiniin hesaplanmasi i¢in birincil ¢aligmalardan elde edilen veriler i¢in Excel’de
bir veri giris formu hazirlanmistir. Etki biiyiikliigiiniin hesaplanmist i¢in deney grubundaki
katilimci sayist, kontrol grubundaki katilimcei sayisi, 6n test ortalama, son test ortalama, standart
sapma, p ve t degeri gibi gerekli istatistiksel veriler bu forma kaydedilmistir. Bu ¢alismalar ayn1
zamanda Bilgisayar ve Ogretim Teknolojileri boliimiinde &gretim iiyesi bir akademisyen
tarafindan kodlanmistir. Arastirmaci ve kodlayici arasinda Cohen Kappa uyum katsayisi 0.95

olarak hesaplanmuigtir.

Etki biiytikliigiiniin hesaplanmasinda CM A4 deneme siiriimii kullanilmistir. Hem Sabit Etkiler
Modeli (SEM) hem de Rastgele Etkiler Modeli'ne (REM) gore genel etki biiytikliikleri
hesaplanmistir. Caligma kapsaminda yayim yanliligi test edilmistir. Caligmada yayim yanlilig
yanlilig1 Rosenthal Classic fail-safe N, Orwin fail-safe N ve Egger Regresyon testi istatistiksel
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testleriyle test edilmistir. Huni grafigi ve orman grafigi verileri de sunulmustur. Hedge’s “g
etki biiylkligi degeri olarak kullanilmistir. Etki biiytlikliigliniin yorumlanmasinda Thalheimer
ve Cook’un (2002) etki biiyiikliigii siniflama degerleri géz 6niinde bulundurulmustur.

Meta-Tematik Analiz Siireci

Calismanin bu boyutunda meta-tematik analiz yapilmistir. Batdi’ya (2020) gore meta-tematik
analiz dokiiman analizine dayanmaktadir ve bellirli bir konudaki nitel ¢aligmalarda
katilimcilardan elde edilen goriislerin tekrar analiz edilmesi yoluyla tema ve kodlar

cikarilmasina dayanan bir analiz tiirtidiir.
Verilerin Toplanmasi ve Analizi

Calismanin meta-tematik analiz boyutu i¢in meta-analiz asamasinda nicel verilerin toplanmasi
icin kullanilan anahtar kelimelerle belirlenen veri tabanlarinda taramalar yapilmijs ve ulasilan
makale ve tezler analize tabi tutulmustur. Dokiiman analizine dayali ingilizce dersinde proje
tabanli 6gretim uygulamalarina iligkin nitel tiirdeki veriler i¢erik analizine tabi tutulmustur. Bu
dogrultuda 6’si yiiksek lisans ve tezi 4’s1 makale olmak {izere toplam 10 nitel ¢calisma meta-
tematik analize dahil edilmistir. Analize dahail edilen calismalar tezler igin ‘T+tez
numarasi+alintinin yapildigi sayfa numarasi (Orn: T186479-5.205) seklindebir kodlama sistemi
kullanilmistir. Makaleler ise Makale-1, Makale-2, Makale-3 ve Makale-4 olarak sirlanmis olup
dogrudan alintilarda M1-s.145 seklinde gosterilmistir. Meta-tematik analiz uygulanan nitel
caligmalardan cesitli tema ve kodlar ortaya c¢ikmistir. Analiz sonucunda “Dil Becerilerini
Gelistirme”, Dil Dis1 Becerileri Gelistirme”, “Giiclii Yonleri” ve “Zorluklar1” temalar1 altina
cesitli kodlar olusturulmustur. Ortaya cikan tema ve kodlar egitim Programlar1 ve Ogretim
alaninda 6gretim iiyesi 2 ve Ingiliz Dili Egitimi alaninda bir &gretim iiyesi tarafindan
kodlanmistir. Kodlayiclar arasindaki uyum degerinin hesaplanmasinda Fleiss Kappa uyum
egeri katsayis1 hesaplanmistir. Kodlayicilar arasindaki Fleiss Kappa uyum katsayis1 SPSS 26.0
paket programi kullanilarak 0.89 olarak hesaplanmigtir.

BULGULAR
Birinci Alt Probleme iliskin Bulgular

Proje tabanli ogretimin Ingilizce ogretimindeki etkililigine iliskin bulgular Tablo 1’de
sunulmustur. Arastirmanin birinci alt problemi dogrultusunda yayim yanlilig1 (Tablo 2), huni
grafigi (Sekil 2) ve orman grafigi (Sekil 3) verilerine de bu boliimde yer verilmistir.

Tablo 1. Etki Modeline Gére Ortalama Etki Biiyiikliikleri ve Giiven Araligi Alt ve Ust Sinir

Degerleri
%95 Gii Aralig
Model N Hedge’s g 7095 Given Araligi Q Degeri p
Alt Smur Ust Siir
Sabit Etkiler Modeli 14 0,983 0,833 1,133
. . 65,339 0,000
Rastgele Etkiler Modeli 14 1,053 0,707 1,400
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Tablo 1’de goriildiigii tizere hem sabit etkiler hem de rastgele etkiler modeline gore elde edilen
etki biiytikliikliiklerine iligkin degerler yer almaktadir. Sabit etkiler modeline gore %95 giiven
araligi tst st 1,133 ve alt smir1 0,833 arasindadir. Ortalama etki biytkligii degeri de
(Hedges’s g) 0,983 olarak hesaplanmistir. Ancak bu karma meta-analiz ¢caligmasina sabit etki
modelinin uygun olup olmadigimni belirlemek icin yapilan heterojenlik testi sonucuna gore
(Q=65,339; p<.05) dagilimm homojen olmadigt (heterojen oldugu) anlasilmaktadir.
Dolayisiyla ¢aligmada, sabit etkiler modeli yerine rastgele etkiler modeli tercih edilmistir.
Rastgele etkiler modeline gore %95 giiven araliginin iist sinir1 1,400, alt sinir1 0,707 olmak
iizere etki biiyiikliiklerinin ortalama degeri 1,053 olarak hesaplanmistir. Elde edilen bulgularin
etki biiyiikliigiiniin yorumlanmasinda Thalheimer ve Cook (2002) etki biiytlikliigli siniflamasi
referans alinmistir. Bu siniflama kapsami genis ve 6 siniftan olusmaktadir. Buna gore etki
biiytikliigii; -015-0,14 araliginda ise onemsiz, 0,15- 0,39 araliginda ise kiigiik, 0,40-0,74
araliginda ise orta, 0,75-1,09 araliginda ise genis, 1,10-1,44 araliginda ise ¢ok genis, 1,45 ve

iizeri ise muazzam diizeyde seklinde yorumlanir.

Bu smiflamaya goére Ingilizce dersinde uygulanan proje tabanli &gretimin &grencilerin
akademik basarilar1 lizerinde genis (g=1,053) ve pozitif yonde bir etkiye sahip oldugu

sOylenebilir.

Bu karma meta-analiz ¢alismasinda yayim yanlilig1 olasiligini gorsel olarak test etmek i¢in huni
grafigi analizi yapilmistir. Sekil 2°de yer alan huni grafigi 12 calismadan elde edilen 14 etki

biiytikliigiine aittir.
Funnel Plot of Standard Error by Hedges's g
0,0
0,2 { Choy
o}
0 4

s O \C
w 04 O
B
]
g
b

0,6

qf
0,8
<
-
-5 -4 -3 -2 -1 0 1 2 3 4 5
Hedges's g
Sekil 2. Huni grafigi

Sekil 2°de huni grafiginde X (yatay) eksende etki biiytikliikleri, Y (dikey) eksende ise standart
hata degerleri bulunmaktadir. Buna gore, meta-analize dahil edilen ¢aligmalar i¢inde biiyiik
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orneklemli ¢alismalarin huninin {ist tarafinda ve genel etki biiyiikliigii degeri etrafinda
toplandigi, ortalamadan uzak olmadiklar1 goriilmektedir. Bagka bir ifade ile ¢alismalar huni
grafigindeki dikey c¢izginin her iki tarafina da yayilmistir. Bundan dolayr huni grafiginin
simetrik oldugu ve yayim yanlilig1 olmadig: ifade edilebilir. Huni grafigi arastirmaciya gorsel
anlamda bir yorumlama imkan1 sagladigi i¢in yayim yanlilig1 Rosenthal Classic fail-safe N,
Orwin fail-safe N ve Egger Regresyon testi ile istatistiksel olarak test edilmistir. Asagida bu
istatistiklere yonelik bulgular Tablo 2 sunulmustur.

Tablo 2. Yayim Yanlilig1 Sonuglari
Rosenthal Classic fail —safe N

Z-degeri 13,11482
p-degeri 0,00000
Alfa 0,05000
Kuyruk(Tails) 2
Alfa i¢in Z-degeri 1,95996
Gozlenen galigma sayist 14
P> alfa icin gerekli calisma sayisi 613
Orwin fail —safe N

Gozlenen galismalardaki Hedges’s degeri 0,98304
Calismay1 anlamsiz kilacak Hedges’s g i¢in kriter 0,00001
Eksik ¢aligmalarda ortalama Hedges’s g 0,00000
Hedges’s g degerini 0,01’in altina diisiirecek eksik caligma sayisi 3749
Egger Regresyon

Intercept 2,72748
Standart hata 2,32305
%95 alt limit (Cift Kuyruk) -2,33400
%95 iist limit (Cift Kuyruk) 7,78896
t-degeri 1,17410
df 12
P-degeri (Tek Kuyruk) 0,13157
P-degeri (Cift Kuyruk) 0,26313

Tablo 2’deki Rosenthal Hata Koruma Sayisina ait bulgular incelendiginde dahil edilen 14 etki
biiyiikliigiinden elde edilen z degerinin 13,11482 ve p degerinin ise 0.000 oldugu ortaya
cikmaktadir. Hata Koruma Sayisiin ise 613 oldugu tespit edilmistir. Bunun anlami, proje
tabanli 6gretimin Ingilizce dersinde akademik basari {izerindeki etkisinin gegersiz kilinmasi
icin 0 veya negatif yonlii 613 calismaya daha ihtiya¢ vardir. Meta-analize dahil edilen
caligmalarin sayis1 Hata Koruma Sayisindan oldukga kii¢iik olmast yayim yanlilig1 olmadiginin
gostergesidir. Yaymm yanliliginin olup olmadiginin test edilmesi i¢in bagvurulan diger bir
istatistiksel yontem ise Orwin’in Hata Koruma Sayisidir. Buna gore, ¢calismanin gézlemlenen
ortalama etki biiylikligii olan 0,98304 degerini 0.0001’e diistiriilmesi i¢in gerekli olan 0 veya
negatif etki bliylikliglindeki ¢alisma sayisinin 3749 oldugu goriilmektedir. Bu say1, toplam 12
olan ¢alisma sayisindan ¢ok fazladir. Buna gore elde edilen sonuglarin yayim yanliliginin
olmadigin1 destekledigi sdylenebilir. Benzer sekilde Egger Regresyon testinden elde edilen
bulgulara gore p degerinin (¢ift kuyruklu) 0.05’ten biiylik olmas1 (p=0,26313) bu calismada
yayim yanlilig1 olmadigin1 gostermektedir.

Bireysel calismalara ait etki biiyliklerini goérebilmek i¢in ayni zamanda orman grafigi (bkz.

Sekil 3) de incelenmistir.
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Meta Analysis
Model Study name Statistics for each study Hedges's g and 95% Cl
Hedges's Standard Lower Upper
q error Variance limit limit Z-Value p-Value
Akcay, 2023 0,381 0,299 0,090 -0205 0988 1274 0203 -.-
Bas & Beyhan, 2010 0,826 0,290 0,084 0255 1,395 2843 0004 E ]
Bas, 2011 0,764 0,264 0,070 0247 1,282 2,893 0,004 [
Cirak, 2006 1,421 0,408 0167 0621 2221 3,482 0,000 -
Kimsesiz, 217 4929 0,754 0568 3451 6407 6537 0000 i
Koroglu, 2011a 0,472 0,258 0,067 -0035 0978 1825 0,068
Koroglu, 2011b 0,591 0,260 0,068 0080 1101 2268 0,023 -E-
Ozveren, 2022 0,171 0,318 0,101 -0,453 0795 0,537 o v'
Tanis, 2022a 1,508 0,206 0,042 1104 1,911 7, 0 ]
Tanis, 2022b 1,275 0,199 0,040 0884 1 i& 0,000 [ ]
Turker, 2007 1,334 0,344 0,118 06 ai 879 0,000 E &
Yaman, 2014 0,966 0,318 0.1 ‘ﬂ . 3042 0,002 L )
Yanik, 2023 0,427 03 ﬂ o) 1,017 1420 0,155 E
Yildiz, 2009 1,812 0,3 ®15 1,148 2476 5,348 0,000 E o
Fixed Pooled 0,983 0,07 0,006 0833 1,133 12878 0,000 ‘
Random Pooled 1,053 0177 0,031 0707 1400 5957 0000 <
-8,00 -4,00 0,00 4,00 8,00
Favours A Favours B
Sekil 3. Orman grafigi

Sekil 3’te akademik basariya yonelik 12 bireysel ¢calismadan elde edilen 14 etki biiytikliigiine
ait degerler, standart hata, varyans, %95 giiven araliginda alt ve {st sinir degerleri, z ve p
degerlerine iliskin elde edilen bulgular orman grafiginde yer almaktadir. Grafikte her bir
bireysel ¢alisma icin kare sekli ve bu kare seklinin ve solunda uzanan ¢izgiler yer almaktadir.
Burada kareler bireysel ¢aligmalara ait etki biiytikliigiini, ¢izgiler ise ¢alismanin %95 giliven
araligindaki alt ve iist degerlerini gostermektedir. Bunun yani sira grafigin alt kisminda elmas
sekli yer almakta ve bu elmas ¢aligmalarin genel etki biiyilikliigiinii ifade etmektedir. Bu ¢aligma
akademik basariya yonelik elde edilen orman grafigine gore etki biiyiikliikleri 0,171 ile 4,929
arasinda degismektedir.

Meta-tematik analiz boyutuna iligskin bulgulara ise arastirmanin ikinci, {liglincii, dordiincii ve

besinci alt problemleri kapsaminda yer verilmistir.
ikinci Alt probleme iliskin Bulgular

Proje tabanl1 dgretimin gelistirdigi Inglizce dil becerilerine Sekil 4’te yer verilmistir.

dilbilgisi

Dil
Becerilerini
Gelistirme

Sekil 4. Proje tabanli 6gretimin gelistirdigi ingilizce dil becerileri
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Sekil 4’te proje tabanli 6gretim Ingilizce derslerinde uygulandiginda gelisimini etkiledigi dil
becerilerine iliskin kodlara yer almaktadir. Bu baglamda proje tabanli 6gretimin dort temel
becerilerinin yaninda dilbilgisi, kelime ve akicilik (fluency) gelisimi {izerinde olumlu
etkilerinin oldugu sdylenebilir. M3-s.1068-1069 ¢alismasinda katilimcilarin  konusma
becerilerinin gelisimine katksini sdyle dile getirmektedir “We had a lot of time to talk to each
other and speaking practice was great.”, “I really can’t believe the progress in my speaking
skill.” Benzer sekilde T186179-s.111 ¢alismada katilimcinin konusma becerisinin gelistigini su
sozlerle ortaya koymaktadir “Speaking before public was something that [ feared most.
However through this project I think I have somehow got rid of it.” Benzer sekilde T188498-
s.80 calismasinda proje tabanl 6grenme uygulamalarinda 6grencilerin projelerinde biitiin dil
becerilerini kullanmalar1 gerektigini su sozlerle ifade ettiklerini ortaya koymaktadir “A/l
projects must involve or include all four-language skills such as reading writing, speaking and
listening. Students should be allowed to use all features of a language in their projects.”
T209588-s.73 ¢aligmada proje tabanli 6grenme ¢alismalarinin 6grendikleri dilbilgisi kurallarini
kullanmak igin bir firsat oldugu su sekilde ifade edilmektedir “Project work was useful..., and
at the same time it was a good chance for using the grammar that we have learnt in the lessons.”
Ayni ¢aligmada (s.75) baska bir katilimci ise proje ¢alismalarinin kelime 6grenimi ve diger dil
becerileri lizerinde etkili oldugunu “Project work was useful for me mostly in terms of
vocabulary....... 1 just benefited from it in terms of vocabulary and grammar. For me, it was
not useful in terms of developing reading, writing, listening and speaking ability.” sozleriyle
ifade etmektedir. T695197-s.56 calismada katilime1 yazma becerisinin gelistigini “““/ feel happy
due to writing. I did write many portfolios or I did respond many questions from track 1,2,3
and finally our project. I think it is easy because I worked effectively and I did make plan, so
not difficult.” sozleriyle ifade etmektedir. M1-s.427 ¢aligmada katilimcilar proje ¢aligmalarinin
konusma becerilerini gelistirmede etkili oldugunu su sekilde ifade ettikleri goriilmektedir
“Working with projects and having discussions with our group members let us practice

speaking in English.”
Uciincii Alt Probleme Iliskin Bulgular

Proje tabanli 8gretimin gelistirdigi Ingilizce dili disindaki becerilere Sekil 5°te yer verilmistir.
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zaman
yonetimi

2l.yy
becerileri

sorumluluk
alma

Dil Dis1
Becerileri
Gelistirme

teknoloji
kullanimi

sosyallesme

bilisGtesi

farkindalik igbirligi

Sekil 5. Proje tabanl dgretimin gelistirdigi Ingilizce dili disindaki beceriler

Sekil 5°te ingilizce 6gretiminde uygulanan proje tabanl 6gretim uygulamalarinin Ingilizce dil
beceriler disinda da Ogrenenlerin gesitli becerilerinin gelismesine katkisi olduguna iliskin
kodlara yer verilmistir. T459957-s.34-35 6grencilerin proje tabanli greitim uygulamalari ile
biligotesi farkindaklik kazandiklarini ve bu projelerle sadece okulda degil ayn1 zamanda okul
disinda da 6grenmeyi siirderme imkanmi buldukarini dile getirdiklerini su ifadelerle ortaya
koymaktadir “We know why we do our projects.”, “We do research not only at home but also
around the school (using library, garden, classroom etc. ) in the doing of projects.” M4-s.45
caligmada katilimcilarin teknoloji kullanimina iliskin su ifadelerine yer verilmistir “In order
that our friends and our teacher like our presentations, we used the computer. We did them
with the powerpoint, the slides, and added nice titles and pictures. We used animations in
Powerpoint.” T687725-s.83 ¢aligmada Ogretmenlerin proje tabanli 6grenmenin c¢ocuklarin
sorumluluk almalarimi sagladigini séyle dile getirmektedir *“ Proje tabanli 6grenme ogrenme
sorumlulugunu aldirtyor ¢ocuga.” M2-s.100 ¢aligmasinda 6gretmen goriislerine gore proje
tabanli 6grenmenin oOgrencilerde sorumluluk duygusu, zaman yonetimi vb. becerileri
gelistirdigi “Project-Based Learning can contribute to the development of a sense of
responsibility, time management, writing and speaking skills, social skills and cooperation.”

sOzleriyle ifade edilmektedir.
Dérdiincii Alt Probleme iliskin Bulgular

Proje tabanli 8gretimin Ingilizce 6gretimindeki giiglii yanlar1 Sekil 6’da sunulmustur.
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geribidirim

farkli 6grenme
stillerine hitap
etme

akran
destegi

sinif iginde
ve sinif
disinda

caligabilme

Sekil 6. Proje tabanli 6gretimin Ingilizce 6gretimindeki giiclii yanlar:

Sekil 6°da Ingilizce dersinde uygulanan proje tabanli 6gretimin giiclii yanlarina iliskin kodlar
yer almaktadir. Bu baglamda proje tabanli 6gretimin farkli 6grenme stillerine sahip 6grencilere
sinif icinde ve sinif disinda ¢alisabilme imkan1 sagladigi, akranlar arasinda olumlu iletisim ve
etkilesim sayesinde birbirlerinin 6grenmelerine destek olduklar1 sdylenebilir. M3-s.1069 proje
tabanli 6gretim uygulamalar1 yoluyla saglanan akran destegini sOyle ifade etmektedir
“Everybody helped each other when the other needed something, working as a group really
taught me many things like when I got stuck on a subject one of my friends immediately tried to
help me.” T459957-s.36 calismasinda proje tabanli 6gretim uygulamalarinmn Ingiliszce
ogretiminde kalicilig1 sagladigini su ciimleyle ifade etmektedir “/ believe that the things we live
and learn when we do the projects are more permanent.” T209588-s.68 ¢aligmada 6grenenlerin
caligmalarina dair geri bildirim aldiklarini su sozlerle ifade etmektedir “......... we got aid from
our teacher, first we submitted what we did, and then he gave us written feedback about the
language mistakes and guided us what we could do about this topic. We corrected our mistakes

according to the teacher’s written feedback.”
Besinci Alt Probleme iliskin Bulgular

Proje tabanl1 dgretimin Ingilizce dgretimindeki zorluklarina Sekil 7°de yer verilmistir.
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grup iyelerinin

sorumluluklarini
yerine

getirmemesi

Sekil 7. Proje tabanli 6gretimin Ingilizce 6gretimindeki zorluklar:

Sekil 7°de Ingilizce 6gretiminde proje tabanli 6gretimin uygulanmasinda yasanan zorluklara
iliskin kodlar yer almaktadir. M3-s.1068 calismasinda katilimcilarin proje tabanli 6grenmenin
cok zaman aldigini su ifadeyle dile getirdiklerini ifade etmektedir “We never had spare time, it
seemed that we always had to do something.” T687725-s.89 calismasinda proje tabanli
O0grenme uygulamalarindak katilimcilar su sozlerle dile getirdiklerini ortaya koymaktadir

6

..... birbirleriyle ¢alismak istemeyen o&grencilerden ziyade gruba katki saglamadigi igin

2

birbirini su¢layan 6grenciler oldu... ...

TARTISMA VE SONUC

Mevcut calismada meta analiz boyutunda deney grubunda 406 kisi kontrol grubunda 368
katilimcr yer almaktadir. 12 calismadan 14 etki biiylikligii hesaplanmis olup genel etki
biiytikligii g=1,053 olarak hesaplanmistir Dolayisiyla proje tabanli 6grenme yodnteminin
Ingilizce 6gretiminde genis bir etki biiyiikliigiine sahip oldugu ortaya ¢ikmaktadir. Benzer
sekilde Uziim (2022) yaptig1 ¢alismada konuyla ilgili yurt disinda yapilan ¢alismalar1 da dahil
ettifi ve proje tabanl 6grenmenin Ingilizce 6gretimindeki etkililigini 1,141 olarak elde ettigi
goriilmektedir. Benzer sekilde Kasarci (2013) caligmasinda proje tabanli 6grenmenin
ogrencilerin akademik basgarilar1 iizerinde 1,029 etki biiyiikliigii ile genis etki biiyiikliigline
sahip olduklarini tespit etmistir. Alanyazinda proje tabanli 6grenmenin farkli derslerde de
etkililiginin incelendigi goriilmektedir. Ornegin, Baleen ve Ozer Keskin (2018) calismalarinda
proje tabanli 6gretimin fen 0gretimindeki etkililigini arastirmis ve genel etki biiyiikliigiinii
d=1,063 olarak hesaplamigtir. Benzer sekilde Ayaz ve Soylemez (2015) proje tabanlt
ogrenmenin fen derslerindeki basarisi tizerindeki genel etkisini 0,997 olarak elde etmislerdir.
Demiray (2013) calismasinda proje tabanli 6grenmenin akademik basar1 iizerinde genis bir
etkiye sahip oldugunu tespit etmistir. Kiling, Yasar ve Batdi1 (2022) Fen egitiminde proje tabanl
ogrenmenin etkililigini karma-meta yontemiyle incelemis olup genel etki biiyiikliigliniin 0,872
oldugunu ortaya koymuslardir. Alanyazindaki ve mevcut c¢alismada elde edilen bulgulara

ISBN: 978-625-6997-73-8



CAAND 57,
¥ ”4’&;,0

%

3 INTERNATIONAL CONGRESS ON SOCIAL AND EDUCATIONAL SCIENCES
July 25-27, 2025 Denizli/ TURKIYE

‘\\Q“M. SCIEN”,/{
5 o™

“)

2,
7 O
J/’JM \\Q\é

www.ubsder.org

dayanarak yapilandirmaci 6gretim uygulamalarindan olan proje tabanli 6gretimin 6grencilerin
kendi 6grenmelerinin sorumlulugunu almay1 sagladigi, bu sayede 6grencilerin dili aktif bir
sekilde kullanma imkan1 bulduklar1 bunun da &grencilerin Ingilizce 8grenimleri iizerinde

olumlu etkiye sahip oldugu sdylenebilir.

Mevcut calismanin meta-tematik analiz boyutunda elde edilen sonuglarin meta-analiz
boyutunda elde edilen sonuglari destekler nitelikte oldugu ifade edilebilir. Meta-tematik
analizde elde edilen sonucglara dayanarak proje tabanli 6grenmenin konusma ve akicilik gibi
Ingilizce dil becerilerinin yan1 sira takim galismasi ve zaman ydnetimi gibi dil dis1 becerileri de
gelistirdigi sdylenebilir. Bunun yanisira proje tabanli 6grenmenin farkli 6grenme stillerine
sahip Ogrencilere hitap ederek 6grenmelerin kaliciligini saglamasi gibi giiclii yonlerinin
yaninda uygulanmasinin zaman almasi1 bakimindan zorluklara sahip oldugu ifade edilebilir.

KAYNAKLAR
(*) ile gosterilen calimalar meta-analize dahil edilen calismalari gostermektedir.

(**) ile gosterilen cahsmalar meta-tematik analize dahil edilen cahsmalar:
gostermektedir.
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YAPAY ZEKA CAGINDA DiJITAL TEKNOLOJILERIN HALKLA iLiSKiLER
ALANINA KATKILARI
The CONTRIBUTIONS of DIGITAL TECHNOLOGIES to the FIELD of PUBLIC
RELATIONS in the AGE of ARTIFICIAL INTELLIGENCE

Dr. Merve DILTEMIZ
Bolu Abant izzet Baysal Universitesi, iletisim Fakiiltesi
ORCID ID: 0009-0003-9685-064X

Ozet

Glinimiiz dijital ¢aginda, teknolojinin halkla iliskiler (PR) stratejilerine entegre edilmesi,
kurumlarin hedef kitleleriyle iletisim kurma seklini koklii bigimde degistirmistir. Dijital araglar;
daha yiiksek verimlilik, genis erisim ve gercek zamanli etkilesim gibi avantajlar sunarak
modern PR uygulamalarinin vazgegilmez bir pargasi haline gelmistir. Bu entegrasyonun en
onemli faydalarindan biri, erisilebilirlik ve goriiniirligiin artmasidir. Sosyal medya platformlari,
web siteleri ve dijital basin biiltenleri sayesinde PR uzmanlari, haberleri ve kampanyalari
kiiresel Olcekte aninda paylasabilmektedir. Bu da bilgilerin daha hizli yayilmasini ve
paydaslarla daha etkili bir etkilesim kurulmasini saglar. Bir diger 6nemli fayda veri analitigidir.
Dijital araglar, kullanici davraniglarini takip etmeyi, kampanya performansini dlgmeyi ve
aninda geri bildirim almay1 miimkiin kilar. Bu veriler, iletisim stratejilerinin daha etkili bicimde
sekillendirilmesini saglar. Ayrica, dijital teknolojinin maliyet agisindan avantajli olmasi da
dikkate degerdir. Geleneksel medyaya kiyasla dijital kampanyalar genellikle daha diisiik
biit¢elerle daha genis kitlelere ulagabilir. Boylece kiigiik 6lgekli kurumlar da biiyiik firmalarla
goriintirliik anlaminda rekabet edebilir. Dijital teknoloji, ayn1 zamanda etkilesimli iletisimi
tesvik eder. Hedef kitleler, yorum yaparak, paylasarak ve begenerck aninda geri doniis
saglayabilir. Bu da giiven, seffaflik ve uzun vadeli iliskiler kurmaya katki saglar. Son olarak,
kriz yonetimi dijital araclar sayesinde daha etkili hale gelir. PR ekipleri, yanlis bilgilere ya da
olumsuz yorumlara hizlica yanit vererek kurumun itibarin1 koruyabilir. Sonug olarak, dijital
teknolojiden yararlanmak, halkla iligkiler siireclerini sadece daha etkili hale getirmekle kalmaz,
ayn1 zamanda hizli degisen iletisim diinyasinda esnek ve giiglii bir durus kazandirir.

Anahtar Kelimeler: Dijital halkla iliskiler, teknoloji entegrasyonu, sosyal medya yonetimi,
etkilesimli iletisim, itibar yonetimi.

Abstract

In today’s digital age, the integration of technology into public relations (PR) strategies has
transformed the way organizations communicate with their audiences. Digital tools offer
enhanced efficiency, broader outreach, and real-time interaction, making them essential for
modern PR practices. One of the primary benefits is increased accessibility and visibility. Social
media platforms, websites, and digital press releases allow PR professionals to instantly share
news and campaigns with a global audience. This leads to faster dissemination of information
and better engagement with stakeholders. Data analytics is another significant advantage. With
digital tools, PR teams can track user behavior, measure campaign performance, and gather
feedback instantly. These insights help tailor messages more effectively, improving overall
communication strategies. Moreover, cost-effectiveness is a key benefit. Compared to
traditional media, digital campaigns often require less budget while achieving higher reach and
impact. Small organizations can now compete with larger firms in public exposure. Digital
technology also fosters interactive communication. Audiences can now respond to PR messages
in real time through comments, shares, and likes. This two-way communication builds trust,
transparency, and long-term relationships. Finally, crisis management becomes more
manageable with digital tools. PR teams can quickly respond to misinformation or negative
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feedback, maintaining the organization’s reputation. In conclusion, leveraging digital
technology in public relations not only increases effectiveness but also enhances adaptability in
a fast-paced communication landscape. It empowers PR professionals to connect, engage, and
build lasting relationships with their audiences in dynamic and meaningful ways.

Keywords: Digital public Relations, technology integration, social media strategy, interactive
communication, reputation management.

Giris

Dijital cagda yapay zeka (YZ), halkla iliskiler (PR) alaninda doniistiiriicli bir gii¢ haline gelmis
ve uygulayicilarin geleneksel iletisim stratejilerini veri odakli i¢gdriiler, otomasyon ve gelismis
paydas katilimiyla desteklemelerini saglamistir (Galloway ve Swiatek, 2018). Son yillarda,
YZ'nin PR stireclerine dahil edilmesi akademik ve pratik alanda fikir birligi kazanmis ve alanin
paradigmalarini yeniden sekillendirmistir (Zhao, 2024). Bu doniisim basit gorev
otomasyonuyla sinirli kalmayip igerik olugturma, duygu analizi, medya izleme, kriz tahmini ve
hedef kitle hedefleme gibi karmasik islevleri de kapsamaktadir (Zararsiz, 2024).

[k donem literatiirii, YZ'nin salt otomasyonun &tesine gectigini ve PR alaninda teknolojik,
ekonomik ve toplumsal alanlarda ¢ok yonlii roller oynadigini vurgulamistir (Galloway ve
Swiatek, 2018). Calismalar, yapay zekanin rutin halkla iliskiler gorevlerini otomatiklestirerek
verimliligi artirdigin1 ve manuel emegi azalttigini, boylece profesyonellerin stratejik ve yaratici
sorumluluklara odaklanmalarimi sagladigin1 dogrulamaktadir (Zararsiz, 2024; Dwyer vd.,
2023). Dahasi, yapay zekanin biiyiik olgekli veri kiimelerini isleme ve analiz etme becerisi,
medya izleme ve trend tespitinde devrim yaratarak paydaslarin duygulari ve ortaya ¢ikan
sorunlar hakkinda ger¢ek zamanli i¢gériiler sunmaktadir (Chanduvi, 2023).

2022'de PRophet gibi platformlar, yapay zekanin duygu ve medya erisimini analiz ederek basin
biiltenlerini nasil degerlendirebilecegini ve belirli gazeteciler nezdindeki yankisini nasil tahmin
edebilecegini, boylece sunum etkinligini nasil optimize edebilecegini ve halkla iliskiler
profesyonelleri i¢in Oonemli 6l¢lide zaman tasarrufu saglayabilecegini gostermistir (Axios,
2022). Bu yapay zeka araclari, medya iletisimleriyle iliski kurmanin vazgegilmez insan
unsurunu korurken sunum 1iyilestirme siirecini de kolaylastirmaktadir (Axios, 2022).

Medya iligkilerinin Gtesinde, yapay zeka destekli dijital halkla iligkiler stratejileri, ¢evrimigi
platformlarda icerik kisisellestirme ve hedeflemeyi gelistirmektedir. Dijital halkla iliskiler,
kamuoyu giivenini olusturmak ve farkindalig1 artirmak i¢in uygun maliyetli ve dlgeklenebilir
bir stratejiye doniismiistiir (Samet, 2024). Sosyal medya baglamlarinda yapay zeka, icerik
otomasyonunu, kisisellestirmeyi ve etkilesim optimizasyonunu kolaylastirir; ancak 6zgiinliik
ve etik uygulama konusundaki sorular devam etmektedir (Vikipedi, 2025). Yapay zeka destekli
sosyal medya aracglari, dinamik kisisellestirme ve igerik diizenlemeyi miimkiin kilarken,
iletisimcilerin algoritmik 6nyargi ve yanlis bilgilendirme ortaminda gilivenilirligini korumasini
zorlagtirmaktadir (Vikipedi, 2025).

Ayrica, yapay zekdnin halkla iligskiler uygulamalarmma entegrasyonu, etik etkilerin
incelenmesine yol agmaktadir. Yapay zeka iletisim etkinligini artirabilse de, profesyoneller
onyargi, seffaflik ve algoritmik karar alma ile ilgili risklerle miicadele etmelidir (Nikolova,
2024). Son literatiir, halkla iligkiler alaninda sorumlu ve etik yapay zeka uygulamasinin
gerekliligini vurgulamakta ve seffafligi, esitligi ve itibar biitlinliigiinii koruyan yonergeleri
savunmaktadir (Septiana, 2025). Bu bakis agilarin1 sentezleyen bu giris, operasyonel
verimlilikten stratejik hedeflemeye ve etik iletisim yonetimine kadar yapay zekanin halkla
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iliskilere ¢ok boyutlu katkilarin1 vurgulamaktadir. Makalenin tamaminda yapay zekanin halkla
iligskiler teorisi ve pratigi tlizerindeki etkisinin daha detayli incelenmesi ic¢in bir temel
olusturmaktadir.

Tlgili Literatiir ve Kavramsal Cerceve

Yapay zeka (YZ), gelismis veri analizi, i¢erik olusturma ve hedef kitleye ulasma yetenekleriyle
halkla iligkilere 6nemli katkilarda bulunur. Bu islevler, geleneksel halkla iliskiler yontemlerinin
Otesinde stratejik i¢cgoriiler ve operasyonel verimlilikler saglar (Septiana, 2025). Literatiir, YZ
destekli analitigin, biiylik 6lcekli medya dinamiklerini ve paydas duygularin1 gercek zamanl
olarak ¢oziimlemek igin kilit bir etken oldugunu tutarli bir sekilde ortaya koymaktadir (Kaleel
ve Alomari, 2025). Ayrica, dogal dil iiretimi ve otomatik mesajlasma gibi YZ tarafindan
olusturulan icerik araclari, kriz ve rutin durumlarda hizli ve tutarli iletisim sunumunu destekler
(AlContentfy blog, 2025; Ahmed, 2025). Hedef kitle segmentasyonu ve kisisellestirme,
uygulayicilarin  iletisimlerini  6ngoriici  modelleme ve Oriinti  tanima temelinde
kisisellestirmelerine olanak tanir (Septiana, 2025).

Ayni zamanda, akademik ¢alismalar, dijital araclarin halkla iliskiler etkinligini 6lgme ve kriz
yonetimini giiclendirmedeki roliinli vurgulamaktadir. Calismalar, halkla iliskiler uzmanlarinin
performans degerlendirmesi i¢in yapay zeka destekli medya izleme ve analiz platformlarina
giderek daha fazla giivendigini gostermektedir (Dwyer vd., 2024). Bu sistemler, metriklerin,
yanit hizinin ve medya erisiminin takibini kolaylastirarak kampanya sonug¢larinin verimli bir
sekilde degerlendirilmesini saglar. Kriz senaryolarinda, yapay zeka araglari, duygu degisimleri
ve kapsam anomalileri araciligiyla ortaya cikan sorunlarin hizli bir sekilde tespit edilmesini
destekleyerek kuruluslarin zamaninda miidahale etmesini saglar (Cheng, 2024; AlContentfy
blog, 2025). Giderek artan sayida literatiir, bu tiir dijital 6l¢iim araglarinin kurumsal istikrari
korumaya ve baski altinda kamuoyunu etkili bir sekilde yonetmeye yardimci oldugunu
vurgulamaktadir (Plural Policy, 2024).

Ancak literatiir, yapay zekanin benimsenmesiyle birlikte ortaya g¢ikan etik riskleri ve veri
giivenligi endiselerini g6z ardi etmemektedir. Arastirmacilar, seffaf olmayan algoritmalar
iizerinde egitilen modellerin Onyargi, yanlis bilgi ve manipiilasyon risklerini artirdigini
vurgulamaktadir (Zararsiz, 2024). Gergekten de, otomatik sistemler, istemeden de olsa, objektif
dengeyi saglamayan ikna edici mesajlar siirdiirebilir ve bu da halkla iligkilerin giivenilirlik
taahhiidiinii tehlikeye atabilir (Zararsiz, 2024). Kriz tespitinde, makine 6grenimi uygulamalari,
ozellikle dogrulanmamis sosyal medya akislarinda ¢alisirken, yanlis siiflandirma veya asiri
tespit gibi etik tuzaklara yol acabilir (Kraft ve Usbeck, 2022). Dogrulugun 6tesinde, yapay zeka
uygulamasi ciddi seffaflik ve adalet sorularini gliindeme getirir: uygulayicilar, gliven ve hesap
verebilirligi saglamak i¢in agiklanabilir sistemler ve kapsayici veri uygulamalart araciligiyla
sorumlu kullanimi1 saglamalidir (Markt, 2023).

Ortaya ¢ikan trendlerin incelenmesi, yapay zekanin halkla iliskilerle entegrasyonunun giderek
biiyliyen bir disiplinlerarasi aragtirma alani oldugunu ortaya koymaktadir. 2018-2023 yillarini
kapsayan bir bibliyometrik analiz, hem akademik ciktilarda hem de tematik cesitlilikte,
ozellikle sosyal medya analitigi, ngoriicii modelleme ve otomatik icerik olusturma alanlarinda
hizl1 bir biiytime gostermektedir (Kaleel ve Alomari, 2025). Bu biiylime, yapay zekanin halkla
iliskiler teorisi ve pratigini sekillendirmedeki artan roliinlin bir gostergesidir. Kavramsal
cerceveler de buna uygun olarak gelismis ve yapay zekay salt bir aragtan daha fazlasi olarak
kavramsallastirmak icin insan-yapay zeka is birligi, etik yOnetisim ve stratejik iletisim
modellerini entegre etmistir (Ahmed, 2025; Septiana, 2025).
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Literatiir, yapay zekanin halkla iligkilere katkilari1 ¢ kesisen boyut {iizerinden
cercevelemektedir:

Veri analitigi, otomatik mesajlasma, duygu tespiti ve medya izleme gibi teknolojik uygulamalar
(Septiana, 2025; AlContentfy blog, 2025). Yapay zeka, halkla iligkiler islevlerinin gelismis hiz,
tutarlilik ve hassasiyetle Olgceklenmesini kolaylastirir. Stratejik performans; yapay zekanin
Ol¢tim, hedefleme ve kriz hazirligmi gelistirdigi alanlardir. Akademisyenler, planlama ve
degerlendirme ic¢in gercek zamanli iggoriilerin degerini vurgulamaktadir (Dwyer vd., 2024;
Plural Policy, 2024; Cheng, 2024). Seffaflik, aciklanabilirlik, Onyargi azaltma ve veri
biitiinliiglinii vurgulayan etik ve yonetisim hususlari. Cergeveler, temel giivenceler olarak
kilavuz ilkeler ve insan gozetimi 6nermektedir (Zararsiz, 2024; Markt, 2023; Kraft ve Usbeck,
2022). Bu nedenle, bu kavramsal gerceve, yapay zeka destekli araclarin halkla iligkiler
stireclerini nasil doniistiirdiiglinii ve stratejik firsatlari etik sorumluluklarla nasil dengeledigini
inceleyecek olan makalenin arastirma yaklasiminin temelini olusturmaktadir. Ilerideki
boliimlerde deneysel kanitlar analiz edilecek, yonetisim g¢erceveleri Onerilecek ve yapay zeka
destekli halkla iliskiler ortamlarinda gezinmek icin gereken gelisen mesleki yeterlilikler
incelenecektir.

3. Dijital Teknolojilerin Katki Alanlar:
3.1 Veri Analizi ve Tahmini

Yapay zeka (YZ), halkla iligkiler (PR) alaninda veri analizini 6nemli 6l¢iide doniistiirerek,
geleneksel manuel yaklagimlarin ¢ok 6tesinde yetenekler saglamistir. YZ sistemleri, genellikle
"biiylik veri" olarak adlandirilan genis veri kiimelerini benzeri goriilmemis bir hiz ve dogrulukla
isleyerek, uygulayicilarin kaliplari, egilimleri ve duygular gercek zamanli olarak tespit
etmelerini saglar (Cheng, 2024). Bu analitik yetenekler, paydas algilarinin hizla degistigi ve
kuruluslarin giiven ve itibar1 korumak i¢in hizli bir sekilde yanit vermesi gereken modern halkla
iligkilerde kritik 6neme sahiptir (Dwyer vd., 2024).

Dogal dil isleme (NLP) ve makine 6grenimi (ML) algoritmalar: araciligiyla YZ, haber kapsamu,
sosyal medya gonderileri, miisteri geri bildirimleri ve multimedya igerigi dahil olmak {izere
cesitli kaynaklardan gelen yapilandirilmamais verileri yorumlayabilir (Kaleel ve Alomari, 2025).
Bu kapasite, halkla iligkiler uzmanlarinin yalnizca yaygin duyguyu degil, ayn1 zamanda
incelikli duygusal ipuglarini, altta yatan endiseleri ve ortaya cikan tartisma konularmi da
belirlemelerine olanak tamir (Ahmed, 2025). Ornegin, yapay zekd destekli sosyal dinleme
araglari, bir Urtin lansman1 veya kriz olay:r sonrasinda bir marka hakkindaki ince goris
degisimlerini ortaya ¢ikararak mesaj ayarlamalar1 i¢in eyleme gegirilebilir i¢goriiler sunabilir.

Mevceut durum analizinin Stesinde, yapay zeka, stratejik iletisim planlamasi i¢in kritik bir
gelisme olan 6ngdriicii modellemede de {istiindiir. Ongériicii analitik araglari, kampanya
sonuclarini, hedef kitle etkilesim diizeylerini ve medya yanit olasiliklarini tahmin etmek i¢in
geemis verilerden yararlanir (AlContentfy, 2025). Halkla iliskiler ekipleri, birden fazla
senaryoyu simiile ederek, uygulamadan oOnce cesitli stratejilerin potansiyel etkisini
degerlendirebilir, boylece riski azaltabilir ve kaynak tahsisini optimize edebilir (Septiana,
2025). Ornegin, gegmis basin biilteni performansmni analiz ederek yapay zeka, hedeflenen
gazeteciler veya Kkitlelerle en ¢ok etkilesime girme olasilig1 en yiiksek olan optimum yayin
zamanlamasini, tercih edilen dagitim kanallarin1 ve ¢erceveleme yaklasimlarini 6nerebilir.

Yapay zeka destekli Ongoriicii analitigin halkla iligkilere entegrasyonu, proaktif itibar
yonetimini de kolaylastirir. Krizlere meydana geldikten sonra tepki vermek yerine, kuruluslar
erken uyart sinyallerini (olumsuz duygularda alisilmadik artislar, sikayetlerin tematik
kiimelenmesi veya koordineli dezenformasyon kampanyalar1 gibi) tespit edebilir ve hedefli
miidahalelerde bulunabilir (Plural Policy, 2024). Bu baglamda, tahmin yalnizca bir planlama
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araci degil, ayn1 zamanda kurumsal risk yonetimi ve dayaniklilik stratejilerinin ayrilmaz bir
bileseni haline gelir (Markt, 2023).

Giderek artan akademik literatiir, yapay zeka tabanli analizin Olgeklenebilirligini de
vurgulamaktadir. Zaman ve insan kapasitesiyle sinirli geleneksel izleme ekiplerinin aksine,
yapay zeka araglar diller, cografyalar ve medya platformlar1 genelinde binlerce veri noktasini
ayni anda izleyebilir (Zararsiz, 2024). Bu kiiresel ve ¢ok dilli yetenek, kiiltiirel agidan ¢esitli
pazarlarda tutarl bir marka konumlandirmasi siirdiirmeyi hedefleyen ¢ok uluslu kuruluslar i¢in
ozellikle degerlidir (Cheng, 2024).

Ancak, yapay zeka destekli veri analizi ve tahmininin etkinligi, veri kalitesine, algoritmik
seffafliga ve baglamsal yorumlamaya baghdir. Kotii diizenlenmis veri kiimeleri, yanlis
tahminlere, onyargilarin giiglenmesine veya paydas duygularinin yanlis yansitilmasina yol
acabilir (Kraft ve Usbeck, 2022). Bu nedenle, akademisyenler, insan uzmanliginin yapay zeka
ciktilarim1 tamamladigi, baglamsal niians ve yorumlamada etik gozetim saglayan hibrit
modelleri savunmaktadir (Ahmed, 2025). Bu insan-makine is birligi, stratejik iletisimde tam
otomasyondan ziyade artirilmis zekdya dogru ilerleyen daha genis egilimle ortiismektedir
(Dwyer vd., 2024).

Ozetle, yapay zeka destekli veri analizi ve tahmin yetenekleri, dijital teknolojilerin halkla
iliskiler alanindaki en etkili katkilarindan birini temsil etmektedir. Kapsamli ve gercek zamanli
analiz ve stratejik ongorii saglayarak yapay zeka, kuruluslarin paydaslarla etkili bir sekilde
etkilesim kurma, zorluklar1 6ngdrme ve ortaya cikan firsatlardan yararlanma kapasitesini
giiclendirir. Ancak bu avantajlar, ancak giiclii etik giivenceler, seffaf algoritmalar ve yetenekli
insan yargisiyla birlestirildiginde tam olarak gergeklestirilebilir.

3.2 icerik Uretimi ve Otomasyonu

Dogal Dil Isleme (NLP) teknolojileri, basin biiltenlerinin, blog yazilarmin ve sosyal medya
mesajlarinin olaganiistii bir hiz ve dilsel dogrulukla otomatik olarak olusturulmasini saglar
(Ahmed, 2025). Jasper veya Writesonic gibi yapay zeka destekli platformlar, baglamsal olarak
alakali igerikler tireterek kurumsal tislup ve marka bilinciyle uyumu garanti eder (AIContentfy,
2025). Bu tiir bir otomasyon, manuel taslaga olan bagimlilig1 azaltarak halkla iligkiler
uzmanlarinin stratejik ve yaratici karar alma siireclerine odaklanmalarini saglar (Dwyer vd.,
2024). Hizin 6tesinde, yapay zeka oOlgeklenebilirlik de sunar; is giicli veya maliyeti orantili
olarak artirmadan, birden fazla hedef kitle segmenti i¢in biiyilk hacimli kisisellestirilmis
igerikler iiretir (Kaleel ve Alomari, 2025).

Otomasyon ayrica, dzellikle siirekli iletisim talepleri olan kuruluslar i¢in 6nemli dl¢lide zaman
ve maliyet verimliligi saglar. Otomatik planlama araglari, iretimden yayina kadar olan dongtiyii
kolaylagtirmak i¢in yapay zeka igerik olusturuculariyla entegre olur (Septiana, 2025). Bu
verimlilik, zamaninda mesajlasmanin kampanyalarin basarisin1 belirleyebildigi rekabetci
medya ortamlarinda kritik 6neme sahiptir.

3.3 Kriz Yonetimi ve Medya izleme

Yapay zeka destekli gercek zamanli medya taramasi, haber kaynaklarini, bloglar1 ve sosyal
medyay1 anormal duygu artiglar1 veya tematik kiimelenme agisindan izleyerek olas1 krizlerin
erken tespit edilmesini saglar (Cheng, 2024). Bu tiir erken uyarilar, iletisim ekiplerinin, anlatilar
tirmanmadan 6nce yanitlar1 hazirlamalarina ve uygulamalarina olanak tanir (Plural Policy,
2024). Makine 6grenimi algoritmalari, kriz mesajlarin1 bilgi tercihlerine ve dnceki etkilesim
kaliplarina gore belirli paydas gruplarina gore uyarlayabilir (Zararsiz, 2024). Bu kisisellestirme,
dogru mesajin dogru zamanda dogru kitleye ulagsmasini saglayarak giivenilirligi artirir ve itibar
kaybin1 azaltir (Markt, 2023). Dolayisiyla yapay zekanin kriz yonetiminde kullanimi, halkla
iliskiler uygulamalarini reaktif hasar kontroliinden proaktif risk azaltmaya kaydirir.
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3.4 Paydas Katilm ve Etkilesimi

GPT tabanli modeller gibi konusmaya dayal1 yapay zeka teknolojileriyle desteklenen sohbet
robotlari, paydas sorularina 7/24 yanit saglar (Ahmed, 2025). Bu sistemler erisilebilirligi artirir,
hizmet verimliligini iyilestirir ve insan miidahalesi olmadan siirekli etkilesimi siirdiiriir
(Septiana, 2025). Yapay zeka ayrica, bireysel paydas tercihlerini, ge¢misini ve davraniglarini
analiz ederek son derece kisisellestirilmis iletisimi miimkiin kilar. Bu kisisellestirme, giiveni
giiclendirir, sadakati tesvik eder ve uzun vadeli iliski yonetimini iyilestirir (Dwyer vd., 2024).
Uygulamada, yapay zeka destekli CRM platformlari, hedefli erisim stratejilerini bilgilendiren
birlesik etkilesim ge¢misleri olusturarak, kanallar arasi etkilesim verilerini entegre eder.

3.5 Yeni Platformlar ve Metaverse

Metaverse de dahil olmak iizere sanal ortamlar, etkilesimli marka deneyimleri i¢in yenilik¢i
alanlar olarak ortaya ¢ikmaktadir (Kaleel ve Alomari, 2025). Kuruluslar artik basin toplantilari,
iiriin lansmanlar1 ve paydas toplantilarini, katilimcilarin markali iceriklerle yeni yontemlerle
etkilesim kurabilecegi siiriikleyici 3B ortamlarda diizenliyor (Ahmed, 2025). Yapay zeka,
ortamlari, avatarlar1 ve etkilesimleri kullanici tercihlerine ger¢ek zamanli olarak uyarlayarak bu
sanal deneyimlerin optimize edilmesinde kritik bir rol oynuyor (AlContentfy, 2025). Bu
uyarlanabilirlik, kullanict memnuniyetini artirtyor ve markayla duygusal bagi derinlestirerek
meta veri taban1 tabanli halkla iligkiler faaliyetlerini dijital stratejilere etkileyici bir katki haline
getiriyor.

4. Etik ve Sinirlamalar

Faydalarina ragmen, halkla iligkilerde yapay zekanin benimsenmesi 6nemli etik zorluklar
ortaya ¢ikariyor. Bunlardan en 6nemlilerinden biri, hatali algoritmalar araciligiyla istemeden
veya maniptilatif uygulamalar aracilifiyla kasith olarak yanlis veya yaniltict bilgi iiretme
riskidir (Zararsiz, 2024). Bu tiir riskler gilivenilirligi tehdit eder ve seffaf bir sekilde
yoOnetilmezse kamu gilivenini zedeleyebilir. Algoritmalardaki 6nyargilar, adil iletisim i¢in de bir
tehdit olusturmaktadir. Egitim verileri ¢arpiksa, yapay zeka sistemleri kliseleri siirdiirebilir veya
belirli anlatilara orantisiz bir sekilde oncelik vererek kamusal sdylemde kapsayiciligt
zayiflatabilir (Kraft ve Usbeck, 2022). Son olarak, veri gilivenligi kritik bir endise kaynagi
olmaya devam etmektedir. Yapay zeka sistemleri, ihlalleri veya kétiiye kullanimi 6nlemek icin
giivenli bir sekilde toplanmasi, depolanmasi ve islenmesi gereken biiyiik miktarda hassas
paydas bilgisine bagimlidir (Markt, 2023). Halkla iliskiler uygulamalarina sorumlu bir yapay
zeka entegrasyonunu saglamak i¢in etik gerceveler ve yonetisim politikalar1 esastir (Septiana,
2025).

5. Sonug¢ ve Oneriler

Yapay zeka (YZ) ve dijital teknolojiler, halkla iliskilerde (PR) doniistiiriicti giicler olarak ortaya
cikmis ve verimliligi, dogrulugu ve stratejik etkiyi temelden artirmigtir. Tekrarlayan goérevleri
otomatiklestirerek, ger¢ek zamanli veri analizini miimkiin kilarak ve paydas katilimini
kigisellestirerek, bu teknolojiler uygulayicilarin daha iist diizey stratejik islevlere daha fazla
zaman ve kaynak ayirmalarina olanak tanir (Ahmed, 2025; Dwyer vd., 2024). Yapay zekanin
halkla iligkiler is akislarina entegre edilmesi, yalnizca operasyonel siiregleri hizlandirmakla
kalmaz, ayn1 zamanda iletisim c¢abalarinin hassasiyetini de artirarak, hizla degisen medya
ortamlarinda kurumsal uyum yetenegini artirir (Kaleel ve Alomari, 2025).

Ancak, bu gelismelerden ancak saglam etik cerceveler dahilinde tam olarak yararlanilabilir.
Sorumlu YZ kullanimi, algoritmik karar alma siireclerinde seffaflik, olasi Onyargilarin
azaltilmas1 ve paydas verilerinin korunmasini gerektirir (Zararsiz, 2024; Kraft ve Usbeck,
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2022). Etik kurallara uyum yalnizca diizenleyici bir yiikiimliiliilk degildir; Giivenilirligi ve
kamuoyu giivenini korumak i¢in elzemdir; bu da etkili halkla iligkilerin iki temel tagidir. Bu
nedenle kuruluslar net yonetisim politikalar1 benimsemeli, yapay zeka sistemlerinin diizenli
denetimlerini gerceklestirmeli ve uluslararasi veri koruma standartlarina uyumu saglamalidir
(Markt, 2023).

Stratejik bir bakis agisindan, yapay zeka, insan uzmanliginin yerini alan bir ara¢ olarak degil,
bir giiclendirme arac1 olarak goriilmelidir. Insan muhakemesi, baglamsal niianslari
yorumlamak, karmagik krizleri yonetmek ve deger odakli kararlar almak i¢in kritik dneme
sahiptir (Septiana, 2025). En etkili halkla iliskiler modelleri, yapay zekanin hesaplama giiciinii
insan yaraticiligl, empati ve etik anlayisla birlestirerek iletisimde hem verimliligi hem de
Ozglinliigl artiran hibrit bir yaklasim ortaya koyacaktir. Gelecekteki arastirmalar, halkla iliskiler
uygulamalarinda insan-makine is birliginin dinamiklerini arastirmalidir. Bu, yapay zekanin
karar alma stireglerini, mesleki yeterliliklerin evrimini ve teknoloji benimsemeyi c¢evreleyen
kurumsal kiiltiirii nasil etkiledigini aragtirmay1 igerir (Cheng, 2024). Ek olarak, ampirik
caligmalar, yapay zekanin paydas iliskileri, kamuoyu giiveni ve iletisim stratejilerinin
stirdiiriilebilirligi tizerindeki uzun vadeli etkisini degerlendirmelidir.

Yapay zekd ve dijital teknolojiler, halkla iligkiler uygulamalarinin kapsamini ve kalitesini
artirmada onemli bir potansiyel sunmaktadir. Ancak bunlarin entegrasyonunun bilingli, etik
acidan yonlendirilmis ve kurumsal hedeflerle stratejik olarak uyumlu olmasi gerekir. insan
gozetimini korurken yapay zekanin giiclii yonlerinden yararlanan dengeli bir yaklasim
benimseyerek, halkla iliskiler uzmanlar1 teknolojik inovasyonun hem kurumsal ¢ikarlara hem
de daha genis kamu yararina hizmet etmesini saglayabilirler.
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" DIJITAL DUNYADA YAS ALMAK: YASLILAR iCiN DiJITAL OKURYAZARLIGIN
ONEMI
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Ozet

Giliniimiizlin hizla dijitallesen diinyasinda, yaslh bireylerde dijital okuryazarlik giderek daha
onemli hale gelmektedir. Hizmetlerin, iletisimin ve sosyal yasamin dijital ortamlara
tasinmastyla birlikte dijital becerileri olmayan yaslilar; sosyal diglanma, temel hizmetlere
erisim eksikligi ve yasam kalitesinde diisiis gibi risklerle kars1 karsiya kalmaktadir. Dijital
okuryazarligin en 6nemli faydalarindan biri sosyal baglarin gliclenmesidir. Goriintiilii aramalar,
mesajlasma uygulamalar1 ve sosyal medya sayesinde yash bireyler sevdikleriyle iletisimde
kalabilir, yalnizlik ve izolasyon duygularini azaltabilirler. Bu durum 6zellikle COVID-19 gibi
donemlerde ¢ok daha kritik hale gelmistir. Ayrica saglik hizmetlerine erisim dijital yetkinlikle
dogrudan iliskilidir. Randevu alma, uzaktan saglik goriismeleri ve e-saglik kayitlarina ulagmak
artik dijital platformlar iizerinden yiiriitiilmektedir. Bu beceriler, yasl bireylerin sagliklarin
daha aktif sekilde yonetmelerini saglar. Finansal bagimsizlik da dijital okuryazarlikla artar.
Internet bankaciligi, dijital demeler ve dolandiricilik uyarilarina erisim, yashilarin giivenligini
ve Ozerkligini korumaya yardimci olur. Ayrica dijital okuryazarlik, 6grenmeye aciklik ve
zihinsel canlilik saglar. Online kurslar ve dijital igerikler, yasa bagli biligsel gerilemeyi
yavaglatabilir. Sonug olarak, yaslilarda dijital okuryazarligin gelistirilmesi sadece teknoloji
ogretmek degil; ayn1 zamanda onlarin sayginlik, katilim ve bagimsizligini siirdiirmesini
saglamaktir.

Anahtar Sozciikler: Dijital okuryazarlik, yas alma ve teknoloji, baglant1 kurmak, ¢evrimici
erisim, bagimsizlik.

Abstract

Digital literacy among older adults is becoming increasingly vital in today’s rapidly evolving
technological world. As services, communication, and social life shift into digital spaces,
seniors who lack digital skills risk social exclusion, limited access to essential services, and
reduced quality of life. One key benefit of digital literacy is enhanced social connection. With
tools like video calls, messaging apps, and social media, older adults can stay in touch with
family and friends, reducing feelings of loneliness and isolation — especially in situations like
the COVID-19 pandemic. Access to healthcare is another critical factor. Many medical services,
from booking appointments to telehealth consultations and accessing electronic health records,
now rely on digital platforms. Digital competence empowers seniors to manage their health
proactively. Financial independence also improves with digital literacy. Being able to navigate
online banking, digital payments, and fraud alerts helps elderly individuals maintain autonomy
and security. In addition, digital literacy encourages lifelong learning and mental engagement.
Online courses, reading materials, and interactive platforms stimulate cognitive function and
help combat age-related decline. However, barriers like fear of technology, lack of training, and
physical impairments (e.g., vision or dexterity issues) must be addressed through inclusive,
patient-focused digital education programs. In conclusion, promoting digital literacy among
older adults is not just about teaching technology — it’s about ensuring dignity, inclusion, and
independence in the digital era.
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Keywords: Digital literacy, growing older and technology, building connections, online access,
independence.

1. Introduction

Dijitallesmenin giinlilk yasamin her alanina niifuz ettigi bir cagda, dijital teknolojilerde
gezinme ve bunlar1 kullanma becerisi vazgegilmez hale gelmistir. Genellikle 65 yas ve iizeri
olarak tanimlanan yash bireyler, dijital okuryazarliga ulagsmada siklikla 6nemli zorluklarla
kargilasmaktadir. Bu beceri agig1 yalnizca sinirli 6nceki deneyimden degil, ayni zamanda
bilissel, fiziksel ve sosyoekonomik kisitlamalardan da kaynaklanmaktadir (Yilmaz ve Tekin,
2020). Saglik hizmetleri, bankacilik ve sosyal etkilesim gibi kritik hizmetler g¢evrimigi
platformlara tasindik¢a, yaslilar arasindaki dijital dislanma, 6zerkliklerini ve refahlarini tehdit
etmektedir.

Demografik olarak, kiiresel niifus benzeri goériilmemis bir hizla yaslanmaktadir. Birlesmis
Milletler'e gore, 65 yas ve lizeri bireylerin sayisinin 2020 ile 2050 yillar1 arasinda iki katina
cikmasi ongoriilmektedir (Birlesmis Milletler, 2019). Yash niifus arttik¢a, dijital kapsayicilik
bir kolayliktan daha fazlasi haline gelmekte; bir sosyal adalet meselesi haline gelmektedir. Yaslt
yetiskinlerin gerekli dijital becerilere sahip olmasini saglamak, daha fazla sosyal katilima, temel
hizmetlere daha iyi erisime ve siirdiiriilebilir zihinsel ve duygusal refaha katkida bulunur (Smith
vd., 2021).

"Dijital ugurum" kavrami genellikle teknolojiye ve internete erisimdeki esitsizlikleri ifade eder.
Ancak yash yetiskinler i¢in bu ugurum, salt fiziksel erisimin 6tesine uzanir. Dijital yeterlilik,
giiven, motivasyon ve destek sistemlerindeki bosluklar1 kapsar. Bir¢ok yasl birey, alisilmadik
kullanict arayiizleri, hata yapma korkusu ve ¢evrimici glivenlik dnlemlerine giivensizlik gibi
zorluklarla karsi1 karstyadir. Bu psikolojik ve biligsel engeller, dijital etkilesimlerini
engellemede genellikle altyapisal sinirlamalardan daha agir basar (Chen ve Schulz, 2020; Akin
ve Ozen, 2022).

Dijital okuryazarlik yashlar i¢in neden énemlidir? Ilk olarak, anlamli sosyal baglant1 saglar.
Arastirmalar, dijital okuryazarliga sahip yasl yetiskinlerin daha giiclii sosyal aglara sahip
oldugunu ve daha az yalnizlik yasadigin1 géstermektedir. Sosyal medya, goriintiilii goriigmeler
ve mesajlagsma platformlari, bireylerin mesafeler de olsa aileleri ve arkadaslariyla baglantida
kalmalarini saglar (Lee ve Coughlin, 2019). ikinci olarak, dijital okuryazarlik, COVID-19
pandemisi sirasinda giderek daha fazla 6nem kazanan tele-saglik hizmetlerine erisimi tesvik
eder. Cevrimici portallar1 kullanabilen, sanal randevular planlayabilen ve sagliklarini dijital
olarak takip edebilen yasl yetiskinler, kronik rahatsizliklar1 yonetme ve zamaninda tibbi tavsiye
alma konusunda daha iyi konumdadir (Klein ve ark., 2020).

Saglik ve sosyal baglantinin 6tesinde, dijital yetkinlik giinliik islerde 6zerkligi tesvik eder.
Cevrimici bankacilik, e-devlet hizmetleri ve dijital aligveris, baskalarina bagimlilig: azaltir ve
yash bireylerin hayatlarin1 daha bagimsiz bir sekilde yonetmelerini saglar (Fernandez-Ardévol
ve Huber, 2019). Ayrica, dijital etkilesim biligsel islevleri harekete gecirir. Yeni teknolojileri
kullanmay1 6grenmek, yash yetiskinler arasinda hafizayi, dikkati ve problem ¢6zme becerilerini
gelistirebilir (Brown ve Green, 2021).

Bu avantajlara ragmen, engeller belirginligini korumaktadir. Birgok yash kullanici, kullanici
dostu egitim programlara sinirli erisime sahiptir. Dijital egitim programlarinda yasa uygun
hiz, erisilebilirlik 6zellikleri (6rnegin, daha biiylik yaz1 tipleri, sesli rehberlik) ve hastaya
yonelik egitim stilleri eksik olabilir (Robinson ve Calvo, 2022). Sosyoekonomik faktorler de
onemli bir rol oynamaktadir. Diisiik gelirli veya kirsal kesimlerden gelen yash yetiskinler
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genellikle hem cihazlara hem de giivenilir genis bant internete sinirli erisime sahiptir
(Rodriguez ve ark., 2020).

Bu zorluklarin farkina varildiginda, bir¢ok miidahale umut verici olarak ortaya ¢ikmistir. Geng
goniilliilerin yaghlara temel dijital becerileri 6grettigi kusaklar arasi 6grenme programlari,
ozgiiven ve dijital etkilesimde iyilesmeler gostermistir (Martinez ve Nicolescu, 2021).
Basitlestirilmis araylizler ve uygulamali pratikler kullanan, yash o6grencilere 6zel olarak
hazirlanan topluluk temelli atolyeler de dijital yeterlilik ve stirdiiriilebilir kullanimda olumlu
sonuglar vermistir (Li ve Zhang, 2022). Politika agisindan bakildiginda, yash yetigkinler
arasinda dijital okuryazarligin ele alinmasi1 ¢ok sektorlii bir yaklasim gerektirir. Hiikiimetler
erigilebilir altyapiya yatirim yapmali, cihaz edinimini desteklemeli ve dijital egitim girigimlerini
finanse etmelidir. Saglik hizmeti saglayicilar, dijital okuryazarlik destegini rutin bakima
entegre etmelidir. Yerel topluluklar ve STK'lar, yaslilarin ihtiyaclarina gore uyarlanmis taban
diizeyinde dijital katilim atolyeleri diizenleyerek yardime1 olabilir.

Ozetle, dijital okuryazarlik, dijital ¢agda yasli niifusun katilimi, 6zerkligi ve refah1 igin temel
bir tastir. Sosyal izolasyonu azaltir, saglik yonetimini gelistirir, bagimsiz yasami gii¢lendirir ve
biligsel canliligr destekler. Bununla birlikte, yasli yetiskinler arasindaki dijital ugurumun
iistesinden gelmek, kisiye 0zel egitim stratejileri, altyapt yatirimlar1 ve siirdiiriilebilir destek
sistemleri gerektirir.

2. Literatiir Taramasi
2.1 Tanimlar ve Kavramlar

Dijital okuryazarlik, salt teknik bir beceri setinden biligsel, sosyal ve elestirel diisiinme
becerilerini i¢eren ¢ok boyutlu bir yetkinlige dontigsmiistiir. Genis tanimiyla, dijital teknolojileri
kullanarak bilgiye erisme, anlama, degerlendirme ve olusturma kapasitesini ifade eder (Ng,
2018). Yash niifus baglaminda, bu kavram temel operasyonel becerilerin Gtesine gegerek
motivasyon, dzgiiven, uyum saglama ve dijital araglar1 giinliilk yasama entegre etme becerisini
de kapsar (van Deursen ve Helsper, 2020).

"Dijital ugurum" terimi baslangigta bilgisayarlara ve internete fiziksel erisimdeki esitsizlikler
olarak kavramsallastirilmistir. Ancak ¢agdas aragtirmalar, becerilerdeki, kullanim sikligindaki
ve dijital etkilesimden anlaml1 sonuglar elde etme becerisindeki farkliliklara odaklanan "ikinci
seviye dijital ugurum"u kabul etmektedir (Scheerder vd., 2019). Yash yetiskinler arasinda bu
ucurum O6zellikle belirgindir, ¢linkii 6nceki teknolojiye maruz kalma, egitim ve sosyoekonomik
durumdaki farkliliklar dijital yetkinlikleri onemli 6lciide etkiler. Dahasi, akademisyenler dijital
okuryazarlig1 giderek artan bir sekilde sosyal katilim ve saglik esitliginin temel bir unsuru
olarak gormektedir. Fernandez-Ardevol ve Huber'in (2019) belirttigi gibi, dijital kapsayicilik
yasl bireylerin aktif vatandaslar olarak kalmalarini, sosyal baglarin siirdiirmelerini ve kritik
hizmetlere erigsmelerini saglayarak dijital okuryazarlig: ileriki yillarda yasam kalitesinin bir
belirleyicisi olarak konumlandirir.

2.2 Yashlar Arasinda Dijital Okuryazarhgin Oniindeki Engeller

Yash yetiskinler, dijital okuryazarlik edinimini engelleyen bir dizi engelle kars1 karsiyadir.
Gorme, isitme ve ince motor kontrolii gibi fiziksel sinirlamalar, dokunmatik ekranlarda,
klavyelerde ve kii¢lik arayiizlerde gezinmeyi 6zellikle zorlagtirabilir (Marston vd., 2019). Bu
zorluklar, daha yavas bilgi isleme ve azalmig calisma bellegi kapasitesi gibi yaslanmayla iliskili
biligsel degisikliklerle daha da artmaktadir.

Psikolojik engeller de ayn1 derecede etkilidir. Birgok yaslh birey, geri doniisli olmayan hatalar
yapma veya kisisel giivenliklerini tehlikeye atma endisesiyle teknolojiyi kullanma korkusu olan
teknofobiyi deneyimlemektedir (Chen ve Schulz, 2020). Diisiik 6z yeterlilik veya kisinin yeni
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dijital beceriler 6grenme yetenegine olan inancinin eksikligi, genellikle kaginma davraniglarina
ve egitim firsatlarindan ¢ekilmeye yol acar.

Sosyoekonomik esitsizlikler bu zorluklar1 daha da koétiilestirir. Robinson ve Calvo (2022), kirsal
veya ekonomik olarak dezavantajli bolgelerdeki yash yetiskinlerin genellikle yiiksek hizli
internete ve modern cihazlara sinirli erisime sahip oldugunu ve bu durumun beceri gelistirme
firsatlarini kisitladigini bildirmektedir. Dahasi, yasa uygun egitim kaynaklari kattir. Li ve Zhang
(2022), mevcut bir¢ok programin daha geng kitleleri veya profesyonelleri hedefledigini, yash
ogrenciler i¢in uygun olmayan 6gretim yontemleri ve hizlar1 kullandigini tespit etmistir. Kisiye
0zel pedagoji ve destekleyici 6grenme ortamlarinin olmamasi, yasl yetiskinler i¢in dijital
egitim programlarinda yiiksek kayip oranlarina neden olmaktadir.

2.3 Yashlar i¢in Dijital Okuryazarhgin Faydalar

Bu zorluklara ragmen, dijital okuryazarligin yash bireyler i¢in faydalar1 iyi belgelenmistir.
Sosyal baglilik, en 6nemli avantajlardan biri olmaya devam etmektedir. Video konferans,
mesajlagsma uygulamalar1 ve sosyal medya gibi dijital platformlar, yasl yetiskinlerin aile ve
arkadaslariyla iligkilerini siirdiirmelerine olanak taniyarak yalmzlik ve sosyal izolasyon
duygularint hafifletmektedir (Lee ve Coughlin, 2019). Bu, ozellikle yalniz yasayanlar veya
huzurevlerinde yasayanlar i¢cin 6nemlidir.

Saglik ile ilgili faydalar da oOnemlidir. COVID-19 salgini, tele-saglik hizmetlerinin
benimsenmesini hizlandirmis ve sanal konsiiltasyonlara erisim, recete yOnetimi ve saglik
Olgtimlerinin izlenmesi i¢in dijital becerileri gerekli kilmistir. Klein ve ark. (2020), dijital
araglarda uzman vyasl yetiskinlerin bakim siirekliliginin daha iyi oldugunu ve tibbi
hizmetlerden daha yiiksek memnuniyet duyduklarini bildirmistir.

Giinliik yasamda &zerklik, bir diger kritik sonugtur. Internet bankacilig1, e-devlet portallar ve
e-ticaret platformlarinda uzmanlik, yash yetiskinlerin temel islemleri bagimsiz olarak
gerceklestirmelerine olanak tanir, bakicilara olan bagimliligi azaltir ve fiziksel seyahat
ithtiyacini en aza indirir (Fernandez-Ardevol ve Huber, 2019).

Ayrica, yeni teknolojileri 6grenmek ve kullanmaktan elde edilen bilissel uyarim, zihinsel
ceviklik iizerinde olumlu etkilere sahip olabilir. Brown ve Green (2021), dijital okuryazarlik
programlarina katilan yaslhilarin hafiza tutma, dikkat siiresi ve problem ¢6zme becerilerinde
tyilesmeler gosterdigini ve teknolojik etkilesimin gayriresmi bir biligsel egitim mekanizmasi
olarak hizmet edebilecegini ortaya koymustur.

2.4 Onceki Calismalar ve Miidahaleler

Yasl yetiskinler arasindaki dijital ugurumu kapatma ¢abalari, ¢esitli miidahale modelleri ortaya
cikarmistir. Kusaklararasi 6grenme programlari, yasli 6grencileri kisisellestirilmis, sabirl
rehberlik saglayan daha gen¢ mentorlarla eslestirerek en basarili programlar arasindadir.
Martinez ve Nicolescu (2021), bu tiir diizenlemelerin yalnizca teknik becerileri gelistirmekle
kalmay1p ayn1 zamanda sosyal baglar1 da gii¢lendirdigini ve kusaklar aras1 anlayisin artmasina
katkida bulundugunu gozlemlemistir. Topluluk temelli atolyeler, etkili bir bagska modeli temsil
eder. Li ve Zhang (2022), yash 6grencilere uygun bir hizda sunulan uygulamali, kiiciik grup
egitimlerinin, daha yiiksek beceri kalicilig1 ve dijital becerileri giinliik yasamda uygulama
istegiyle sonuglandigini1 belgelemistir. Bu programlar, 6grenmeyi pekistirmek icin genellikle
gorsel yardimcilar, tekrarlayict pratikler ve kiiltiirel agidan alakali 6rnekler igerir.

Ornegin, Xie ve ark. (2020), kisiye 6zel dijital okuryazarlik atdlyelerine katilanlarin hem
islevsel yeteneklerini hem de teknolojinin kullanmishiligina iligkin algilarin1 gelistirdiklerini
tespit etmistir. Daha da Onemlisi, ¢calisma, aile {iyeleriyle goriintiilii gériisme yapmak veya
cevrimici tibbi randevulart yonetmek gibi pratik uygulamalara odaklanan egitim
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programlarinin, yalnizca soyut becerilere odaklanan programlardan daha basarili oldugunu
vurgulamustir.

Yeni yaklagimlar, egitim ¢abalarini tamamlamak i¢in kullanict merkezli teknoloji tasarimini da
savunmaktadir. Daha biiyiikk simgeler, basitlestirilmis gezinme ve sesli komut islevleri gibi
ozellikleri birlestirerek, teknoloji gelistiricileri yasli kullanicilar i¢in daha erisilebilir dijital
ortamlar olusturabilir (Li ve Zhang, 2022). Bu tiir uyarlamalar giris engelini diisiirebilir ve
zaman i¢inde katilimi siirdiirebilir.

3. Bulgular

Son literatlir ve deneysel caligmalardaki bulgular, yash niifus arasinda dijital okuryazarligin
hem somut faydalarin1 hem de kalic1 engellerini tutarl bir sekilde vurgulamaktadir. Bu boliim,
gozlemlenen sosyal, saglik, biligsel ve 6zerklikle ilgili sonuglarin yan1 sira tam dijital katilimi
engelleyen devam eden zorluklara odaklanarak nicel ve nitel kanitlar1 sentezlemektedir.

3.1 Gozlemlenen Faydalar
Sosyal Katilim ve Yalnizhigin Azalmasi

Birgok calisma, dijital okuryazarligin yash yetiskinler arasinda sosyal baglantiy1 6nemli dl¢iide
artirdigin1  géstermektedir. Lee ve Coughlin (2019), goriintiili aramalar, mesajlasma
uygulamalar1 ve sosyal medya gibi iletisim teknolojileriyle diizenli olarak etkilesim kuran yash
bireylerin, dijital olarak aktif olmayan akranlarina kiyasla daha giiglii kisileraras1 iligkiler
stirdlirdiiglinii ve daha diistik yalnizlik puanlar1 sergiledigini bildirmistir. Benzer sekilde, Xie
ve arkadaglar1 (2020), toplum temelli dijital beceri programlarina katilimin, alt1 aylik bir takip
sliresi boyunca sosyal katilim sikligin1 %35 artirdigini bulmugstur. Gelismis Saglik Yonetimi

Tele-saglik kullanimi, o6zellikle COVID-19 pandemisi sirasinda ve sonrasinda dijital
okuryazarligin 6nemli bir faydasi olarak ortaya ¢ikmistir. Klein ve ark. (2020), cevrimici saglik
portallarinda gezinebilen yash hastalarin planli sanal konsiiltasyonlara katilma, regete
yenilemelerini yonetme ve koruyucu saglik bilgilerine erisme olasiliklarmin daha yiiksek
oldugunu gostermistir. Bu beceriler, diyabet ve hipertansiyon gibi kronik hastaliklarin 6z
yonetiminin iyilestirilmesine dogrudan yansimis ve saglik gostergelerinde Olgiilebilir
tyilestirmelere yol agmistir (Li ve Zhang, 2022).

Giinliik Yasamda Gelismis Ozerklik

Dijital okuryazarlik, giinliik gorevleri yonetmede artan bagimsizlikla iliskilendirilmistir.
Fernandez-Ardévol ve Huber (2019), cevrimic¢i bankacilik ve e-devlet hizmetlerinde yetkin
olan yagsli bireylerin idari ofislere sahsen gitmelerine olan bagimliliklarini azalttigini, zamandan
tasarruf ettigini ve hareketlilikle ilgili zorluklar1 en aza indirdigini belirtmistir. Bu 6zerklik,
cevrimigi aligverise de yansimis ve ozellikle kirsal kesimde yasayan yash yetiskinlerin daha
once erisemedikleri mal ve hizmetlere erigsmelerini saglamistir.

Bilissel Uyarim ve Becerilerin Korunmasi

Arastirmalar, dijital cihazlarla etkilesimin olumlu bilissel etkilere sahip olabilecegini
gostermektedir. Brown ve Green (2021), yapilandirilmis teknoloji egitimine katilan yaslilarin
hafiza, dikkat ve problem ¢6zme becerilerinde iyilesmeler gosterdigini ve bu faydalarin
miidahaleden sonra en az ii¢ ay devam ettigini bildirmistir. Marston ve arkadaslar1 (2019), dijital
etkilesimin dogasinda bulunan yinelemeli 6grenme siirecinin biligsel esnekligi korumaya
yardime1 oldugunu vurgulamistir.
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T 3.2 Kaher Zorluklar
Teknoloji Kullanémminda Nesiller Aras1 Fark

Bu kazanimlara ragmen, bulgular teknoloji benimsemesinde kalici bir nesiller arasi fark
oldugunu ortaya koymaktadir. Robinson ve Calvo (2022), bir¢ok yasl yetiskinin pasif kullanici
olarak kaldigini, katilimlarmi sesli aramalar veya televizyon yaymi gibi temel islevlerle
siirladigini ve bdylece dijital araglarin daha genis potansiyelini kagirdigini savunmaktadir.

Fiziksel ve Bilissel Engeller

Gorme, isitme ve ince motor kontroliinde yasa baglh disisler, dijital cihazlarin
kullanilabilirligini kisitlamaya devam etmektedir (Marston vd., 2019). Ayrica Chen ve Schulz
(2020), distik teknoloji 6z yeterliligi ve geri donlisii olmayan hatalar yapma korkusunun
kacinma davraniglarina katkida bulundugunu belirtmektedir.

Altyapisal ve Ekonomik Sinirlamalar

Rodriguez vd. (2020), genis bant erisiminin esitsiz kaldigini ve kirsal alanlarin 6nemli baglant1
zorluklartyla kars1 karsiya oldugunu vurgulamaktadir. Diisiik gelirli yash bireyler, cihaz ve
hizmet aboneliklerinin yiiksek maliyetleri nedeniyle orantisiz bir sekilde etkilenmektedir.

3.3 Belirlenen En Iyi Uygulamalar
Topluluk Tabanh Egitim Programlar:

Topluluk diizeyindeki girisimler giiclii bir etkinlik gostermistir. Xie ve ark. (2020), kiigiik
gruplu, uygulamali egitim oturumlarinin yalnizca islevsel becerileri degil, ayni zamanda
stirdiiriilebilir teknoloji kullanimmin temel bir belirleyicisi olan giiven diizeylerini de
gelistirdigini gostermistir. Bu programlar genellikle daha yavas tempo, basitlestirilmis dil ve
gorsel yardimcilar gibi yasa duyarli 6gretim stratejileri kullanir.

Nesiller Aras1 Ogrenme Modelleri

Martinez ve Nicolescu (2021), yash yetiskinleri daha gen¢ mentorlarla eslestirmenin basarisini
belgelemistir. Bu yaklasim yalnizca beceri edinimini kolaylastirmakla kalmaz, ayn1 zamanda
kusaklar aras1 iligkileri de tesvik eder ve bu da sosyal refahin iyilestirilmesine katkida bulunur.

Kullanier Merkezli Teknoloji Tasarimi

Birgok ¢aligma, kapsayici tasarima olan ihtiyaci vurgulamaktadir. Li ve Zhang (2022), yash
kullanicilardaki fiziksel ve bilissel degisikliklere uyum saglamak icin daha biiyiik simgeler,
sesle kontrol edilen arayiizler ve basitlestirilmis gezinme yollar1 6nermektedir. Bu tiir tasarim
iyilestirmelerinin hem benimsenme oranlarini1 hem de siirdiiriilebilir kullanimi arttirdig:
gosterilmistir.

4. Tartisma

Bu calismanin bulgulari, dijital okuryazarligin yash niifusun yasam kalitesini iyilestirmedeki
cok yonli roliinlin altin1 ¢izmektedir. Bu sonuglar, dijital yetkinligin artik tamamlayic1 bir
beceri degil, ileriki yasamda sosyal katilim, saglik yonetimi ve 6zerklik i¢in temel bir gereklilik
oldugu yoniindeki literatiirdeki artan fikir birligiyle ortlismektedir (Lee ve Coughlin, 2019;
Robinson ve Calvo, 2022).

4.1 Bulgularin Yorumlanmasi

Kanitlar, dijital okuryazarligin sosyal baglantiy1 giiclendirdigini ve bdylece yalmzlik ve
izolasyon duygularini azalttigin1 gostermektedir. Bu, teknoloji tabanli miidahalelerin 6zellikle
yalniz veya ailelerinden uzakta yasayan yash yetigskinler arasinda aidiyet duygusunu
destekledigini tespit eden Chen ve Schulz'un (2020) sistematik incelemesiyle tutarlidir. Mevcut

ISBN: 978-625-6997-73-8



¥ AND S7;
¥ ”4""0,0

%

3 INTERNATIONAL CONGRESS ON SOCIAL AND EDUCATIONAL SCIENCES
July 25-27, 2025 Denizli/ TURKIYE

‘\\Q“M. SCIEN”,/{
5 o™

“)

2,
7 O
J/’JM \\‘5\6

www.ubsder.org

bulgular, bir halk saglig1 sorunu olarak kabul edilen sosyal izolasyonun, hedefli dijital etkilesim
stratejileriyle azaltilabilecegi yoniindeki argiimanlara giic katmaktadir. Ozellikle tele-saglik
alanindaki saglikla ilgili faydalar, dijital saglik araglarinin yasli niifus i¢in doniistiiriicti etkisini
vurgulayan Onceki arastirmalari desteklemektedir. Klein ve ark. (2020), dijital yeterliligin sanal
tibbi hizmetlerin kullannomin1 dogrudan etkiledigini, koruyucu bakimi ve kronik hastalik
yOnetimini iyilestirdigini belirtmistir. Sentezimiz bu iliskiyi dogrulayarak, dijital okuryazarlik
programlarinin yaslanan niifus i¢in daha genis halk sagligi stratejilerine entegre edilmesi
gerektigini one slirmektedir.

Biligsel uyarim, genellikle goz ardi edilen bir fayda olarak ortaya ¢ikmaktadir. Brown ve Green
(2021) gibi caligsmalar, yeni dijital beceriler 6grenmenin bir tiir bilissel egitim iglevi gordiigiinii
ve hafizay1 ve problem ¢6zme yeteneklerini korumaya yardimci oldugunu 6ne stirmektedir. Bu,
yaslilarda teknoloji kullaniminin yalnizca islevsel oldugu; aksine, entelektiiel agidan da
zenginlestirici olabilecegi seklindeki kliseyi cliriitmektedir.

4.2 Onceki Literatiirle Karsilastirma

Teknoloji kullanimindaki kusak farki, tekrar eden bir tema olmaya devam etmektedir. Cihazlara
ve internet altyapisina erigimin artmasma ragmen, yaslt yetiskinler gen¢ gruplara kiyasla
teknolojiyle daha smirli bir kapsamda etkilesimde bulunmaktadir (Marston vd., 2019). Bu
gozlem, van Deursen ve Helsper'in (2020) yalnizca erisime degil, becerilere ve kullanim
kaliplarima dayali "ikinci seviye dijital ucurumun" devam ettigi yoniindeki argiimanini
yansitmaktadir.

Bu caligmada belirlenen kusaklararasi 6grenme programlar1 gibi miidahaleler, Martinez ve
Nicolescu'nun (2021) daha 6nceki bulgularini yansitmaktadir; bu bulgular, gen¢ mentorlarin
yasl 0grencilerle eslestirilmesinin hem dijital becerileri hem de sosyal baglar1 gelistirdigini
gostermektedir. Benzer sekilde, toplum temelli, uygulamali atdlyelerin basarisi, Xie vd.'nin
(2020) yashlarin hizina ve tercihlerine gore uyarlanmig 0grenme ortamlarinin dgrenmeyi
stirdiirme oranlarin1 6nemli 6lgiide artirdigi sonucunu desteklemektedir.

4.3 Politika Sonuglari

Dijital okuryazarligin kanitlanmis faydalar1 g6z oniine alindiginda, politika miidahaleleri kisa
stireli veya tek seferlik egitim etkinliklerinin Otesine ge¢melidir. Stirdiiriilebilir stratejiler
sunlar1 icerebilir:

1. Yasam Boyu Ogrenme Cergevelerine Entegrasyon — Yash yetiskinler icin dijital beceriler,
stirekli beceri gelistirme firsatlar1 saglayarak ulusal yasam boyu 6grenme giindemlerine dahil
edilmelidir (Robinson ve Calvo, 2022).

2. Kamu-Ozel Sektér Ortakliklar — Hiikiimet, STK'lar ve teknoloji firmalari arasindaki is
birligi, ozellikle yetersiz hizmet alan kirsal alanlarda kaynak bulunabilirligini ve program
kapsamini iyilestirebilir (Rodriguez ve ark., 2020).

3. Kapsayici Teknoloji Tasarimi — Gelistiriciler, yasl kullanicilarin ihtiyaglarini karsilamak igin
daha biiyiik metin, sesli komutlar ve basitlestirilmis gezinme gibi evrensel tasarim ilkelerini
benimsemelidir (Li ve Zhang, 2022).

4. Saglik Hizmetleri Entegrasyonu — Birinci basamak saglik hizmeti saglayicilari, rutin
ziyaretler sirasinda hastalarin dijital okuryazarligini degerlendirebilir ve onlari egitim
programlarina yonlendirerek saglik ve teknoloji politikalarini birbirine baglayabilir.

4.4 Simirlamalar

Kanit temeli giiclii olsa da, bazi sinirlamalar devam etmektedir. Ilk olarak, miidahale
caligmalarinin ¢ogu kisa vadeli sonuglara odaklanmakta ve siirdiiriilebilir davranig degisikligini
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degerlendirmek igin smirli uzunlamasina veriye sahiptir. ikinci olarak, yash niifus iginde bir
heterojenlik s6z konusudur; egitim, gelir, saglik durumu ve kiiltiirel baglamdaki farkliliklar,
dijital okuryazarlik girisimlerinin hem benimsenmesini hem de etkisini etkileyebilir
(Fernandez-Ardévol ve Huber, 2019). Son olarak, kirsal baglant1 zorluklar1 yapisal bir engel
olmaya devam etmekte ve belirli bolgelerde dijital ¢oziimlerin 6lgeklenebilirligini
sinirlamaktadir.

4.5 Gelecekteki Arastirma Yonleri

Gelecekteki arastirmalar, dijital okuryazarligin faydalarinin zaman igindeki kaliciligini
yakalamak i¢in uzunlamasina tasarimlar benimsemelidir. Kiiltiirel baglamlar arasinda
karsilastirmali ¢caligmalar, sosyokiiltiirel faktorlerin ileriki yasamda teknoloji benimsenmesini
nasil etkiledigine 1s1k tutabilir. Ayrica, gerontoloji, insan-bilgisayar etkilesimi ve kamu
politikasini birlestiren daha disiplinlerarasi arastirmalar, dijital ugurumu ele almak i¢in daha
biitlinsel stratejiler tiretebilir.
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BAGLAMA CALGISINDA GELENEKSEL SELPE YONTEMI VE iICRA
TEKNIKLERI
TRADITIONAL SELPE METHOD AND PERFORMANCE TECHNIQUES IN
BAGLAMA INSTRUMENT

Ugur GULLU
International Dublin University
ORCID ID: 0000-0003-0417-561X
OZET

Selpe, baglama ¢algisinda tezene (mizrap) kullanilmaksizin, dogrudan parmaklarla tellere
temas edilerek gerceklestirilen geleneksel bir icra teknigidir. Bu yontem, tarihsel olarak Orta
Asya kokenli kopuz calgisinin icra anlayisinin Anadolu baglamasina yansimasi olarak kabul
edilmekte; 6zellikle Alevi-Bektasi, Tlirkmen ve Yoriik miizik geleneklerinde yogun olarak
kullanilmaktadir.

Selpe tekniginde baglama calgisi sabit bir pozisyonda, genellikle icracinin dizinin {izerinde
hafif yatay bigimde konumlandirilir.

Sag elde bagparmak, isaret ve orta parmak aktif olarak kullanilarak tellere ritmik ve melodik
vurular gergeklestirilir. Bu teknik kapsaminda; parmak ¢arpma, tirnakla ¢ekme, arpej benzeri
dokunuglar ve ritmik taramalar 6ne ¢ikan uygulamalardir. Sol el ise yalnizca perde basmakla
siirli kalmayip, ayn1 zamanda ¢esitli siislemeler ve efektler (6rnegin glissando, hammer-on,
pull-off, vibrato) araciligiyla sesin ifadesini zenginlestirir. Geleneksel selpe icrasi, melodik
yapt ile ritmik yapinin eszamanli biitiinlestigi bir icra bi¢imidir ve baglamaya hem telli ¢alg1
hem de vurmali ¢algi karakteri kazandirr.

Bu teknigin giiniimiize tasinmasinda Talip Ozkan, Erdal Erzincan, Erol Parlak gibi sanatcilar
oncti roller listlenmis ve selpe metodolojisinin sistematiklesmesine katki sunmuslardir. Selpe,
yalnizca bir icra bi¢cimi degil; ayn1 zamanda Anadolu miizik geleneginin ¢cok katmanli anlatim
giiclinii temsil eden otantik bir yorumlama bi¢imidir.

Anahtar Kelimeler: Selpe, Baglama, Geleneksel Miizik

ABSTRACT

Selpe is a traditional performance technique in the baglama instrument, executed without the
use of a plectrum (tezene), by directly striking the strings with the fingers. Historically, this
method is considered a reflection of the playing style of the Central Asian-origin kopuz
instrument onto the Anatolian baglama.

It is predominantly used within the musical traditions of Alevi-Bektashi, Turkmen, and Y 6riik
communities. In the selpe technique, the baglama is held in a stable position, usually resting
horizontally on the performer’s thigh. The right hand—particularly the thumb, index, and
middle fingers—is actively used to strike the strings rhythmically and melodically.

Techniques such as finger tapping, nail plucking, arpeggio-like strokes, and rhythmic
strumming are central to this style. The left hand is not limited to pressing frets; it also
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enriches musical expression through various embellishments and effects (e.g., glissando,
hammer-on, pull-off, vibrato). Traditional selpe performance is characterized by the
simultaneous integration of melodic and rhythmic structures, granting the baglama the
qualities of both a stringed and a percussive instrument.

Pioneering musicians such as Talip Ozkan, Erdal Erzincan, and Erol Parlak have played a
significant role in preserving and systematizing this technique. Selpe represents not only a
unique method of performance but also an authentic interpretative form that reflects the multi-
layered expressive power of the Anatolian musical tradition.

Keywords: Selpe, Baglama, Traditional Music

Giris
Baglama, Tiirk halk miiziginin en yaygin ve koklii ¢algilarindan biri olup, hem ¢alim
teknikleri hem de kiiltiirel islevselligi bakimindan zengin bir ge¢cmise sahiptir. Bu ¢alginin

icrasinda kullanilan tekniklerden biri olan selpe, tellere dogrudan parmaklarla temas edilerek
sesin elde edildigi ve tezene kullanilmayan geleneksel bir yontemdir.

Selpe, sadece teknik bir tercih degil; ayn1 zamanda kiiltiirel bir tastyici ve ifade bigimi olarak
da one cikar. Bu calismada, selpe yonteminin tarihsel kdkeni, geleneksel icra bigimleri ve
giiniimiizdeki temsilcileri baglaminda detayli bir inceleme sunulmaktadir.

Baglama iizerindeki farkli calim bigimleri, Tiirk halk miiziginin bolgesel ¢esitliligini ve
kiiltiirel dokusunu yansitmaktadir. Selpe teknigi, bu ¢esitlilik i¢inde hem ritmik hem de
melodik agidan zengin bir ifade alan1 sunmakta; baglamay1 sadece bir melodik ¢algi olmaktan
cikararak ayni zamanda bir ritim ¢algisi islevi de kazandirmaktadir.

Bu yoniiyle selpe, halk miiziginde anlatim derinligini artirmakta ve icraciya dogrudan temas
yoluyla daha samimi, dogaglamaya acik bir yorum alani tanimaktadir. Bu geleneksel teknik,
sOzlii kiiltiirle beslenen ve kusaktan kusaga aktarilan bir miizikal hafizanin 6nemli bir bileseni
olarak varligini siirdiirmektedir.

Selpe Tekniginin Tarihsel Kokeni ve Kiiltiirel Baglami

Selpe, baglama calgisinda tezene kullanmaksizin, dogrudan parmaklarla tellere temas edilerek
ses elde edilen geleneksel bir icra teknigidir. Tarihsel kokeni Orta Asya'da kullanilan kopuz
calgisina dayandirilmakta ve bu teknik, Anadolu'nun Alevi-Bektasi, Tiirkmen ve Y oriik
topluluklarinda yiizyillardir yasatilmaktadir (Karakaya, 2019).

Selpe, yalnizca teknik bir icra yontemi olmayip ayni zamanda toplumsal ritiiellerde, inanca
dayali miizik formlarinda ve s6zlii kiiltiir aktariminda 6nemli bir rol iistlenmektedir (Ceylan,
2024).

Bu teknigin kiiltiirel baglami, selpenin islevini yalnizca miizikal degil, ayn1 zamanda sosyo-
kiiltiirel bir arag olarak da ele almamiza olanak tanir. Selpe icrasi, 6zellikle cem térenlerinde
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ve dini-sosyal igerikli toplantilarda, baglama c¢algisinin manevi giiciinii pekistiren bir unsur
olarak kullanilir. Bu baglamda, selpe sadece bireysel bir miizikal ifade bigimi degil, ayni
zamanda toplulugun ortak hafizasini temsil eden bir anlatim bi¢imidir. Toplumsal hafizada
selpe ile calinan deyisler, nefesler ve agitlar; sadece estetik bir yap1 degil, ayn1 zamanda
tarihsel birer belge niteligi de tasir.

Ayrica, selpe tekniginin kullanilmaya baglandig1 donemlerde s6zlii miizik aktarimi 6n planda
oldugundan, bu teknikle icra edilen eserlerin ezgisel yapisi ve ritmik kaliplar1 da ustadan
ciraga gegen dogrudan aktarim modeliyle korunmus ve sekillenmistir. Bu da, teknik tizerinde
bolgesel ve bireysel gesitliligi tesvik etmistir. Ozellikle kirsal kesimlerde baglamanin 6gretimi
cogunlukla kulaktan dolma yontemlerle siirdiigii i¢in, selpe teknigi de 6zgiin bir tavirla
kusaktan kusaga aktarilmistir.

Geleneksel Selpe Icra Teknikleri ve Uygulama Bicimleri

Geleneksel Selpe teknigi, sag el parmaklarinin (basparmak, isaret ve orta parmak) aktif
kullanimiyla ritmik ve melodik seslerin elde edilmesini saglar.

Vurma, ¢cekme, tarama ve arpej benzeri teknikler Selpenin temelini olusturur (Parlak, 2001).
Sol el ise yalnizca perde basma islemiyle sinirli kalmayip, glissando, vibrato, hammer-on ve
pull-off gibi tekniklerle melodik ifadeye katki saglar (Karakaya, 2019). Selpe, bu yoniiyle
baglama tizerinde hem melodik hem de vurmali 6zellikler tasiyan ¢ok boyutlu bir icra formu
yaratir.

Ayrica, selpe tekniginde icra edilen eserlerde poliritmik yapilarin kullanimi, 6zellikle Alevi-
Bektasi miizik repertuarinda belirgin bir sekilde gozlemlenmektedir. Bu tekniksel zenginlik,
selpenin sadece geleneksel degil ayn1 zamanda ¢agdas diizenlemelere de olanak taniyan
esnekligini gostermektedir.

Farkl1 bolgelerde gelisen selpe stilleri (6rnegin Tunceli, Sivas ve Tokat yoreleri), bolgesel
ozelliklere gore farkli vurus teknikleri ve tin1 anlayislari icermektedir. Bununla birlikte, bazi
icracilar selpe teknigini armonik doku yaratmada da kullanmakta ve ¢ok sesli baglama
diizenlemeleriyle selpenin potansiyelini genisletmektedir.

Selpe Geleneginin Temsilcileri ve Yontemin Giiniimiize Tasinmasi

Selpe tekniginin modern donemde sistematik hale getirilmesinde Talip Ozkan, Erdal Erzincan
ve Erol Parlak gibi sanatgilar oncii rol oynamistir. Bu sanatgilar, hem sahne performanslarinda
hem de akademik calismalarda Selpeyi tanitarak geleneksel tekniklerin korunmasina katki
sunmuslardir (Ceylan, 2024).

Erol Parlak'in "El ile Baglama Calma Selpe Teknigi Metodu I" adl1 yayini bu anlamda 6nemli
bir kaynak niteligi tasir (Parlak, 2001).

ISBN: 978-625-6997-73-8 61



P, 34 INTERNATIONAL CONGRESS ON SOCIAL AND EDUCATIONAL SCIENCES
July 25-27, 2025 Denizli/ TURKIYE

\SCIEN7,
O L7
N\ C, %

(7]
S inanac®

“)

2,
7 O
J/’JM \\0\\"

www.ubsder.org

Bununla birlikte, konservatuvar egitimlerinde selpe tekniginin metodolojik olarak ele
alinmasi, bu teknigin akademik c¢evrelerdeki gegerliligini artirmis ve geng kusak sanatgilar
arasinda yayginlagsmasini saglamistir. Ayrica dijital platformlar tizerinden yayimlanan ders
videolar1, notalar ve analizler sayesinde selpe gelenegi daha genis bir dinleyici ve 6grenci
kitlesine ulagsmaktadir.

Gilinlimiizde selpe teknigi, hem geleneksel repertuarin aktariminda hem de yeni bestelerin
icrasinda aktif olarak kullanilmakta; icracilar tarafindan hem solo performanslarda hem de
topluluk i¢i diizenlemelerde tercih edilmektedir. Bu baglamda, selpe artik sadece kiiltiirel bir
miras degil, ayn1 zamanda dinamik bir performans pratigi olarak da varlik gostermektedir.
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UYGULAMALARININ KOBi ULUSLARARASILASMASINA ETKiSi UZERINE
KAVRAMSAL BiR INCELEME
A GREEN PATH TO GLOBAL MARKETS: A CONCEPTUAL ANALYSIS OF
ENVIRONMENTAL SUSTAINABILITY AND SME INTERNATIONALIZATION
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OZET

Cevresel sorunlarin kiiresel olgekte giderek daha goriliniir hale gelmesi, siirdiiriilebilirlik
kavramin1 yalnizca c¢evre politikalarinin degil, aym1 zamanda isletme stratejilerinin de
merkezine yerlestirmistir. Bu baglamda, c¢evresel siirdiiriilebilirlik uygulamalar literatiirde
biiytik 6lgekli sirketler tizerinden sik¢a ele alinirken, iilke ekonomilerinin %95’ inden fazlasini
olusturan ve ekonomik sistemlerin temel aktdrlerinden biri olan kiigiikk ve orta dlgekli
isletmelerin (KOBI) bu doniisiim siirecindeki yeri ve etkisi gorece sinirh sekilde tartigilmastir.
Ozellikle KOBI’lerin uluslararasilasma siirecleri ile gevresel siirdiiriilebilirlik uygulamalari
arasindaki olasi iligkiler, literatiirde heniiz yeterince tartisilmamis dnemli bir boslugu isaret
etmektedir. Bu kavramsal calisma, s6z konusu iligkiyi kuramsal temelde ele almayi
amaglamakta ve farkli teorik yaklasimlar iizerinden c¢ok boyutlu bir degerlendirme
sunmaktadir. Kaynak Temelli Goriis, ¢evresel siirdiirtilebilirlik uygulamalarini firmaya 6zgi,
nadir ve stratejik kaynaklar olarak ele alirken, KOBI’ler hem sinirli kaynaklar1 hem de kisith
yetenekleri ile biiylik sirketlerden ayrilmaktadir. Bu baglamda, yesil inovasyon, ¢evre dostu
iiretim siirecleri ve ¢evre sertifikalar1 gibi unsurlar, KOBI’lerin uluslararasi pazarlarda
farklilagmasini ve rekabet avantaji elde etmesini saglayabilecek potansiyel kaynaklar olarak
on plana ¢ikabilmektedir. Dinamik Yetenekler Teorisi, Kaynak Temelli Goriis ile baglantili
olarak, KOBI’lerin cevresel degisimlere karsi algilama, uyum saglama ve doniisiim
gerceklestirme yeteneklerine odaklanir; bu yetenekler, 6zellikle gevre regiilasyonlaria yanit
verme ve cevresel duyarliligi yiiksek pazarlarda rekabet edebilme acisindan kritik
olabilmektedir. Kurumsal Teori, iilkelerdeki diizenleyici, normatif ve biligsel baskilarin
KOBI’lerin gevresel stratejiler gelistirme bigimlerini sekillendirdigini one siirer; bu nedenle,
gelismis pazarlarda kurumsal mesruiyet, hem siirdiiriilebilirlik uygulamalari hem de pazar
erisimi agisindan kritik bir gereklilik haline gelebilmektedir. Paydas Teorisi ise g¢evresel
sorumluluklarin, miisteriler, tedarik¢iler, kamu kurumlarni ve STK’lar gibi ¢ok cesitli
paydaslarla olan iliskileri nasil etkileyebilecegine odaklanir. Bu iligkilerin giiclenmesi,
KOBI’lerin uluslararasi piyasalara entegrasyonunu kolaylastirabilir. Bu calisma, yukarida
ozetlenen teorik yaklasimlar 1siginda gevresel siirdiiriilebilirlik uygulamalarinin KOBI
uluslararasilasmasi iizerindeki etkilerini kavramsal bir bakis acisiyla tartismaktadir. Bu
baglamda, cevresel siirdiiriilebilirligi yalnizca bir maliyet ya da uyum sorunu olarak degil,

ayn1 zamanda stratejik bir diga acilma arac1 olarak degerlendirme geregine isaret etmektedir.
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Calisma, gelecekte yapilacak ampirik arastirmalara zemin hazirlamanin yani sira, politika

yapicilar ve ilgili kurumlar agisindan da yol gosterici 6neriler sunmaktadir.

Anahtar kelimeler: KOBI uluslararasilasmasi, Cevresel siirdiiriilebilirlik, Kaynak Temelli
Goriis, Dinamik Yetenekler Teori, Kurumsal Teori, Paydas Teorisi

ABSTRACT

The growing prominence of environmental challenges on a global scale has brought
sustainability to the forefront, not only in environmental policymaking but also in the core
strategies of businesses. While existing literature often focuses on environmental
sustainability practices among large corporations, the role and impact of small and medium-
sized enterprises (SMEs), which make up over 95% of economies and serve as foundational
actors in economic systems, remain relatively overlooked in this transformative process.
Notably, the potential link between SMEs’ internationalization and their environmental
sustainability efforts marks an underexplored yet increasingly relevant area of inquiry in the
existing research. This conceptual study seeks to address this gap by offering a theoretically
grounded and multidimensional discussion of the relationship between environmental
sustainability and SME internationalization. Drawing on key theoretical lenses, the study
highlights several interrelated dynamics. The Resource-Based View (RBV) frames
environmental sustainability practices as valuable, rare, inimitable and non-substitutable
resources. Given their limited capabilities and constrained access to strategic assets, SMEs
differ significantly from larger firms. Yet, practices such as green innovation, eco-friendly
production, and environmental certification may serve as key differentiators, enabling SMEs
to gain competitive advantages in international markets. In connection with the RBV,
Dynamic Capabilities Theory explores how SMEs can develop the capacity to sense, seize,
and reconfigure in response to environmental changes, despite resource limitations. Such
capabilities may prove essential for adapting to evolving regulations and meeting the
heightened environmental expectations of global markets. Institutional Theory, on the other
hand, emphasizes how regulatory, normative, and cognitive pressures across countries shape
SME strategies. For SMEs seeking to enter developed markets, meeting institutional
expectations becomes not only a regulatory obligation but also a path toward gaining
legitimacy. Meanwhile, Stakeholder Theory underscores the importance of responding to the
environmental concerns of a broad range of actors, including customers, suppliers,
governments, and NGOs, highlighting how robust stakeholder relationships can support
SMEs’ global integration. By engaging with these theoretical perspectives, this study
positions environmental sustainability not merely as a regulatory hurdle or cost factor, but as a
strategic enabler of internationalization for SMEs. It offers a conceptual foundation for future
empirical research and proposes actionable insights for policymakers and related institutions
aiming to support SMEs in aligning sustainability with global competitiveness.

Keywords: SME internationalization, Environmental sustainability, Resource-Based View,
Dynamic capabilities, Institutional Theory, Stakeholder Theory
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Kiiresel olgekte gevresel sorunlarin giderek artan etkisi, siirdiiriilebilirlik kavramini yalnizca
cevre politikalarinin degil, ayn1 zamanda isletme stratejilerinin de merkezine yerlestirmistir
(Thun vd., 2024). Firmalar rekabetcilik, mesruluk kazanma ve ekolojik sorumluluk gibi
motivasyonlarla ¢evresel duyarliliga sahip olabilirken (Bansal & Roth, 2000), karbon
emisyonlari, kaynak tiikenmesi ve iklim degisikligi gibi sorunlar karsisinda, firmalarin
cevresel siirdiiriilebilirlik uygulamalarin1 benimsemesi giliniimiizde kaginilmaz hale gelmistir
(Calvin vd., 2023). Bu baglamda, firmalar yalnizca ¢evresel ya da sosyal sorumlulukla degil,
ayni zamanda rekabet giiclinii artirma, krizlere karsi dayaniklilik saglama ve uzun vadeli
deger yaratma amaciyla da siirdiiriilebilirlik uygulamalarina yonelmektedir (Sedovs vd.,
2025). Uretim sektoriinde faaliyet gdsteren lider firmalara odaklanan bir ¢alisma, gevresel
stirdiiriilebilirlik uygulamalarinin is stratetijilerine entegre edilmesiyle enerji tiiketimi, sera
gazi emisyonlari, atik ve su yonetimi performanslarinda dogrudan iyilesme saglandigini
gostermektedir (Gazzola vd., 2024). Ayrica, sirdiirilebilirlik uygulamalarin stratejik
diizeyde benimsenmesi, 6zellikle uluslararasi faaliyet gosteren isletmelerin rekabet stratejileri
acisindan belirleyici bir unsur olarak ©ne ¢ikmaktadir. Nguyen & Kanbach (2024)
stirdiiriilebilirlik uygulamalarinin kurumsal stratejilere entegrasyonunun firmalara rekabet
avantaj1 sagladigini, verimliligi artirdigini, inovasyonu tesvik ettigini ve kiiresel is birlikleri
yoluyla kurumsal dayaniklili§i giiclendirdigini vurgulamiglardir. Bununla birlikte, firma
doniisiimii asamasindan “pazar doniistiirme” asamasina gegis yapan firmalarin artik yalnizca
stirdiiriilebilirligi benimsemekle kalmayip, pazar dinamiklerini doniistiirerek sektorel liderlige
ulastiklar1 da belirtilmektedir (Hoffman, 2018).

Son yillarda literatiirde hizla artan siirdiiriilebilirlik c¢alismalarina ragmen, c¢evresel
stirdiiriilebilirlik odakli arastirmalarin biiylik bir boliimii genellikle ¢ok uluslu ve biiyilik
Olcekli firmalarin stratejileri, ¢evresel performanslart ve rekabet avantajlar1 {izerine
yogunlagsmistir (Martin-Tapia vd., 2008; Passaro vd., 2023). Diger taraftan, diinya genelinde
isletmelerin %90’mndan fazlasin1 olusturan kiiciik ve orta dlgekli isletmeler (KOBI’ler),
istthdamin yaklasik %60’ma katki saglayarak, hem ekonomik yapidaki agirliklar1 hem de
tedarik zincirlerindeki islevleri acisindan uluslararasi ticarette 6nemli bir rol oynamaktadirlar
(World Bank, 2023). KOBI’lerin, ¢cok uluslu biiyiik isletmelerin yalmzca o6lgek olarak
kiiciiltiilmiis versiyonlari olmadig1 ve kendilerine 6zgii dinamiklere sahip olduklar1 dikkate
alindiginda (Coviello & McAuley, 1999; Paul vd., 2017), mevcut calismalarin bulgularinin ve
c¢ikarimlarmin dogrudan KOBI’lere uygulanmasi yetersiz ve smirl kalmaktadir.

Ancak bu smirlihiga ragmen, 2015 Paris Anlasmasi1 sonrasinda KOBI’lerin yesil déniisiime
entegrasyonu politika dnceligi haline gelmis, bu isletmeler siirdiiriilebilir kalkinmanin itici
giicii olarak goriilmeye baslanmistir (OECD, 2025). KOBI’lerin ¢evresel etkisinin biiyiikliigii
ve yesil ¢ozlimler liretme potansiyeli, onlar1 ¢evresel siirdiiriilebilirlik giindeminin merkezine
yerlestirmistir. Ornegin, her bir KOBI’nin ¢evresel etkisi smirli olsa da, toplamda
Avrupa’daki endiistriyel kirliligin %60°indan fazlasindan sorumlu olmalari, bu isletmelerin
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ozellikle kaynak tiiketimi, kirlilik ve atik iiretimi agisindan 6nemli bir rol iistlendiklerini
ortaya koymaktadir (Koirala, 2019). Ote yandan, yesil uygulamalarin benimsenmesi yalnizca
cevresel etkilerle smirli kalmamakta, ayn1 zamanda KOBI’lerin uluslararasi pazarlara
erisimini, itibarin1 ve rekabetciligini de dogrudan etkilemektedir. Ancak, KOBI’lerin sinirl
kaynaklarina ragmen cevresel siirdiiriilebilirlik uygulamalar1 gelistirme ¢abalar1 artig
gostermekte olsa da (Hossain vd., 2025), bu uygulamalarin uluslararasilasma stratejileriyle
nasil iliskilendigi, hala yeterince arastirlmamis Onemli bir bosluk olarak varligin
siirdiirmektedir. Bu ¢alisma, s6z konusu boslugu doldurmay1 amaglayarak, KOBI’lerin smirl
kaynaklarla yuriittiigli ¢evresel slrdiiriilebilirlik uygulamalarinin  uluslararasilasma
stratejileriyle nasil iliskilendigini teorik diizeyde ele almakta ve bu iliskiyi agiklamak {izere
dort farkli kuramsal ¢er¢eve sunmaktadir. Bu kapsamda, Kaynak Temelli Goriis, Dinamik
Yetenekler Teorisi, Kurumsal Teori ve Paydas Teorisi temel alinarak ¢ok boyutlu bir
kuramsal degerlendirme yapilmaktadir. Boylelikle, KOBI’lerin gevresel siirdiiriilebilirlik ve
uluslararasilagsma siirecleri arasindaki iliskiyi agiklamaya yonelik 6zgiin bir bakis sunmakta ve
literatiirdeki kuramsal boslugun doldurulmasina katki vermeyi amaglamaktadir.

CEVRESEL SURDURULEBILIRLIK VE ULUSLARARASILASMAYA TEORIK
YAKLASIMLAR

Gelisen kiiresel ¢evre giindemi, isletmelerin siirdiiriilebilirlik stratejilerini yalnizca etik bir
sorumluluk degil, aym1 zamanda rekabet¢i bir zorunluluk olarak degerlendirmesini
beraberinde getirmektedir. Bu durum, 6zellikle KOBI’lerin uluslararasilasmalari agisindan
cevresel siirduriilebilirlik uygulamalarinin stratejik Onemini artirmaktadir. Ancak bu
uygulamalarin uluslararasilasma stirecleri tizerindeki etkisini derinlemesine kavrayabilmek,
oncelikle saglam bir teorik analizi gerektirmektedir. Bu dogrultuda, ¢alisma kapsaminda dort
temel teori, Kaynak Temelli Goriis, Dinamik Yetenekler Teorisi, Kurumsal Teori ve Paydas
Teorisi, 1s183inda KOBI’lerin ¢evresel siirdiiriilebilirlik uygulamalarinin uluslararasilasma
iizerindeki potansiyel etkileri kavramsal olarak tartisilmaktadir. Bu teoriler, hem firma igi
dinamikleri hem de dis cevresel baskilar1 dikkate alarak ¢ok boyutlu bir analiz imkan

sunmaktadir.
Kaynak Temelli Goriis

Kaynak Temelli Goriis (Resource-Based View), isletmelerin siirdiiriilebilir rekabet avantaji
elde etmesinde igsel kaynak ve kabiliyetlerin belirleyici oldugunu savunan stratejik bir
yaklasgimdir (Barney, 1991). Mevcut uluslararasi isletmecilik literatiiriinde gelistirilen
modellerde (0rnegin, igsellestirme teorisi, {riin yasam dongiisi gibi) firmalarin
uluslararasilagsma siiregleri genellikle digsal faktorlere dayandirilirken, Kaynak Temelli
Yaklasim ise insan sermayesi, bilgi, teknoloji ve aglar gibi i¢sel kaynaklarin rekabet avantaji
yaratmadaki belirleyici roliinii vurgular (Kaur & Kumar, 2024).

Kiigiik isletmelerin farkli 6zellikleri ve faaliyet gosterdikleri ortamlarin heterojenligi dikkate

alindiginda, uluslararasilasma i¢in gerekli olan kritik kaynaklar1 tanimlamak ve
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degerlendirmek &nemli zorluklar icermektedir (Ruzzier vd., 2006). Ornegin, Barney (1991),
bir kaynagin rekabet avantaj1 saglayabilmesi i¢in degerli, nadir, taklit edilmesi zor ve ikame
edilemez olmas1 gerektigini savunurken; Grant (1991) ise kaynaklarin dayaniklilik, seffaflik,
aktarilabilirlik ve cogaltilabilirlik gibi 6zellikler tasimasi gerektigini vurgulamistir. Sahip
olunan kaynaklarin dzellikleri ne olursa olsun, KOBI’lerin uluslararasilasmasina yonelik en
onemli elestirilerden biri, bu isletmelerin biiyiik firmalara kiyasla daha smirli finansal ve
yonetsel kaynaklara sahip olmalar1 nedeniyle, yabanci pazarlara giris yapma ve bu pazarlarda
faaliyetlerini siirdiirebilme kapasitelerinin kisitli olmasidir (Lu & Beamish, 2001; Ribau vd.,
2018). Diger yandan, kaynak temelli goriis; dinamik kabiliyetler ve kurumsal teori gibi
yaklasimlarla birlikte ele alindiginda, KOBI’lerin uluslararasilasma siirecinde hangi pazarlara
acilacaklari, nasil rekabet edecekleri ve hangi kaynaklar1 gelistirmeleri gerektigi gibi stratejik
kararlar1 alirken yararlanabilecekleri dnemli bir teorik ¢erceve sunmaktadir (Kaur & Kumar,
2024).

Cevresel siirdiiriilebilirlik uygulamalar1 bu baglamda degerlendirildiginde, isletmenin igsel
kaynak yapisina entegre edildiginde stratejik bir deger yaratma potansiyeline sahiptir.
Ornegin, firmalarin yesil {iriin inovasyonu, ¢evre dostu iiretim sistemleri ve enerji verimliligi
gibi uygulamalar1 benimsemeleri, Kaynak Temelli Goriis ¢ergevesinde siirdiiriilebilir rekabet
avantaj1 saglayan nadir ve taklit edilmesi zor kaynaklar olarak degerlendirilmektedir (Jelinek
& Bergey, 2013). Ayrica, ISO 14001 c¢evresel yonetim sistemleri ile atik yonetimi ve yesil
hizmet odakli doniisiim uygulamalari, tiretim firmalarmin kaynak yeteneklerini gelistirerek
stirdiiriilebilir performans saglamalarina katkida bulunabilmektedir (Oyelakin vd., 2025). Bu
bakimdan, cevresel siirdiiriilebilirlik uygulamalarmm benimsenmesi, KOBI’ler 6zelinde
diisiiniildiiglinde, kaynak temelli goriiste bazi ikili dinamikleri ortaya koyar. Bir yandan
KOBI’ler siirli finansal sermaye, teknik altyap: ve nitelikli insan kaynagi nedeniyle gevresel
stirdiiriilebilirlik yatirimlarini gergeklestirmekte biiylik isletmelere gore daha kirillgan bir
konumda yer alirlar. Bu durum, g¢evre dostu teknolojilere gecisteki maliyet yiikiini ve
yonetsel kapasite eksikligini beraberinde getirebilir. Ote yandan, KOBI’ler daha yalin
organizasyonel yapilara sahip olduklarindan, degisim siireglerine daha hizli adapte olabilir,
hizli karar alma siiregleriyle yenilik¢i ¢oziimleri daha kisa siirede hayata gecirebilirler. Bu
baglamda, cevresel siirdiiriilebilirlik uygulamalari, KOBI’lerin hem i¢ pazarda hem de
uluslararas1 pazarlarda stratejik avantaj elde etmelerine katki sunabilecek bir arag olarak
degerlendirilebilir. Ozellikle geligmis pazarlarda faaliyet gostermek isteyen KOBI’ler igin,
cevre dostu uygulamalar ve siirdiiriilebilirlik odakli stratejiler, isletmenin operasyonel,
ekonomik ve cevresel performansini artirarak onemli bir rekabet avantaji saglamaktadir
(Khoja vd., 2022).

Kaynak Temelli Goriis yaklasimi, ¢evresel siirdiiriilebilirlik faaliyetlerinin yalnizca igsel
kaynaklar olarak degerlendirilmesini degil, ayn1 zamanda bu kaynaklarin taklit edilmesi zor,
benzersiz yapilar héline getirilmesini gerekli kilar (Barney, 1991). Bu dogrultuda, ¢evreci
uygulamalarin firma kiiltiirii ile biitiinlesmesi ve kurumsal vizyon ile degerlerle uyumlu hale

getirilmesi, bu kaynaklarin siirdiiriilebilir rekabet avantaji yaratma potansiyelini onemli
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Olciide artirmaktadir (Jing & Brychko, 2024). Boylece, siirdiiriilebilirlik faaliyetleri yalnizca
teknik uygulamalar olmanin 6tesinde, firma i¢inde kiiltiirel degerler ve 6grenen organizasyon
yapilariyla desteklenen stratejik yetkinlikler olarak one ¢ikmaktadir. Sonug olarak, Kaynak
Temelli Goriis baglaminda cevresel siirdiiriilebilirlik uygulamalari, KOBI’ler agisindan
yalnizca ¢evresel yiikiimliiliikleri yerine getirmeye yonelik bir maliyet unsuru degil, ayni
zamanda firma i¢i kaynaklarin stratejik yetkinliklere doniistiiriilmesi bakimindan 6nemli bir
firsat sunmaktadir. Sinirli kaynaklar ve kisith kabiliyetlerine ragmen, ¢evreci uygulamalari
kiiltiirel yap1, 6grenme kabiliyeti ve organizasyonel siireglerle biitiinlestirebilen KOBI’ler,
uluslararasilasma siireclerinde daha kalici rekabet avantaji elde edebilirler. Bu baglamda
cevresel siirdiiriilebilirlik uygulamalari, Kaynak Temelli Goriis’iin 6ne ¢ikardigi nadir, degerli
ve taklit edilmesi zor igsel kaynaklarin bir parcasi olarak, KOBI’lerin uluslararasilasma
stratejilerinde deger yaratan, korunabilir ve pazardan pazara aktarilabilir stratejik bir unsur
olarak degerlendirilmelidir.

Dinamik Yetenekler Teorisi

Dinamik Yetenekler Teorisi (Dynamic Capabilities Theory), firmalarin hizla degisen ¢evresel
kosullara yanit verebilme ve bu kosullar1 avantaja doniistiirebilme kapasitelerini agiklamaya
yonelik bir kuramsal c¢ergevedir (Teece vd., 1997). Bu yaklasim, firmalarin yalnizca mevcut
kaynaklarina degil, ayn1 zamanda bu kaynaklarini degisen g¢evresel ve piyasa kosullarina
uyum saglamak amaciyla yeniden yapilandirma, entegre etme ve doniistiirme yeteneklerine
odaklanarak, yenilik kapasitesini artirma ve siirdiiriilebilir rekabet avantaji elde etme
potansiyelini vurgulamaktadir (Sousa & Mmadubuko, 2025). Teece (2007) dinamik
yetenekleri genellikle {i¢ temel siire¢ lizerinden agiklamaktadir: Cevresel firsat ve tehditlerin
tanimlanmasini igeren algilama (sensing), bu firsatlara yonelik kaynak tahsisi ve strateji
gelistirmeyi kapsayan firsatlar1 degerlendirme (seizing) ve mevcut kaynak ile yeteneklerin
yeniden yapilandirilmasina dayanan donilisim (transforming). Bu siireglerin, ¢evresel
degisimlerin belirsizlik yarattigi ortamlarda isletmelere stratejik esneklik kazandirma
potansiyeline sahip oldugu 6ne siiriilmektedir.

KOBI’lerin uluslararasilasmasi baglaminda degerlendirildiginde, dinamik yetenekler hem
cevresel strdiriilebilirlik uygulamalarina hem de dis pazarlara agilim stratejilerine yon
verebilecek temel bir yapr sunmaktadir. Dinamik Yeteneklere sahip KOBI’ler
uluslararasilasma siirecinde yabanci pazar bilgilerini 6grenme, de§isen kosullara gore
kaynaklarin1 esnek sekilde uyarlama ve stratejik iligki aglar1 kurarak pazara giris engellerini
asma yetenekleri sayesinde rekabet avantaji elde edebilirler (Sousa & Mmadubuko, 2025).
Zahoor vd. (2020), kaynak temelli goriisii ve dinamik yetenekler teorisini isbirligine dayali
uluslararasilagsma konsepti altinda birlestirerek, uluslararasi aglarin degerli, nadir ve taklidi
zor kaynaklar oldugunu ve dinamik yetenekler acisindan da uluslararasilasma hizini
artirabilecegini vurgulamaktadir. Ayrica, Dogustan Kiiresel KOBI’ler agisindan Dinamik
Yetenekler Yaklasimi, yoneticilerin bireysel 6zellikleri, orgiitsel siiregler ve yapisal faktorler

yoluyla firsatlar1 algilama, degerlendirme ve kaynaklari yeniden yapilandirma becerilerini
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aciklayarak, bu firmalarin hizli ve etkili bicimde uluslararasilagsmalarint miimkiin kilmaktadir
(Chebbi vd., 2023).

KOBI’lerin ¢evresel siirdiiriilebilirlik uygulamalarini  benimsemeleri, yalnizca c¢evresel
kaygilarla degil, ayn1 zamanda stratejik bir donilisiim ihtiyaciyla da yakindan iligkilidir.
Glinlimiizde artan ¢evre regiilasyonlari, yesil tedarik zinciri baskilar1 ve ¢evre bilinci yiiksek
tilketici talepleri, firmalar1 siirdiiriilebilir iiretim modellerine yonelmeye zorlamaktadir
(Lestari vd., 2021; Pillai vd., 2024). Bu doniisiim siirecinde dinamik yetenekler, isletmelere
dis cevredeki ¢evresel tehdit ve firsatlar1 algilama, bu tehditleri ve firsatlar1 degerlendirerek
stratejiler gelistirme ve Orgiitsel diizeyde doniisiimii basglatma kapasitesi kazandirabilir.
Ormnegin, yeni karbon diizenlemelerini Ongdrebilmek, yesil iiriin inovasyonuna yatirim
yapmak ya da stirdiiriilebilirlikten sorumlu 6zel birimlerin kurulmasini saglamak gibi adimlar,
firmalarin ¢evresel degisime proaktif bicimde yanit vermelerine olanak tanir. Boylece
dinamik yetenekler, KOBI’lerin sadece uyum saglamasini degil, ayn1 zamanda cevresel

strdiirtilebilirligi rekabet avantajina doniistiirmesini miimkiin kilar.

KOBI’ler ¢ogunlukla smirli finansal ve teknik kapasiteye sahip olmakla birlikte, yalin
orgiitsel yapilar1 ve hizli karar alma siirecleri sayesinde bu ii¢ asamali dinamik siireci daha
hizli ve etkin bicimde uygulayabilirler. Ornegin, Avrupa Birlii pazarma ihracat yapmayi
hedefleyen bir KOBI, Sinirda Karbon Diizenleme Mekanizmasi sonucu uygulamaya giren
yeni standartlar1 algilayarak (sensing), liretim siire¢lerinde yenilenebilir enerji kullanimina
gecis yapabilir (seizing) ve tedarik zinciri iliskilerini daha ¢evreci is ortaklariyla yeniden
sekillendirebilir (transforming). Bu tiir stratejik doniisiimler, KOBI’lerin yalnizca
strdiirtilebilirlik gerekliliklerini karsilamalarini degil, ayn1 zamanda uluslararas1 pazarlarda
farklilasarak rekabet avantaji elde etmelerini saglayabilir. Bunlara ek olarak, dinamik
yetenekler perspektifi, orgiitsel 6grenme, bilgi yonetimi ve siirekli yenilenme gibi siiregleri de
kapsar. KOBI’ler, dis cevreden gelen gevre odakli bilgileri igsellestirerek yesil inovasyon
kapasitelerini gii¢lendirebilirler ve bu sayede yeni pazarlarda ¢evresel duyarlilikla sekillenen
deger oOnerileri gelistirebilirler (Beuter Junior vd., 2019; Wang vd., 2022). Bu durum,
firmalarin yalnizca mevcut pazar dinamiklerine uyum saglamalarini degil, ayn1 zamanda
strdiirilebilirlik odakli bir rekabet tistiinliigli yaratmalarini da miimkiin kilmaktadir.

Sonu¢ olarak, Dinamik Yetenekler Teorisi, Kaynak Temelli Goriis ile birlikte cevresel
strdiiriilebilirlige uyum saglayabilen ve bu siireci stratejik bir avantaja doniistiirebilen
KOBI’lerin uluslararasilasma yolculugunda kritik bir kaldirag gérevi iistlenebilir. Bu teori,
stirdiiriilebilirligi yalnizca yerine getirilmesi gereken bir yiikiimliilik olarak degil, aym
zamanda stratejik bir yetkinlik alan1 ve rekabet avantaji kaynagi olarak ele almaktadir. Bu
bakis agisiyla cevresel siirdiiriilebilirlik uygulamalari, dinamik yeteneklerin gelistirilmesiyle
biitiinlestiginde, KOBI’lerin uluslararas1 pazarlarda hem cevresel belirsizliklere karsi daha
dayanikli hale gelmelerini hem de degisen kosullara hizli ve esnek bigimde uyum

saglamalarin1 miimkiin kilan kritik bir unsur olarak 6ne ¢ikmaktadir.
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Kurumsal Teori

Kurumsal teori, firmalarin stratejik davraniglarinin yalnizca ekonomik gerekcelerle degil, ayni
zamanda kiiltiirel normlar ve diizenleyici yapilarin olusturdugu c¢ok katmanli kurumsal
cevrenin etkisiyle sekillendigini 6ne siiren bir teorik yaklasimdir (Hitt, 2016). Bu ¢ergevede
North (1990), kurumlar1 bireyler tarafindan olusturulan ve ekonomik, politik ve toplumsal
etkilesimleri yonlendiren hem resmi kurallar hem de gayriresmi normlardan olusan yapilar
olarak tanimlayarak, ekonomik aktorlerin firsat algilarim1 ve stratejik yonelimlerini

sekillendiren kurumsal baglamin 6nemini vurgulamistir.

KOBI’ler, uluslararasilasma siireclerinde dis pazarlara agildiklarinda, yalnizca rekabet
avantaji elde etmekle kalmayip, ayn1 zamanda hedef iilkelerdeki kurumsal beklentilere de
uyum saglamak zorundadirlar. Kurumsal teoriye gore bu uyum, firmalarin dis pazarlarda
mesruiyet kazanmalari, paydaslarla giiven iliskisi kurmalar1 ve diizenleyici riskleri minimize
etmeleri agisindan kritik Snemdedir (Kostova vd., 2008). Gelismekte olan iilke KOBI’leri igin
bu durum daha da belirgin hale gelmektedir; zira bu firmalar ¢ogunlukla kendi iilkelerindeki
gevsek kurumsal yapilardan, gelismis pazarlardaki daha siki gevresel ve sosyal standartlara
gecis yapmak durumunda kalmaktadirlar (Meyer & Peng, 2016). Bu ge¢is, yalnizca
operasyonel bir adaptasyonla kalmayip, ayn1 zamanda kurumsal mesruiyetin yeniden insasini
gerektirmektedir. Bu baglamda, KOBI’lerin uluslararasilasma siirecinde karsilastiklari
kurumsal firsat ve engeller, stratejik kararlarim1 ve pazara giris bicimlerini dogrudan
etkilemektedir (Korsakiené vd., 2015).

Kurumsal ortamlar, bir yandan finansmana erisim, Ar-Ge aglar1 ve seffaf diizenleyici
cerceveler gibi kurumsal destek mekanizmalar1 aracihigiyla KOBI’lerin yenilikgilik
kapasitesini ve kiiresel rekabet giiciinii artirabilir (Gunawan vd., 2016). Diger taraftan,
biirokratik verimsizlikler, yolsuzluk ve fikri miilkiyet haklarmmin zayif korunmasi gibi
kurumsal bosluklar belirsizlik yaratarak islem maliyetlerini artirmakta ve KOBI’lerin
uluslararasilasmasint olumsuz etkilemektedir (LiPuma vd., 2013; Puffer vd., 2010).
Dolayisiyla kurumsal teori, kurumlarin basta gelismekte olan iilke KOBI’lerinin
uluslararasilagsma Oriintiilerini sekillendirmede hem kolaylastirict hem de engelleyici roller

istlendiginin altin1 ¢izmektedir.

Bu baglamda ele alindiginda cevresel siirdiiriilebilirlik uygulamalari, KOBI’lerin farkl
kurumsal ortamlarda mesruiyet kazanma ve uluslararasilagsma siireclerini kolaylastirma
arayislarinda stratejik bir ara¢ olarak on plana ¢ikmaktadir. Ozellikle ¢evresel diizenlemelerin
daha kat1 ve beklentilerin yiiksek oldugu gelismis pazarlarda, ¢evre dostu iiretim sistemleri,
stirdiiriilebilir tedarik zinciri uygulamalar1 ve yesil sertifikasyonlar gibi unsurlar yalnizca
cevreye duyarliligin degil, ayn1 zamanda kurumsal uyumun ve sosyal kabuliin bir gostergesi
haline gelebilmektedir (Aguilera vd., 2007; Delmas & Toftel, 2008). Bu tiir kurumsal sosyal
sorumluluk uygulamalarini benimseyen KOBI’ler, yalmzca yasal yiikiimliiliikleri yerine
getirmekle kalmayip, ayn1 zamanda uluslararasi is birliklerine daha kolay entegre olmakta,
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paydas giivenini kazanmakta ve hedef pazarlarda uzun vadeli mesruiyet
olusturabilmektedirler (Bansal & Roth, 2000; Rivera-Santos vd., 2012).

Kurumsal teori, ¢evresel siirdiiriilebilirlik uygulamalarinin isletmeler tarafindan nasil
algilandigin1 ve hayata gecirildigiyle de ilgilidir. Buna gore firmalar diizenleyici, normatif ve
biligsel kurumsal baskilarla kars1 karsiya kalabilmektedirler (Scott, 1995). Diizenleyici
baskilar; ¢evre yasalari, karbon emisyon siirlari ve yesil sertifikasyon gibi yasal
yiikiimliiliikleri igerirken, normatif baskilar ise ¢evreye duyarl tiiketici beklentileri, sektor
standartlar1 ve kurumsal sosyal sorumluluk anlayisiyla sekillenmektedir. Ote yandan, bilissel
baskilar, ¢evresel siirdiiriilebilirligin isletme pratigi i¢inde “dogal” ve “mesru” bir davranig
bicimi olarak goriilmesini ifade eder. KOBI’lerin bu kurumsal baskilara verdikleri yanitlar,
faaliyet gosterdikleri ya da girmeyi hedefledikleri pazarlarin kurumsal yapisina gore
sekillenmektedir. Gelismekte olan pazarlarda, kurumsal altyapilarin zayifligiyla beraber
(Puffer vd., 2010), c¢evresel diizenlemelerin gevsekligi, ¢evresel stirdiiriilebilirlik
uygulamalarinin gelisimini sinirlayabilir. Bu tiir ortamlarda cevresel stratejiler ¢ogunlukla
goniilliiliik temelli ya da digsal ortak baskiyla sekillenmektedir (Jamali & Karam, 2018).
Diger taraftan, gelismis pazarlarda, kurumsal standartlarin yiiksekligi, siki regiilasyonlar ve
giiclii normatif beklentiler dogrultusunda ¢evresel siirdiiriilebilirlik, yalnizca uyum degil ayni
zamanda bir rekabet kosulu olarak 6ne ¢ikmaktadir (Delmas & Toffel, 2008; Porter & Linde,
1995). Bu tiir pazarlarda faaliyet gostermek isteyen KOBI’ler i¢in gevresel siirdiiriilebilirlik
uygulamalarinin benimsenmesi, hem yasal zorunluluk hem de pazar erisimi i¢in stratejik bir
gereklilik haline gelmektedir (Bansal & Roth, 2000; Testa vd., 2018). Dolayisiyla ¢evresel
siirdiiriilebilirlik uygulamalari, KOBI’lerin yalnizca igsel degerleriyle degil, ayn1 zamanda
faaliyet gosterecekleri pazarlarin kurumsal karmasikligi ve olgunluk diizeyiyle yakindan
iliskilidir ve kurumsal teori bu agidan olduk¢a 6nemli bir teorik ¢ergeve sunmaktadir.

Paydas Teorisi

Paydas Teorisi (Stakeholder Theory), bir isletmenin basarisinin yalnizca hissedarlarinin
cikarlarin1 maksimize etmekle degil, ayn1 zamanda faaliyetlerinden etkilenen tiim paydaslarin
beklentilerine duyarl hareket etmesiyle saglanabilecegini savunur (Freeman, 1984). Paydas
teorisine gore, firmalar yalnizca ekonomik aktorler olarak degil, ayni zamanda sosyal
sistemlerin bir pargasit olarak degerlendirilmelidir (Valentinov, 2024). Bu baglamda;
misteriler, tedarikgiler, ¢alisanlar, sivil toplum kuruluslari, yerel halk ve kamu otoriteleri gibi
cok cesitli paydas gruplariyla kurulan etkilesimler, firmanin uzun vadeli performans: ve
toplumsal mesruiyeti agisindan stratejik dneme sahiptir (Awa vd., 2024; Goes vd., 2023).

Cevresel siirdiiriilebilirlik uygulamalari, bu ¢ok yonlii paydas iligkilerinin yonetiminde
belirleyici bir rol oynamaktadir. Buna gore Paydas teorisi dogrultusunda hareket eden
firmalar, ¢evresel sirdiiriilebilirlik konusunda proaktif kurumsal sosyal sorumluluk
uygulamalarin1 benimseyerek, cevresel inovasyonlar, siirdiiriilebilir is modelleri ve uzun
vadeli cevre stratejileri gelistirirler (Awa vd., 2024). Boylece, ¢evreye yapilan yatirimlar

zincirleme etki ile sadece ¢evreci paydaslar1 degil, ayn1 zamanda miisteriler, yatirnmcilar ve
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calisanlar gibi tiim paydaslar1 olumlu etkileyebilir. Ayrica, paydaslar1 merkeze alan bir
yonetim anlayisi, firmalarin g¢evresel talepleri daha erken fark etmesini, bu talepleri
karsilayacak esnek organizasyonel yapilar kurmasii ve ¢evresel risklere karsi daha direngli
hale gelmesini saglayabilir ve hem kurumsal mesruiyetin hem de uzun vadeli rekabet
avantajinin pekigmesine katki sunabilir (Goes vd., 2023). Bu tiir uygulamalar, 6zellikle ¢evre
bilinci yiiksek paydas gruplarmin bulundugu gelismis pazarlarda KOBI’ler icin kritik bir
rekabet avantaja doniisebilmektedir. Ornegin, siirdiiriilebilirlik raporlamasi yapan, karbon
ayak izini azaltmaya yonelik tedbirler alan ya da tedarik zincirinde g¢evreci is ortaklariyla
calisan KOBI’ler, hem miisteri baghligi olusturabilir hem de kurumsal imajlarmi
giiclendirebilirler.

KOBI’lerin uluslararasilasma siireclerinde paydas iliskileri ozellikle ag temelli
uluslararasilasma modelleriyle yakindan baglantilidir. Literatiirde sik¢a vurgulandigi iizere,
KOBI’lerin smirli kaynaklarmi telafi etmelerinin en etkili yollarindan biri, stratejik is
birlikleri ve basta sosyal aglar olmak iizere farkli aglar yoluyla dis kaynaklara erisim
saglamaktir (Coviello & Munro, 1995; Oparaocha, 2015). Bu dogrultuda ¢evresel
siirdiiriilebilirlik uygulamalarina uyum saglamak igin, KOBI’lerin yesil tedarik zincirlerine
dahil olmalari, uluslararasi ¢evreci platformlara katilmalar1 ve siirdiiriilebilirlik odakli is
birlikleri kurmalar1 olduk¢a &nemlidir. Ozellikle cevresel kriterlere dayali kamu ihaleleri,
stirdiiriilebilir ihracat destekleri ve uluslararasi fon mekanizmalar1 gibi uygulamalar, ¢evreci
KOBI’ler igin yeni is firsatlar1 yaratabilmektedir (Dangelico & Pujari, 2010).

Paydas teorisi, gelismis ve gelismekte olan pazarlardaki farkli paydas beklentilerine de
odaklanilmasimi ongdérmektedir. Gelismis pazarlarda tiliketiciler, yatirimcilar ve diizenleyici
kurumlar, cevresel siirdiiriilebilirlik uygulamalar1 konularinda daha yiiksek beklentilere
sahiptir. Bu durum, firmalarin ¢evresel uygulamalara yatirnm yapma ve seffaflik saglama
egilimini artirmaktadir (Aguilera vd., 2007; Delmas & Toffel, 2008). Ozellikle yesil tiiketici
bilinci, stirdiiriilebilir yatirim talepleri ve siki regiilasyonlar, bu pazarlardaki firmalar tizerinde
dogrudan baski olusturmaktadir (Bansal & Roth, 2000; Testa vd., 2018). Buna karsilik,
gelismekte olan pazarlarda cevresel farkindalik, kurumsal kapasite ve kamu baskisi daha
disiik diizeyde olabilir (Eweje, 2007; Jamali, 2010). Ancak, bu pazarlarda faaliyet gosteren
KOBI’lerin gelismis pazarlara entegrasyon amaciyla cevresel siirdiiriilebilirlik uygulamalarina
yonelmeleri, dis kaynakli paydas beklentilerinin bir sonucu olarak goriilebilir. Bu durum,
KOBI’lerin ¢evresel siirdiiriilebilirlik stratejilerini yalnizca kendi {ilkesindeki paydaslara
yonelik degil, aynm1 zamanda kiiresel paydas sistemine entegrasyon hedefiyle de
sekillendirmesi gerektigini gostermektedir.

Sonu¢ olarak, Paydas Teorisi c¢evresel siirdiiriilebilirlik uygulamalarini, KOBI’lerin
uluslararasilasma siireclerinde mesruiyet kazanma, is agina dahil olma ve stratejik is birlikleri
gelistirme agisindan onemli bir sosyal sermaye araci olarak konumlandirir. Cevreye duyarh
paydas iliskileri kurabilen KOBI’ler, yalnizca dis pazarlara daha sorunsuz entegre olmakla
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kalmaz, ayn1 zamanda uzun vadeli kurumsal dayanikliliklarini da artirarak siirdiiriilebilir
biliyiime yollarimi gii¢lendirebilirler.

SONUC VE DEGERLENDIRME

Bu calisma, cevresel siirdiiriilebilirlik uygulamalarinin KOBI’lerin uluslararasilasma
stirecleriyle nasil iligkilenebilecegini acgiklamak amaciyla dort temel teorik ¢erceveyi
incelemistir: Kaynak Temelli Goriis, Dinamik Yetenekler Teorisi, Kurumsal Teori ve Paydas
Teorisi. S0z konusu yaklagimlar, siirdiiriilebilirlik ~stratejilerinin  yalnizca ¢evresel
yiikiimliiliiklerin yerine getirilmesi olarak degil, ayn1 zamanda rekabet avantaji, oOrgiitsel
esneklik, kurumsal mesruiyet ve sosyal sermaye liretimi agisindan da stratejik birer unsur

olarak degerlendirilebilecegini ortaya koymaktadir.

Kaynak Temelli Gériis baglaminda cevreci uygulamalar, KOBI’lerin smirli kaynak yapisi goz
ontinde bulunduruldugunda, firmalarin farklilagmasini saglayan degerli ve taklit edilmesi gii¢
kaynaklar olarak degerlendirilmektedir. Ote yandan, Dinamik Yetenekler Yaklasima,
stirdiiriilebilirligi ¢evresel degiskenlik karsisinda hizla uyum saglayabilen Orgiitsel kapasiteye
dayali bir yetkinlik alam olarak ele almaktadir. Kurumsal Teori, KOBI’lerin faaliyet
gostermeyi hedefledikleri pazarlarda yasal, normatif ve bilissel baskilar dogrultusunda ¢evreci
stratejiler gelistirmeleri gerektigine isaret ederken; Paydas Teorisi, cevresel siirdiiriilebilirlik
stratejilerinin yalnizca firma disi aktorlerle iliskileri giiclendirmekle kalmayip, ayn1 zamanda
bu iligkiler araciligiyla kurumsal mesruiyetin artirilmasi, paydas beklentilerine duyarliligin
saglanmasi ve uluslararasi aglara entegrasyonun kolaylastirilmasi agisindan da 6nemli rol

oynadigini ortaya koymaktadir.

Bu analizler 1s131inda gevresel siirdiiriilebilirlik kavrami, KOBI’lerin uluslararasi pazarlarda
kurumsal kabul gormesini saglayan stratejik bir disa agilma araci olarak degerlendirilebilir.
Ozellikle gelismis pazarlarda gevre odakli regiilasyonlarin sikilig1 ve toplumsal beklentilerin
yuksekligi, bu stratejilerin bir secenek degil, zorunluluk héline gelmesine yol agmaktadir.
Bununla birlikte, bazz KOBI’ler smirli kaynaklari nedeniyle c¢evresel siirdiiriilebilirlik
uygulamalarin1 yiiksek maliyetli ve kisa vadede belirsiz getirisi olan yatirimlar olarak
algiladiklar1 i¢in bu stratejileri benimsemekte isteksiz davranabilmektedir. Ancak g¢evresel
uygulamalar yalnizca bir uyum maliyeti olarak degil, ayn1 zamanda yeni pazarlara erisim,
marka itibar1 kazanimi ve uluslararasi aglara katilim agisindan stratejik firsatlar sundugu igin,
bu alginin doniismesi biiyiik énem tasimaktadir. Gelismekte olan iilkelerden ¢ikan KOBI’ler
icin bu siireg, sadece teknik ve operasyonel bir doniisiim degil, ayn1 zamanda kurumsal
o0grenme, adaptasyon ve yenilik iliretme kapasitesinin gelisimi anlamina da gelmektedir.

Bu calisma, literatiirde smrl diizeyde ele alman KOBI’lerin cevresel siirdiiriilebilirlik
uygulamalar1 ile uluslararasilagsmalar1 arasindaki baglantiy1 teorik diizlemde biitiinciil bir
yaklagimla incelemistir. Bu c¢ercevede ele alinan ilgili dort teori, ¢evresel siirdiiriilebilirligin
yalnizca ¢evreye duyarli bir kurumsal sorumluluk degil, ayn1 zamanda rekabetcilik, uyum ve
kurumsal mesruiyet gibi uluslararasilasmanin temel bilesenleriyle yakindan iligkili oldugunu
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gostermektedir. Gelecek calismalarda bu teorik cercevenin ampirik verilerle test edilmesi
biiyiik 6nem tasimaktadir. Ozellikle farkli sektdrlerde, ve iilkeler arasi karsilastirmalarla
(gelismis ve gelismekte olan pazarlar arasinda) farkli stratejik yaklagimlar ortaya ¢ikabilir.
Ayrica, nicel arastirmalar ile bu teorilerin gegerliligi test edilebilirken, niteliksel vaka
calismalari, KOBI’lerin cevresel stratejileri nasil algiladiklarini ve bunlar1 uluslararasilasma
stireclerine nasil entegre ettigini anlamak acisindan derinlemesine tespitler saglayabilir.
Bunun yani sira, KOBI’lerin g¢evresel siirdiiriilebilirlik uygulamalarin1 benimsemesinin
ontlindeki engellerin ampirik olarak belgelenmesi ve bu engelleri asmaya yonelik kurumsal
destek modellerinin degerlendirilmesi de 6nemlidir. Ozellikle devlet destekleri, is gelistirme
merkezleri, kiimelenme yapilar1 ve sektor birlikleri gibi aktorlerin bu siiregteki rolii gelecek

caligmalarin inceleyebilecegi baslica alanlardandir.

Politika yapicilar agisindan bakildiginda ise, ¢evreci KOBI’lerin desteklenmesi, yalmizca
isletmelerin siirdirilebilirligini degil, ayn1 zamanda iilke ekonomilerinin disiik karbonlu
biliylime stratejileri ile uyumlu sekilde doniisiimiinii de kolaylastiracaktir. Bu baglamda,
strdiiriilebilir kalkinma hedefleri ile uyumlu ihracat politikalarinin gelistirilmesi, yesil
sertifikasyon sistemlerinin KOBI’lere erisilebilir hale getirilmesi ve uluslararasi yesil
pazarlara entegrasyonu kolaylastiran damismanlik ve finansman mekanizmalarinin
olusturulmasi biiyiik 6nem arz etmektedir. Ayrica, kurumsal kapasitesi smirli KOBI’lere
yonelik egitim programlari, dijital araglar ve bilgi platformlar1 gibi tamamlayici politikalar da
destekleyici rol iistlenebilir.
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ODOBIYYAT ELMINIiN METOD VO PRINSIiPLORI
METHODS AND PRINCIPLES OF LITERARY SCIENCE
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Abstrakt:

Odabiyyat elminde yaradiciliq metodu kimi asas gétiiriilon metodlar : realist vo romantik
metoddur. Odobiyyat elmindo metod adabi asarin dyronilmasinda islodilon asas prinsiplors deyilir.
Bu metodlara daxildir:

. Biografik metod: Bu metod yazi¢inin yaradiciligini todqiq etdiklori zaman osas prinsip
olaraq bioqrafiyaya miiraciot edir vo odobi osarin xiisusiyyatlorini miisllifin biografiyasina gors
toyin va tohlil edir.

. Miiqgayisoli-tarixi metod: Bu metoda eyni zamanda komparativizm do deyilir.
Komparativistlorin osas prinsipino gors, odobiyyat tarixi vo badii asorin dogusu hoyatla,
comiyyatlo olagodar deyildir. Komparativistlor geyri-elmi yollarla yazigilarin yaxinliglarini
arasdirirlar.

. Formalist metod: formalistlor adobiyyati ictimai varliqgdan ayirir, adobi osarin ideyalliginm
inkar edir, 6z tohlillorini adabi asarin ideyasi, mozmunuvo temasindan ayrs bir sokildo tosovviir
edilon forma ilo siijetin qurulusu vazn, gafiys ilo mosgul olurlar. Bu metod da basqa metodlar kimi
elmas zidd, zararli metod kimi qiymatlondirilir.

Odabiyyatda badii metod miioyyan yazigilarin hoyat hadiselorini oks etdiyi zaman istifads etdiyi
isul, prinsipdir. Badii yaradiciliq metodu sonstkarlarin gérmo bucagidir. Bodii yaradiciliq
metoduna daxildir:

. Hoyat hadisalorini tosvir etmok

. Hoyat hadisalorinin yazi¢1 torafindon iimumilegdirilmasi prinsipi

Acar sozlar: hoyat hadisolori, biografik metod, miiqayissli-tarixi metod, formalist metod

Abstract:

The methods taken as the main creative method in literary science are: realistic and
romantic methods. In literary science, the method refers to the main principles used in the study of
a literary work. These methods include:

* Biographical method: This method refers to biography as the main principle when studying the
writer's work and determines and analyzes the characteristics of the literary work according to the
author's biography.

» Comparative-historical method: This method is also called comparativism. According to the main
principle of comparatists, the history of literature and the birth of a work of art are not related to
life or society. Comparativists investigate the relationships of writers in unscientific ways.
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» Formalist method: formalists separate literature from social existence, deny the ideality of a
literary work, and deal with the form, plot structure, meter, and rhyme, conceived separately from
the idea, content, and theme of a literary work. This method, like other methods, is considered an
unscientific and harmful method.

In literature, the artistic method is the method and principle used by certain writers when reflecting
life events. The method of artistic creativity is the point of view of artists. The method of artistic
creativity includes:

* Describing life events

* The principle of generalizing life events by the writer

Keywords: life events, biographical method, comparative-historical method, formalist method

Odabiyyatda badii metod miioyyan yazicilarin hoyat hadisslorini oks etdiyi zaman istifado
etdiyi tisul, prinsipdir. Badii yaradiciliq metodu sonatkarlarin gérmo bucagidir. Badii yaradiciliq
metoduna daxildir:

e Hoyat hadisolorini tosvir etmok
e Hoyat hadisslorinin yazig1 torofindon timumilosdirilmasi prinsipi

Metod yunanca “methodos” soziindondir. Osl menasi todqiqat demokdir. Azerbaycan
dilindo metodla yanas1 olaraq “lisul” istilah1 da islonir. Metod adoton todqiqat iisuluna, hoyati
Oyronmok iisuluna deyilir. Alim ya sonastkar bir masaloni yaxud bir hoyat hadisasini dyrandiyi
zaman mioyyon bir iisula osaslanir. Yazigt da hoyat hadisolorini 6z hoyat tocriibosinin,
diinyagoriisiiniin, istedadinin xiisusiyyastlorindon asili olaraq miisyyan bir lisul ilo 6yronmaya, oks
etmoyo macburdur.

Eyni mévzuya toxunan yazigilar o mévzunu eyni sokilds deyil, horasi bir cohatdon gordiiyii,
duydugu vo anladig1 kimi oks edir. Hor bir yazi¢inin 6zlinoamoxsus moziyyatlari var. Lakin hayati
gérmoak vo oks etmok qabiliyyati vo tisulu miixtolif yazigilarda hor no godor miixtslif vo fordi olsa
da, miioyyon yazigilart birlosdiracak tocriibalori va ictimai ideallarina gérs do bir-birino yaxin ola
bilor, bir-birlering yaxin tosvir lisullarina miiraciot eds bilorlor.

Bu timumilik bir-birine yaxin yazigilarin ideya istiqgamotlorinda, tosvir etdiklori hoyat
hadisolorinin vo badii tosvir vasitolorinin yaxinhiginda da 6zlinii gdstoro bilor. Bu cohatdon
M.F.Axundov-C.Mommadquluzado, ©O.Haqverdiyev-N.Vozirov arasinda miioyyon {imumi
xiisusiyyotlor vardir. Eyni suratlo M.Hadi-H.Cavid, Mirzo Ibrahimovla-M.Hiiseynin, S.Vurgunla-
M.P.Vaqif arasinda da yaxinliq vardir. H.Cavid romantik bir sair oldugu halda,
C.Maommadquluzads realist bir yazigidir. Yazigilarin bu xiisusiyyetlorini toyin edon onlarin
yaradiciliq metodu, hoyat hadisalorinin miixtalif badii prinsiplor vo badii metodlarla oks
etmoloridir.

Odobiyyat elminds yaradicilig metodu kimi osas gotiiriilon metodlar : realist vo romantik
metoddur. Odobiyyat elminds metod adabi asaorin dyronilmasinds islodilon asas prinsiplora deyilir.
Bu metodlara daxildir:
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Bioqrafik metod: Bu metod yazi¢inin yaradiciligimi todqiq etdiklori zaman osas
prinsip olaraq biografiyaya miiraciot edir vo adobi asarin xiisusiyyatlorini miisllifin
biografiyasina goro toyin vo tohlil edir.

Miiqayisali-tarixi metod: Bu metoda eyni zamanda komparativizm do deyilir.
Komparativistlorin asas prinsipina gora, adobiyyat tarixi vo badii asorin dogusu
hoyatla, comiyyotlo olagodar deyildir. Komparativistlor qeyri-elmi yollarla
yazigilarin yaxinliglarini arasdirirlar.

Formalist metod: formalistlor odobiyyati ictimai varligdan ayirir, odobi osorin
ideyalligin1 inkar edir, 6z tohlillorini adabi osarin ideyasi, mozmunuve temasindan
ayra bir sokildo tosovviir edilon forma ilo siijetin qurulusu vozn, qafiys ilo mosgul
olurlar. Bu metod da basga metodlar kimi elmo zidd, zororli metod kimi
qiymatlondirilir.

Idabiyyat:

1.Xalid Slimirzayev, ( 2008) “Odabiyyatsiinasligin elmi-nozari osaslar1”, Baki

2. Mir Calal, Poanah Xalilov,( 2005) “Odebiyyatsiinasligin osaslar1”, Baki, Casioglu
3. Mammad Oliyev, (2012) “Odabiyyat nozariyyasinin asaslar1”, Baki

9. Mohammadsli Mustafayev, (2021) Odabiyyat nozariyyasi, Baki

4.Nizamaddin Samsizado, (2012) “Odabiyyat nazariyyosi”, Baki

5. Rafiq Yusifoglu, (2001) “Odebiyyatsiinasligin osaslar1”, Baki
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EGITIMDE iISTASYON TEKNiGINE YONELIiK ARASTIRMA EGIiLiMLERI
RESEARCH TRENDS ON THE STATION TECHNIQUE IN EDUCATION
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OZET

Bu calisma, 2014-2024 wyillar1 arasinda egitim alaninda istasyon teknigi kapsaminda
hazirlanmis yiiksek lisans ve doktora tezlerini sistematik olarak incelemeyi amaglamaktadir.
Tezler, belirli degiskenler temelinde analiz edilerek alandaki genel egilimlerin, yontemsel
yaklagimlarin ve akademik yonelimlerin ortaya konmasi hedeflenmistir. Caligmanin yalnizca
mevcut literatlirii belgelemekle sinirli kalmayip, istasyon teknigine yonelik akademik ilgiyi
goriinlir kilarak literatiirdeki bosluklari ortaya koymasi ve gelecekte gerceklestirilecek
aragtirmalara yon vermesi beklenmektedir. Caligmada, nitel arastirma yodntemlerinden
dokiiman incelemesi kullanilmis; veriler, Yiiksekogretim Kurulu Tez Merkezi’ne kayith ve
erisime agik 52 tezden elde edilmistir. Toplanan veriler igerik analizi yoOntemiyle
degerlendirilmistir. Analiz sonucunda, tezlerin yillara gore dagiliminda dalgali bir seyir
izlendigi; tiirlerine gore biiylik oranda yiiksek lisans diizeyinde gergeklestirildigi; calisma
alanlarma gore oOzellikle fen bilimleri alaninda yogunlastigi belirlenmistir. Arastirma
yontemleri agisindan en ¢ok nicel yontemlerin tercih edildigi; 6rneklem grubu olarak agirlikl
bicimde ortaokul 6grencilerinin secildigi; veri toplama araglar1 olarak test ve dlgeklerin yaygin
olarak kullanildig1; veri analizinde ise istatistiksel analiz yontemlerinin 6n planda oldugu

sonucuna ulagilmistir.
Anahtar kelimeler: Egitim, istasyon teknigi, igbirlikli 6grenme
ABSTRACT

This study aims to systematically examine master’s and doctoral theses prepared within the
scope of the station technique in the field of education between 2014 and 2024. By analyzing
these theses based on specific variables, the study seeks to reveal general trends,
methodological approaches, and academic orientations in the field. The study is expected not
only to document the current literature but also to make the academic interest in the station
technique more visible, identify gaps in the literature, and guide future research. The research
employed document analysis, a qualitative research method, and the data were obtained from
52 publicly accessible theses registered in the Higher Education Council Thesis Center. The
collected data were analyzed using content analysis. The findings revealed that the distribution
of theses across years followed a fluctuating pattern; most of the theses were conducted at the
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master’s level; and the majority of the studies were concentrated in the field of science
education. In terms of research methods, quantitative approaches were the most frequently
preferred; middle school students were the most commonly selected sample group; tests and
scales were the most widely used data collection tools; and statistical analysis techniques were
predominantly employed for data analysis.

Keywords: Cooperative learning, education, station technique

GIRIS

Giliniimiizde egitimde benimsenen c¢agdas yaklasimlar 6grenciyi merkeze alan, katilimer ve
yapilandirmaci bir grenme siirecini 6ne ¢ikarmaktadir. Ogrenci merkezli 6grenme yaklasimi,
Ogrencilerin 6grenme siirecine etkin katilimini tesvik ederek, bireysel ilgi, ihtiya¢ ve
yeteneklere uygun Ogrenme firsatlari sunmayi amaglar (Ozden, 2013). Bu yaklagim,
O0grenmenin yalnizca 0gretmen tarafindan aktarilan bilgiyle degil; 6grencinin deneyimleri,
kesifleri ve akran etkilesimleriyle sekillendigini savunan yapilandirmact kurama
dayanmaktadir (Brooks ve Brooks, 1999). Ogrenci merkezli uygulamalar sayesinde, 6grenme
stireci bireysellesmekte; Ogrenciler yalnizca bilgi edinmekle kalmayip, elestirel diisiinme,
problem ¢dzme, isbirligi ve 6z diizenleme gibi 21. ylizy1l becerilerini de gelistirebilmektedir
(Demirel, 2012). Bu yoniiyle 6grenci merkezli yaklasim, hem akademik basariy1 artirmakta

hem de 6grencilerin 6grenmeye karst daha olumlu tutum gelistirmelerini de saglamaktadir
(Ayaz ve Sekerci, 2010).

Ogrenci merkezli yaklasimin en somut ve uygulamali bicimlerinden biri olarak én plana ¢ikan
isbirlikli 6grenme, 6grencilerin kii¢iik gruplar halinde ortak hedeflere ulagsmak i¢in birlikte
calistigi, karsilikli sorumluluk, pozitif bagimlilik ve yapilandirilmis etkilesimi igeren stiregleri
barindirmaktadir (Johnson, Johnson ve Holubec, 1998). Ogrenciler, bu siirecte yalnizca bilissel
gelisim saglamaz; ayni zamanda sosyal becerilerini, empati diizeylerini ve sorumluluk
duygularin1 da gelistirirler (Slavin, 2014). Dolayistyla, 6grenci merkezli 6grenmenin temel
ilkeleri olan aktif katilim, isbirligi ve Ogrenme siirecine sahip ¢ikma, igbirlikli 6grenme
yaklagimiyla dogal bir biitlinliik icerisindedir. Bu dogrultuda, ¢agdas 6grenme ortamlarinda
ogrenci merkezli yapilar1 giiclendirmede isbirlikli 6grenme stratejileri etkili bir arac¢ olarak
isbirlikli 6grenme ilkelerini uygulamaya doniistiiren etkili bir Ogretim stratejisi olarak
degerlendirilebilir.

Istasyon teknigi; dgrencilerin dgretmen rehberliginde gruplar halinde etkinliklere katildigs,
bireysel yeteneklerinin farkina vararak 6grenme sorumlulugunu iistlendigi, arastirma, kesfetme
ve uygulama firsatlar1 buldugu, ¢esitli 6grenme etkinlikleri araciligiyla bilgiyi yapilandirdigi,
ogrendiklerini pekistirip degerlendirdigi ve akran 6grenmesini destekleyen zengin 6grenme
yasantilar1 yasadig1 cagdas bir 68retim yontemi olarak tanimlanmaktadir (Benek & Kocakaya,
2012). Demir’e (2008) gore, istasyon teknigi 1900°li yillarin baslarinda Montessori
yaklagimiyla temelleri atilan ve zamanla Dewey’in egitim felsefesinden etkilenerek gelisen bir
ogretim yontemidir. Bu siirecte, Piaget ve Vygotsky’nin yapilandirmaci 6grenme anlayislarinin
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etkisiyle teknik daha da sekillenmis; 6zellikle 1960-1970 yillar1 arasinda belirginleserek bir
ogretim teknigi olarak tanimlanir hale gelmistir (Senyurt ve Sahin, 2022).

Istasyon teknigi, herhangi bir konuya ve simif mevcuduna uyarlanabilecek bigimde, hedeflere
yonelik olarak tasarlanmis etkinliklerin yer aldigi ¢esitli ¢alisma alanlarinda uygulanabilir.
Ancak bu esneklik, teknigin etkili bir sekilde uygulanmasi i¢in tek basina yeterli degildir; zira
istasyon tekniginin basarisi, biiyiik 6l¢iide uygulama dncesindeki hazirlik siirecinin niteligine
de baglhidir (Giines, 2009). Teknigin etkili bir sekilde uygulanabilmesi i¢in, 6grencilerin farkl
diisiinme alanlarina hitap eden ve yaratici diisiinme becerilerini gelistirmeye yonelik olarak
O0grenme istasyonlarinin titizlikle planlanmasi; ayrica bu teknigin, 6zellikle disiplinler aras1 ve
kavranmasi gii¢ konularin 6gretiminde daha verimli olabilecegi dikkate alinmalidir (Demirérs,
2007). Basarili bir uygulama icin ise teknigin Ogrencilere agik ve anlasilir bir sekilde
tanitilmasi, gerekli bilgi ve yonergelerin yeterince saglanmasi gerekmektedir (Bozpolat ve
Arslan, 2018).

Istasyon tekniginde 6grenciler, seviyelerine uygun olarak hazirlanan etkinlikleri grup
halinde yonergeleri takip ederek ve gesitli arag-gerecleri kullanarak daha onceden belirlenen
hedeflere ulagmaya calisirlar. Her grup, istasyonlar arasinda is birligi yaparak diger gruplarin
caligmalarina dolayl1 yoldan katki saglar ve siirecin sonunda ortak bir {iriin ortaya ¢ikar (Yanpar
Yelken ve Akay, 2015). Uygulama siireci; O0gretmenin bilgisi, igerik yapist ve eldeki
materyallere gore degiskenlik gostermektedir (Ocak, 2008). Istasyonlar olusturulduktan sonra,
islenecek dersin igerigine ve konunun 6zelliklerine uygun bigcimde her istasyona anlamli ve
dikkat ¢ekici isimler verilir. Ogrenci gruplarmin ilk olarak hangi istasyonda calisacaklar:
baslangicta rastgele belirlenir; her grubun sirasiyla tiim istasyonlarda gorev almasi saglanir.
Uygulama siireci tamamlandiktan sonra 6gretmen, Ogrencilerin siliregte edindikleri bilgileri
ifade etmelerine olanak taniyan tartisma ortamlar1 olusturarak, onlarin 6grenme siirecini kendi
ifadeleriyle yapilandirmalarmma ve farkindalik gelistirmelerine katki saglayabilir. (Duman,
2018). Tim O&grenci gruplarinin istasyonlardaki etkinlikleri tamamlamalarinin ardindan,
gerceklestirilen ¢aligmalarin degerlendirilmesi ve siirecin biitiinciil bir sonuca ulastirilmasi
biliyiik 6nem arz etmektedir (Giines, 2009). Bu baglamda 6grencilerin 6§renme siire¢lerini
yansitabilmeleri amaciyla; 6z degerlendirme formlari, basar1 testleri, calisma siirecinde
tuttuklar1 6grenme giinliikler1 gibi ¢esitli veri toplama araclar1 kullanilabilir. Ayrica, her
istasyona 0zgii ¢alisma kagitlar1 hazirlanarak 6grencilerden bu kagitlar1 etkinlikler sirasinda
doldurmalar1 istenebilir (Erdagi, 2014). Bu uygulama sayesinde 6gretmen, Ogrencilerin
istasyonlardaki etkinliklere katilim diizeyini ve kazanim edinimlerini ¢ok boyutlu bigimde
degerlendirme olanagi bulur; bdylelikle hem daha nesnel yargilara ulagabilir hem de ilerleyen
uygulamalara yonelik gerekli diizenlemeleri yapabilir (Benek, 2012).

Istasyon tekniginin etkili bir bicimde uygulanabilmesi igin dgretmenin teknige hakim olmasi,
ders Oncesinde Ggrenci sayisi, konu ve silire gibi degiskenleri dikkate alarak ayrintili bir
planlama yapmas1 gerekmektedir (Aydede, Caglayan, Matyar ve Giilnaz, 2006). Her ne kadar
ogretmen rehber konumunda bulunsa da, bu teknik kapsaminda geleneksel yaklagima kiyasla
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daha fazla sorumluluk iistlenmekte ve siirece aktif bi¢imde katilmaktadir (Oguzkan, 1989).
Uygulama siirecinde 6gretmenin dikkatli, istekli ve yiiksek motivasyonla hareket etmesi,
ogrencilerin dgrenmeye olan ilgisini artirmaktadir (Hostetler ve Carpenter, 1973). Ogrenciler
ise 6gretmen yonergelerine uymali, grup i¢i sorumluluklarini yerine getirmeli, is birligi iginde
caligmali ve verilen calisma kagitlarin1 eksiksiz doldurarak siireci etkili bi¢imde yonetmelidir
(Demir, 2008).

Ogrenci merkezli 6gretim yaklasimlarinin egitim ortamlarinda yayginlagmasiyla birlikte,
ogrenme siirecini daha etkili ve etkilesimli hale getiren yontemlerin 6nemi giderek artmaktadir.
gbzeten ve isbirligine dayali 6grenme ortamlar1 sunan yapisiyla 6ne ¢ikan ¢agdas bir 6gretim
stratejisi olarak degerlendirilebilir. Farkli 6grenme stillerine hitap etmesi, iist diizey diisiinme
becerilerini gelistirmesi ve yapilandirmaci 6grenme yaklasimiyla uyumlu olmasi nedeniyle bu
teknik, hem bilissel hem de duyussal kazanimlar agisindan egitim stirecine 6nemli katkilar
saglamaktadir (Demir6rs, 2007). Ayrica, disiplinler arasi konularin &gretiminde esneklik
sunmast ve oOgrencilerin soyut kavramlari somutlagtirarak anlamalarina yardimeci olmasi
bakimindan da tercih edilen bir yontemdir (Bekereci, Simsek, Hamzaoglu ve Yazici, 2013). Bu
yonleriyle istasyon teknigi, egitim alaninda hem 6§renme stire¢lerinin niteligini artirmakta hem

de 6gretmenlerin rehberlik rollerini giiclendirmektedir (Yanpar-Yelken ve Akay, 2015).
Arastirmanin Amaci, Onemi ve Alt Problemler

Bu caligma, Tirkiye’de 2014 ile 2024 yillar1 arasinda egitim alaninda istasyon teknigi
cercevesinde hazirlanmis yliksek lisans ve doktora tezlerini sistematik bir bigimde incelemeyi
amaglamaktadir. Belirli degiskenler dogrultusunda gerceklestirilen analizlerde, alandaki baskin
egilimlerin, yontemsel yonelimlerin ve akademik yaklasimlarin ortaya konmasi hedeflenmistir.
Calisma, yalnizca mevcut literatiiriin durumunu belgelemekle kalmayip, ayni zamanda
Tiirkiye’de kavramsal degisim yaklagiminin akademik arastirmalarda nasil ele alindigina dair
kapsamli bir ¢ergeve sunmay1 da amacglamaktadir. Bu baglamda, konuya yonelik lisansiistii
tezlerin yillara, disiplinlere ve yontemsel tercihlere gore nasil dagildigi ortaya konmus; ayrica
bu aragtirmalarda sik¢a karsilagilan smirliliklar da belirlenmeye calisiimistir. Elde edilen
bulgularin, literatiirdeki bosluklara, yeterince incelenmemis boyutlara ve daha fazla arastirma
gerektiren alanlara 151k tutarak gelecekteki calismalara yon vermesi beklenmektedir. Istasyon
tekniginin Tiirkiye’deki akademik c¢aligsmalara nasil yansidigina iliskin elde edilen bilgiler, bu
yaklagimin kuramsal derinligi, uygulamadaki karsiligi ve egitim arastirmalarindaki genel
gelisimi acgisindan 6nemli bir degerlendirme zemini sunmaktadir. Bu baglamda ¢alisma, hem
kuramsal hem de uygulamali eitim arastirmalarina anlamli bir katki sunmay1 ve ulusal
literatiirdeki dnemli bir boslugu doldurmay1 da hedeflemektedir. Bu diisiincelerle, 2014-2024
yillar1 arasinda Tirkiye’de tamamlanan ve istasyon teknigini merkeze alan lisansiistii tezler

sistematik olarak analiz edilmis ve asagidaki arastirma sorularina yanit aranmastir.
1. Tezlerin gerceklestirildigi yillara gore dagilimi nasildir?

2. Tezlerin tiirlerine gore dagilimi nasildir?
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3. Tezlerin calisma alanlarina gore dagilimi nasildir?

4. Tezlerin arastirma yontemlerine gore dagilimi nasildir?
5. Tezlerin 6rneklem grubuna gore dagilimi nasildir?

6. Tezlerin veri toplama aracina goére dagilimi nasildir?

7. Tezlerin veri analiz yontemine gore dagilimi nasildir?
YONTEM

Arastirma Deseni

Yapilan calismada nitel aragtirma yaklagimlarindan dokiiman inceleme yontemi kullanilmistir.
Bu yontem, 6zellikle gecmise doniik bilgiye ulasmak, siiregleri analiz etmek ve mevcut
uygulamalar1 degerlendirmek amaciyla tercih edilmekle birlikte yazili, gorsel ya da dijital
formatta hazirlanmis her tiirlii belge arastirma siirecinde veri kaynagi olarak kullanilabilir
(Bowen, 2009).

Calisma Grubu

Arastirmanin ¢alisma grubunu Tiirkiye’de egitim alaninda 2014-2024 yillar1 arasinda
gerceklestirilmis, Yiiksek Ogretim Kurulu Tez Merkezi’ne kayitli, erisime agik, 26 lisansiistii

tez calismasi olusturmustur.
Veri Toplama Araci

Calismada veri toplama araci olarak Yiiksek Ogretim Kurulu Ulusal Tez Merkezi veri tabani
kullanilmistir. Elektronik ortamda, “www.tez.yok.gov.tr” internet adresinin ana sayfasinda
bulunan gelismis tarama segenegine girilerek anahtar kelime boliimiine “istasyon teknigi”,
“station technique”, izin durumu bdliimiine “izinli”, y1l boliimiine ise “2014-2024” yazilarak
tarama gerceklestirilmistir. Gergeklestirilen tarama sonucunda toplam 26 teze ulasilmis, konu
alanlarinin “egitim ve 68retim” olmasina dikkat edikerek tezler calismaya dahil edilmistir.

Verilerin Analizi

Bu arastirmada elde edilen veriler, icerik analizi yontemiyle ¢dziimlenmistir. Icerik analizi;
benzer verilerin ortak kavram ve temalar etrafinda sistematik bi¢imde siniflandirilarak
kodlandig1 ve bu sayede verilerin sayisallagtirilabildigi nitel bir analiz yaklagimi olup, elde
edilen bilgilerin okuyucu acisindan anlagilabilir ve diizenli bir bicimde sunulmasina olanak
tanimaktadir (Yildirim ve Simsek, 2021). Bu dogrultuda analiz edilen tezler; yil, tiir, ¢alisma
alani, arastirma yontemi, 6rneklem grubu, veri toplama araci ve veri analiz yontemi olmak iizere
yedi ana tema kapsaminda incelenmistir. Verilerin kodlanma siirecinde, egitim bilimleri
alaninda uzman iki farkl aragtirmaci tarafindan 6nceden belirlenen kategoriler temel alinmugtir.
Kodlama giivenirligini saglamak amaciyla, Miles ve Huberman (1994) tarafindan onerilen
"Gtlivenirlik = Goriis Birligi / (Goriis Birligi + Goriis Ayriligr) x 100" formiilii kullanilmis ve
kodlayicilar arasindaki uyum orani %98 olarak hesaplanmistir. Elde edilen bulgular, betimsel
istatistikler araciligiyla analiz edilerek grafiksel bigimde gorsellestirilmis ve yorumlanmistir.
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Bu boélimde calismadan elde edilen bulgular, calismanin alt problemleri dogrultusunda

grafiksel gosterimler ile birlikte sunulmustur.
Tezlerin Yillara Gore Dagilimi

Tezlerin yillara gore dagilimi Sekil 1°de gdsterilmistir.

5

4
1'I

2022 2023 2024

Tez Sayisi
5

4

3 3 3
3
2 2
2
1 1 1
OBy a3
0

2014 2015 2016 2017 2018 2019 2020 2021

Sekil 1. Tezlerin yillara gére dagilim

Sekil 1°de goriildiigl tizere en ¢ok calisma 5 tez ile 2022 yilinda, daha sonra 4 tez ile 2024
yilinda, 3’er tez ile 2017, 2018 ve 2019 yillarinda, 2’ser tez ile 2015 ve 2021 yillarinda, en az

tez ise 2014, 2016, 2020 ve 2023 yillarinda yapilmistir.

Tezlerin Tiirlerine Gore Dagilimi

Tezlerin tiirlerine gore dagilimi1 Sekil 2°de gosterilmistir.

M Yuksek Lisans Tezi
i Doktora Tezi

Tez Sayis1

Sekil 2. Tezlerin tiirlerine gore dagilimi

Sekil 2°de goriildiigii iizere calismalar en ok 24 tez ile yiiksek lisans diizeyinde, geriye kalanlar

ise 2 tez ile doktora diizeyinde gergeklestirilmistir.
Tezlerin Calisma Alanlarina Gore Dagilimi

Tezlerin ¢aligma alanlarina gore dagilimi Sekil 3°de gosterilmistir.
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Tez Sayis1 Calisma Alanlar1

H Fen Bilimleri

L1 Gorsel Sanatlar
M Sosyal Bilgiler
i Tiirkce

i Kimya

LI Matematik

H Yabanci Dil

L1 Cografya

® Biyoloji

i Okul Oncesi Egitim

Sekil 3. Tezlerin ¢aligsma alanlaria gore dagilimi

Sekil 3°de goriildiigii tizere tezler 10 farkli alanda ¢alisilmigtir. Buna gore en ¢ok 12 tez ile fen
bilimleri alaninda, daha sonra 4 tez ile gorsel sanatlar alaninda, 2’ser tez ile sosyal bilgiler ve
Tiirkge alanlarinda, en az ise 1’er tez ile kimya, matematik, yabanci dil, cografya, biyoloji, okul

Oncesi egitim alanlarinda ¢aligilmastir.
Tezlerin Arastirma Yontemlerine Gore Dagilimi

Tezlerin aragtirma yontemlerine gore dagilimi Sekil 4’de gdsterilmistir.

Tez Sayisi
20

15

LI Nitel M Karma M Nicel

Sekil 4. Tezlerin arastirma yontemlerine gore dagilim

Sekil 4’de goriildiigi lizere ¢alismalarda en ¢ok 17 tez ile nicel arastirma yontemi, daha sonra
9 tez ile karma arastirma yontemi kullanilmis, nitel arastirma yontemi ise higbir tezde

kullanilmamustir.
Tezlerin Orneklem Grubuna Gére Dagilimi

Tezlerin 6rneklem grubuna gore dagilimi Sekil 5°de gosterilmistir.
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Tez Sayis1
Orneklem Grubu
m Ortaokul Ogrencileri
m Lise Ogrencileri
m Lisans Ogrencileri
m [Ikokul Ogrencileri

Sekil 5. Tezlerin 6rneklem grubuna gore dagilimi

Sekil 5’de goriildiigii izere en ¢ok tercih edilen drneklem grubu 16 tez ile ortaokul dgrencileri,
daha sonra 4 tez ile lise 6grencileri, en az ise 3’er tez ile lisans ve ilkokul 6grencileri olmustur.

Tezlerin Veri Toplama Aracina Gore Dagilimi

Tezlerin veri toplama aracina gore dagilimi Sekil 6’da gosterilmistir.

Veri Toplama
Araglari

Test

Gortisme Formu

Gozlem Formu 2 |
0

5 10 15 20 25

Veri Toplama Aract Frekans Degerleri

Sekil 6. Tezlerin veri toplama aracina gore dagilimi

Tezlerin veri toplama aracina gore dagilimlari incelendiginde 24 ¢aligmada birden fazla veri
toplama aracinin kullanildig1 belirlenmistir. Bu durum dikkate alindiginda veri toplama aract
olarak caligmalarda en ¢ok 25 kez testler, daha sonra 23 kez 6l¢ekler, 10 kez goriisme formlart,

en az ise 2 kez gozlem formlar1 kullanilmistir.
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Tezlerin Veri Analiz Yontemine Gore Dagilimi

Tezlerin veri analiz yontemine gore dagilimi Sekil 7 de gosterilmistir.

Veri Analiz Y ontemi
Frekans Degerleri

® Betimsel Analiz ~ ®licerik Analizi  ®Istatistiksel Analiz

Sekil 7. Tezlerin veri analiz yontemine gore dagilimlari

Tezlerin veri analiz yontemine gore dagilimlart incelendiginde 24 ¢alismada birden fazla veri
analiz yonteminin kullanildig1 belirlenmistir. Bu durum dikkate alindiginda veri analiz yontemi
olarak calismalarda en ¢ok 47 kez istatistiksel analiz, daha sonra 11 kez igerik analizi, en az ise

4 kez betimsel analiz kullanilmistir.
TARTISMA VE SONUC

Bu ¢aligmada, 2014-2024 yillar1 arasinda egitim alanindaki istasyon teknigi ile ilgili egilimleri
belirlemek amaciyla ¢esitli degiskenler {izerinden toplam 26 tez incelemistir.

Tezlerin yillara gore dagilimina bakildiginda en ¢ok ¢alismanin 2022 yilinda, en az ¢alismanin
ise 2014, 2016, 2020 ve 2023 yillarinda gergeklestirildigi belirlenmistir. Buna gore, 2022 yil1
konuyla ilgili alana en ¢ok katki saglanan yil, 2014, 2016, 2020 ve 2023 yillar1 ise alana en az
katki saglanan yillar olmustur. Genel olarak ise ¢alisma sayilarinin yillara gore inisli ¢ikislt bir
seyir izledigi sdylenebilir. Bu sonugla ortiisen benzer bir ¢alismada Karacali, (2018) Tiirkiye’de
2002-2018 yillart arasinda fen bilimleri egitimi alaninda 6grenme istasyonlar1 tekniZinin
kullanimina yonelik yliriitiilen arastirmalarin egilimlerini incelemistir. Yapilan analizlerde

caligmalarin yillara gére dagilimina bakildiginda dalgali bir seyir izlendigi belirlenmistir.

Tezlerin tiirlerine gore dagilimina bakildiginda en ¢ok tezin agik ara yiiksek lisans diizeyinde
gerceklestirildigi belirlenmistir. Yiiksek lisans programlarinin siire agisindan daha kisa olmasi,
tez siirecinde daha dar kapsamli konularin ele alinmasi ve arastirmacilarin akademik kariyerden
ziyade mesleki gelisim amaciyla bu programlara yonelmesi, bu yogunlugun nedenleri arasinda
degerlendirilebilir (Haydaroglu, 2022). Ote yandan, doktora diizeyinde hazirlanan tezlerin daha
kapsamli, teorik temellere dayali ve 0Ozgiin katki sunma zorunluluguna sahip olmasi,
aragtirmacilarin bu tiir yenilik¢i uygulama temelli konulara bu diizeyde daha temkinli
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yaklagsmasina neden olmus olabilir. Ayrica, Yiiksek Ogretim Bilgi Yonetimi Sistemi, (2025)
resmi verilerine gore, yiiksek lisans diizeyindeki arastirmaci sayisinin doktora diizeyine kiyasla
oldukca fazla olmasi, yiiksek lisans diizeyinde yapilan ¢aligma sayisinin fazlaligini agiklayan
onemli bir etken olarak goriilebilir. Cetinkaya ve Durmus, (2021) isbirlikli 6§renme-6gretme
yaklagimina yonelik bir derleme calismasinda 2015-2021 yillar1 arasinda gerceklestirilen
caligmalar1 incelemislerdir. Yapilan analizlerde ¢alismalarin tiirlerine gore dagilimina
bakildiginda en ¢ok calismanin yiiksek lisans diizeyinde gerceklestirildigi ancak ilgili yillarda
doktora diizeyinde ¢alismanin hi¢ gergeklestirilmedigi belirlenmistir.

Tezlerin ¢alisma alanlarina gore dagilimina bakildiginda en ¢ok ¢alismanin agirlikli olarak fen
bilimleri alaninda gerceklestirildigi belirlenmistir. Bu durum, fen 6gretiminin dogas1 geregi
etkinlik temelli, yapilandirmaci ve 6grenci merkezli yontemlere daha fazla ihtiya¢c duymasiyla
iligkilendirilebilir. Fen bilimleri derslerinde 6grencilerin soyut kavramlar1 somutlagtirmalari,
deneyerek O0grenmeleri ve isbirligine dayali ortamlarda aktif katilim goéstermeleri 6grenme
siirecini  kolaylastirmaktadir (Oren, Sari, Karapmar ve Giircan, 2025). Istasyon teknigi,
ogrencilerin farkli 6grenme istasyonlarinda doniisiimlii olarak ¢alismasini saglayarak bireysel
farkliliklar1 dikkate alan, isbirligini tesvik eden ve aktif katilimi Onceleyen bir yontem
oldugundan, o6zellikle fen egitiminde bu teknikten siklikla yararlamildigi anlagilmaktadir
(Ozyiirek, Yiiksel ve Demirci, 2018). Ayrica fen egitimi alaninda son yillarda dgrenci basarist,
motivasyonu ve kavramsal anlama diizeylerini artirmaya yonelik uygulamali yontemlere olan
ilginin artmas1 da bu yogunlugu agiklayan bir diger unsur olarak goriilebilir (inaltun, 2020). Bu
baglamda, istasyon tekniginin fen bilimleri egitimiyle pedagojik agidan giiclii bir uyum i¢inde
olmasi, calismalarin agirlikli olarak fen bilimleri alaninda gerceklestirilmis olmasini agiklayan
temel etkenlerden biri olarak degerlendirilebilir. Tezlerde kimya, matematik, yabanci dil,
cografya, biyoloji ve okul dncesi egitim alanlarinda gerceklestirilen ¢aligma sayisinin oldukca
siirlt oldugu goriilmektedir. Bu durum, biiyilik 6l¢iide istasyon tekniginin Ggretim siirecine
getirdigi uygulama temelli, grup ¢alismasina dayali ve materyal gerektiren yapisal 6zelliklerin,
s6z konusu disiplinlerin &gretim siiregleriyle her zaman kolayca Ortiismemesiyle
iliskilendirilebilir. Benzer bir ¢alismada Kog¢-Damgaci ve Karatas, (2015) isbirlikli 6grenme
yontem ve tekniklerinin egitimde kullanimina iligkin ¢alismalar1 ve sonuglarini incelemislerdir.

Yapilan analizlerde en fazla uygulama yapilan alanin fen bilimleri oldugu belirlenmistir.

Tezlerin arastirma yontemlerine gore dagilimina bakildiginda arastirmacilar tarafindan en ¢ok
nicel arastirma yonteminin tercih edildigi belirlenmistir. Bu durum, istasyon tekniginin
cogunlukla 6grenci basarisi, akademik gelisim, motivasyon diizeyi, tutum ve kavramsal anlama
gibi Olgiilebilir ¢iktilar iizerindeki etkisini degerlendirmeye yonelik arastirmalarda tercih
edilmesinden kaynaklaniyor olabilir. Nicel aragtirmalar, belirli degiskenler arasindaki iligkileri
istatistiksel analizlerle ortaya koymaya olanak tamidigi i¢in, egitim ortamlarinda uygulanan
ogretim tekniklerinin etkililigini test etmede sik¢a tercih edilmektedir (Creswell, 2012). Ayrica,
yapilandirilmig 6gretim uygulamalarinin 6n test-son test kontrol gruplu desen gibi deneysel
veya yar1 deneysel modellerle degerlendirilmesi, aragtirma sonuglarinin nesnel, tekrarlanabilir

ve karsilagtirilabilir verilerle desteklenmesini saglamaktadir (Bilyiikoztiirk, 2021). Bu nedenle
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arastirmacilarin, istasyon tekniginin 6grenme iizerindeki etkisini daha somut bi¢cimde ortaya
koyabilmek adina nicel yaklasimlar1 tercih ettikleri sdylenebilir. Tezlerde, nicel arastirma
yontemine kiyasla daha az sayida karma aragtirma yontemi tercih edilmistir. Bu tercih, istasyon
tekniginin hem nicel verilerle 6l¢iilebilen sonuglara hem de 6grenci ve 6gretmen goriisleri,
uygulama siirecine iliskin deneyimler ve smif igi etkilesimler gibi nitel verilerle analiz
edilebilecek boyutlara sahip olmasindan kaynaklanmis olabilir. Karma arastirma yontemi, nicel
ve nitel verilerin bir arada kullanilmasi yoluyla aragtirma sorularim1 daha kapsamli bigimde
yanitlamay1 hedeflemekte ve bulgularin gecerliligini artirmaktadir (Creswell ve Plano Clark,
2018). Bu baglamda, istasyon tekniginin hem uygulama siirecine iliskin deneyimsel boyutunu
hem de elde edilen sonuglar1 yansitmak isteyen arastirmacilar i¢in karma aragtirma yontemi
uygun bir yaklasim olarak tercih edilmis olabilir. Tezlerde nitel arastirma ydnteminin hig
kullanilmamis olmas1 dikkat ¢ekicidir. Bu durum, biiylik dl¢lide arastirmacilarin istasyon
teknigini genellikle nicel olarak Olgiilebilir degiskenler iizerinden degerlendirmeye
odaklanmalarindan kaynaklanmis olabilir. Ayrica arastirmacilarin danigman ydnlendirmeleri
de arastirmalarda sadece nitel arastirma yonteminin tercih edilmemesinde etkili olmus olabilir.
Bu baglamda, istasyon tekniginin pedagojik siire¢lerini ve sinif i¢i deneyimlerini kesfetmeye

yonelik nitel ¢calismalarin eksikligi, alandaki 6nemli bir boslugu isaret etmektedir.

Tezlerin orneklem grubuna gore dagilimina bakildiginda arastirmacilarin agirlikli olarak
ortaokul Ogrencilerini tercih ettikleri belirlenmistir. Bu egilim, ortaokul kademesinin hem
pedagojik agidan yapilandirmact yaklagimlarin uygulanmasina elverisli olmast hem de
ogrencilerin etkilesimli, isbirlikli ve c¢oklu 6grenme ortamlarina daha agik bir gelisim
doneminde bulunmalariyla iliskilendirilebilir. Ortaokul 0Ogrencileri, bilissel ve sosyal
gelisimleri geregi etkinlik temelli 6gretim yoOntemlerinden daha fazla yarar saglama
potansiyeline sahiptir (Kurt ve Bayar, 2020). Istasyon teknigi ise, grencilerin farkli 6grenme
istasyonlarinda grup halinde doniigiimlii olarak ¢alistigi, aktif katilim ve ¢coklu duyu organlarina
hitap eden bir yap1 sundugundan 6zellikle bu yas grubunda etkili sonuglar dogurabilmektedir
(Yavuz, 2023). Ayrica ortaokul miifredatinda, 6zellikle fen bilimleri gibi uygulama agirlikli
derslerin bulunmasi, bu teknik i¢in uygun siif ortamlari ve igerikler de sunmaktadir. Tezlerde
orneklem grubu olarak ikinci sirada ve oldukga diisiik sayida lise 6grencileri tercih edilmistir.
Bunun nedeni lise diizeyinde smav odakli 6gretim anlayisinin yaygin olmasindan dolayi
arastirmacilarin uygulama acisindan zorluk yasacayacaklarini diisiinmeleri olabilir. Tezlerde
orneklem grubu olarak en az ilkokul ve lisans 6grencileri tercih edilmistir. Arastirmacilarin sinif
yonetiminde karsilasabilecekleri zorluklar nedeniyle ilkokul 6grencilerini 6rneklem grubu
olarak daha az tercih etmis olmalar1i muhtemeldir. Benzer sekilde, liniversite diizeyinde ders
saatlerinin sinirl olmasi, sinif mevcutlarinin kalabalik olmasi ve 6gretim elemanlarinin 6gretim
yontemlerinde daha geleneksel yaklasimlari benimsemesi, lisans Ogrencilerinin istasyon
teknigiyle yiiriitiilen arastirmalarda 6rneklem olarak daha az se¢ilmesinde etkili olmus olabilir.
Benzer bir meta-analiz ¢alismasinda Ileri, Selvi ve Kdse, (2020) fen bilimleri egitiminde

isbirlikli 6grenme yaklasiminin akademik basariya etkisini aragtirmiglardir. Yapilan analizlerde
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gergeklestirilen calismalarda orneklem grubu olarak en ¢ok ortaokul Ogrencilerinin tercih
edildigi belirtilmistir.

Tezlerin veri toplama aracina gore dagilimima bakildiginda en ¢ok testlerin kullanildigi
belirlenmistir. Bu durum, arastirmacilarin istasyon tekniginin 6grenciler lizerindeki etkisini,
ozellikle akademik basari, kavramsal anlama ve o6grenme ¢iktilar1 agisindan nesnel ve
oOlgtilebilir verilerle degerlendirme egiliminde olmalarindan kaynaklaniyor olabilir. Testler,
ozellikle nicel arastirma desenlerinde, arastirma hipotezlerinin istatistiksel olarak sinanmasina
imkan veren, gegerligi ve giivenirligi yiiksek 6lgme araclaridir (Biiyiikoztiirk, 2021). Istasyon
imkan tanidig1 i¢in bu 6grenme siirecinin sonunda bilgi diizeyindeki degisimi 6lgmek amaciyla
arastirmacilar ¢ogunlukla On test-son test gibi uygulamalarda basar1 testlerini tercih
etmektedirler (Karasar, 2022). Ayrica testler, uygulama 6ncesi ve sonrasi veri toplamada zaman
acisindan da ekonomik olmalari, puanlamanin nesnel yapilabilmesi ve analiz siirecinin
kolaylastirilmas1 gibi avantajlart nedeniyle de arastirmacilar tarafindan tercih edilmis olabilir.
Bu ydniiyle testlerin kullanimi, istasyon tekniginin etkisini sayisal verilerle destekleyerek
nesnel sonuglara ulasma ¢abasinin bir yansimasi olarak goriilmiis olabilir. Istasyon teknigiyle
ilgili arastirmalarda veri toplama araci olarak testlerden sonra en ¢ok kullanilan araglarin
Olcekler oldugu ve bu iki ara¢ arasinda kullanim siklig1 bakimindan ¢ok az fark bulundugu
dikkat ¢ekmektedir. Bu durum, istasyon tekniginin yalnizca akademik basariya degil, ayni
zamanda 6grenci tutumu, motivasyonu, derse yonelik ilgi, 6grenme siirecine katilim ve 6z-
yeterlik gibi duyussal degiskenler iizerindeki etkisini de incelemeye uygun bir yap1 sunmasiyla
iliskilendirilebilir. Ozellikle karma ya da betimsel desenli ¢alismalarda, dgretim siirecinin
sadece bilissel degil, duyussal boyutlarini da 6l¢gme ihtiyaci, arastirmacilar1 tutum, motivasyon
ve 0grenme stratejilerine iliskin hazir dlgeklere yonlendirmektedir (Karasar, 2022). Ayrica
egitim alaninda yaygin olarak kullanilan, gegerlik ve giivenirlik ¢aligmalar1 yapilmig hazir
Olgeklerin bulunmasi, veri toplama siirecini kolaylagtirmakta ve analiz agisindan avantaj
saglamaktadir. Bu nedenlerle Olgeklerin, testlerle birlikte istasyon tekniginin cok yonlii
etkilerini ortaya koymak isteyen arastirmacilar icin tercih edilen ikinci en ¢ok veri toplama
araglarindan biri oldugu diisiintilebilir. Tezlerde, veri toplama araci olarak goriisme formlarinin
oldukca sinirli sayida kullanildig: ve iiglincii sirada tercih edildigi goriilmektedir. Goriismelerin
planlanmasi, uygulanmasi, kayit altina alinmasi, yazili hale getirilmesi, kodlanmasi ve
yorumlanmasi gibi ¢ok asamali ve zaman alic1 bir siire¢ gerekmektedir. Bu nedenle 6zellikle
yiiksek lisans diizeyindeki aragtirmacilar i¢in bu yontem yogun emek ve arastirma becerisi
gerektirdiginden, ¢ogunlukla veri toplama ve analiz siireci daha kolay olan test ve dl¢eklere
yonelim olmus olabilir. Ayrica, gériisme verilerinin 6znel yorumlara agik olmasi, giivenirlik ve
gegerlik sorunlariin daha sik glindeme gelmesi gibi metodolojik smirliliklar nedeniyle veri
toplama araci olarak daha az tercih edilmis olabilir. Tezlerde veri toplama araci olarak en az
gbzlem formu kullanilmistir. Bu durumun temel nedeni, gozlem tekniginin uygulanmasinin
hem zaman hem de yontem acisindan oldukca zahmetli ve ayrmtili bir siire¢ gerektirmesi

olabilir. Nitel arastirma desenlerinde siklikla kullanilan gézlem, aragtirmacinin dogal ortamda
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bulunmasini, katilimcilarin davraniglarim dogrudan izlemesini ve sistematik bicimde kayit
altina almasin1 gerektirmektedir (Yildirim ve Simsek, 2021). Bu durum, 6zellikle lisanstistii
tezlerde erigim, zaman, etik onay ve uygulama smirliliklart nedeniyle ¢ogu arastirmaci
acisindan pratik zorluklar yaratmis olabilir. Ayrica gozlem verilerinin analizi kodlama,
temalastirma ve yoruma dayali oldugu i¢in arastirmacilar tarafindan daha karmasik siire¢ olarak
goriilmiis olabilir. Bu nedenle, gézlem formlar1 genellikle deneyimsel, etnografik ya da
derinlemesine nitel calismalar i¢in daha uygun goriilmekte, istasyon teknigi gibi 0gretim
yontemlerine yonelik etki odakli aragtirmalarda ise daha az tercih edilmis olabilir. Benzer bir
meta-sentez caligmasinda Tas ve Akoglu, (2020) sosyal bilgiler 6gretiminde igbirlikli 6grenme
yaklagiminin etkisini incelemislerdir. Yapilan analizlerde ¢alismalarin veri toplama araglarina
gore dagilimina bakildiginda en ¢ok kullanilan veri toplama aracinin testler, daha sonra sirasiyla

Olcekler, goriisme formu ve gozlem formu oldugu belirlenmistir.

Tezlerin veri analiz yontemlerine gore dagilimima bakildiginda acik ara en cok istatistiksel
analiz yonteminin tercih edildigi belirlenmistir. Bu durum tezlerin biiyiik ¢ogunlugunun nicel
aragtirma yontemi kullanilarak gergeklestirilmis olmalar1 ile iliskilendirilebilir. Nicel
arastirmalarda, aragtirma sorularina yanit bulmak ve hipotezleri test edebilmek i¢in istatistiksel
teknikler zorunlu ve islevsel araclardir (Bilyiikdztiirk, 2021). Istasyon tekniginin etkililigini
0l¢meyi amaclayan ¢alismalarda, ¢ogunlukla 6grencilerin akademik basari, kavramsal anlama,
tutum ve motivasyon diizeylerindeki degisimler degerlendirilmektedir. Bu degiskenlerin
analizinde ise siklikla betimsel istatistiklerin yan1 sira bagimli ve bagimsiz 6rneklem t-testleri,
ANOVA, korelasyon ve regresyon analizleri gibi istatistiksel yontemler tercih edilmektedir
(Karasar, 2022). Ayrica, bu analizlerin SPSS, Jamovi veya R gibi istatistiksel yazilimlar
araciligryla gorece kolay bir sekilde uygulanabilir olmasi, veri isleme siirecini hizlandirarak
aragtirmacilar acisindan nesnel sonuglara ulasmayr miimkiin kilabilecek bir avantaj olarak
degerlendirilebilir. Bu baglamda istatistiksel analizlerin yogun kullanimi, hem yontemin dogas1
hem de arastirmacilarin Olgiilebilir ve karsilastirilabilir sonuglara ulasma egilimleriyle
aciklanabilir. Tezlerde ikinci olarak istatistiksel analiz yontemine kiyasla oldukga diisiik oranda
icerik analiz yontemi tercih edilmistir. Igerik analizi ag¢ik uglu sorular, dokiimanlar ya da
goriisme kayitlarindan elde edilen verilerin sistematik bicimde kodlanmasi, temalara ayrilmasi
ve yorumlanmasini igerdiginden, hem yogun analiz siireci hem de yorumlayici1 yaklagim
gerektirmektedir (Krippendorff, 2013). Bu analiz tiirii, arastirmacinin ileri diizeyde nitel veri
analiz becerilerine sahip olmasin1 gerektirebilecegi gibi, verilerin yoruma agik dogasi nedeniyle
giivenirlik ve gecerlik agisindan da ek Ozen gerektirebilir. Ayrica igerik analizinin
uygulanabilmesi i¢in ¢ogu zaman 6nceden yapilandirilmamis nitel verilere ihtiya¢ duyulmast,
veri toplama siirecini karmasik héle getirebilir; bu nedenle arastirmacilarin, y&ntemsel
giigliikler ve analiz siirecinin zorlugu gibi etkenler nedeniyle bu yontemi daha az tercih etme
egiliminde olduklar1 sdylenebilir. Tezlerde veri toplama araci olarak en az betimsel analiz
yontemi tercih edilmistir. Bunun nedeni, biiylik dl¢iide bu yontemin siirli analitik derinlige
sahip olmas1 ve deneysel ya da etkisel sonuglar1 degerlendirmede yetersiz kalabilmesi ile
iliskilendirilebilir. Betimsel analiz yonteminde genellikle nitel verilerin 6zetlenmesi, dogrudan
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alintilarla desteklenmesi ve mevcut durumun ortaya konulmasina odaklanilmaktadir (Ultay,
Akyurt ve Ultay, 2021). Oysa istasyon teknigine yonelik yapilan ¢alismalarin cogu, bu teknigin
etkisini 6lgmeye yonelik oldugundan, bu tiir etkisel arastirmalarda, istatistiksel analizlerin
kullanilmas1 daha islevsel ve sonu¢ odakli veri sunma agisindan daha ¢ok tercih edilmis olabilir.
Betimsel analiz, verileri yalnizca tanimlayici diizeyde sunmasi nedeniyle kapsamli kavramsal
yorumlara, neden-sonug iliskileri kurmaya ya da genellemelere olanak tanimamaktadir. Bu
siirlilik, 6zellikle lisansiistii diizeyde yiiriitillen ve olgiilebilir, karsilagtirilabilir bulgulara
ulagmay1 amaglayan aragtirmalarda betimsel analiz yonteminin daha az tercih edilmesine neden

olmus olabilir.

Bu ¢aligmada, istasyon tekniginin egitim alanindaki mevcut durumunu daha iyi anlayabilmek
ve gelecekteki ¢alismalara 1g1k tutmak amaciyla yukarida belirtilen sonuglara ulasilmistir.
Ulagilan sonuglar dogrultusunda egitim uygulamalarini iyilestirmek ve bu teknigin etkinligini
artirmak amaciyla birtakim Oneriler de gelistirilmistir. Buna gore, istasyon teknigi ile ilgili
caligmalarin ¢ogu, ortaokul diizeyindeki 6grencilerle gerceklestirilmistir. Teknikten farkli yas
gruplarinin nasil faydalandigina dair calismalarin arttirilmasi, 6zellikle lise ve {iniversite
diizeylerinde bu yontemin uygulanabilirligini test etmek ac¢isindan dnemli olabilir. Calismalarin
cogunda nicel veri analizleri kullanilmis olup, istasyon tekniginin etkililigini daha
derinlemesine anlamak igin nitel aragtirma yontemlerinin daha fazla entegrasyonunun
saglanmas1 uygun olabilir. Bdylece 6grencilerin yasadigi deneyimlerin daha zengin bir sekilde
ortaya koyularak, sosyal ve pedagojik boyutlarin anlasilmasina katki saglanabilir. Istasyon
tekniginin 6zellikle fen bilimleri gibi belirli alanlarda daha yaygin kullanildig1 gézlemlenmistir.
Ancak, bu teknigin matematik, sosyal bilimler ve dil egitimi gibi diger alanlarda da etkilerini
arastiran ¢aligmalara ihtiya¢ duyulmaktadir. Boylece, yontemin farkli ders iceriklerine nasil
adapte edilebilecegi ve 6grenme ciktilarindaki etkisi daha iyi anlagilabilir. Ayrica istasyon
teknigi, egitimcilerin de etkin bir sekilde yonlendirilmeleri gereken bir 6gretim yontemidir. Bu
nedenle, Ogretmenlerin istasyon teknigi konusunda daha kapsamli bir egitim almalar1 ve

uygulama siirecindeki rehberlik becerilerinin gelistirilmesi 6nemlidir.
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OZET

Bu arastirma, Ankara ili genelindeki halk egitim merkezlerinde gérev yapan 6gretmen ve usta
Ogreticilerin 21. yiizyil teknoloji yeterlilik diizeylerini belirlemeyi ve bu yeterliliklerin g¢esitli
demografik degiskenler baglaminda incelenmesini amaglamaktadir. Dijitallesmenin hizla
arttigl giinimiizde Ogretmenlerin yalnizca bilgi aktarict degil, ayn1 zamanda Ogrenme
stireclerini yonlendiren, teknoloji destekli 6gretim ortamlari olusturan rehber bireyler olmasi
beklenmektedir. Ancak oOzellikle yaygin egitim kurumlarinda gorev yapan Ogretmenlerin
teknolojiye iliskin yeterliliklerine yonelik ¢alismalar oldukga sinirlidir. Arastirmanin kuramsal
temelini, 21. yiizyilda bireylerin sahip olmas1 gereken beceriler olusturmaktadir. Bu beceriler;
ogrenme ve yenilenme becerileri, bilgi, medya ve teknoloji becerileri ile yasam ve kariyer
becerileri seklinde smiflandirilmaktadir.  Ogretmenlerin  bu becerilere sahip olmasi,
ogrencilere st diizey diisiinme, problem c¢ozme, iletisim ve is birligi gibi yetkinliklerin
kazandirilmasinda 6nemli bir rol oynamaktadir. Dolayisiyla, 6gretmenlerin dijital araclari
yalnizca kullanmalar1 degil; aym1 zamanda pedagojik siireclere etkin bi¢cimde entegre
edebilmeleri de beklenmektedir.

Arastirmada nicel arastirma yontemlerinden kesitsel c¢alisma (cross-sectional study)
kullanilmigtir. Arastirmanin verileri Christensen ve Knezek (2017) tarafindan gelistirilen,
Tiirk¢e’ye Fidan, Debbag ve Cukurbasi (2020) tarafindan uyarlanan “21. Yiizyil Ogrenmeleri
icin Teknoloji Yeterligi Oz-Degerlendirme Olgegi” kullanilarak toplanmistir. Arastirmanin
orneklemi, 2022-2023 egitim-6gretim yilinda Ankara’daki bir halk egitimi merkezinde
calisan 32 kadrolu 6gretmen ve 200 usta 6gretici toplamda 232 egitimciden olusmaktadir.
Calismaya 201 (%86,6) kadin ve 31 (%]13,4) erkek egitmen katilmistir. Yapilan korelasyon
analizi sonucunda, egitmenlerin yaslar ile teknoloji yeterligi 6z-degerlendirmesi arasinda da
anlamli bir negatif iliski bulunmustur (r = -0.373, p < .001). Ayrica hizmet y1l1 ile teknoloji
yeterligi 6z-degerlendirmesi arasinda da anlamli bir negatif iliski oldugunu tespit edilmistir (r
=-0.291, p < .001). Cinsiyete gore yapilan analizde kadin ve erkek katilimcilarin teknoloji
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yeterligi 0z degerlendirmelerinde anlamli bir farklilik olmadigi sonucuna ulagilmistir.
Egitmenlerin 6grenim durumlarina gore kiyaslamak amaciyla gergeklestirilen ANOVA
analizi, gruplar arasinda anlamli bir fark oldugunu gostermistir (F(2, 61,9) = 10,2, p < .001).
Lise ve 0n lisans gruplar1 arasinda anlamli bir fark gézlemlenmemekle birlikte, lise ve lisans
gruplar1 arasinda anlamli bir fark bulunmustur. Bu bulgular dogrultusunda, halk egitim
kurumlarmin teknoloji yeterligi egitim programlarin1 gézden gegirmeleri ve Ozellikle daha
deneyimli egitmenler i¢in teknoloji egitimine yoOnelik destekleyici stratejiler gelistirmeleri
onerilmektedir. Ayrica, lise ve 6n lisans diizeyindeki egitmenlerin teknoloji yeterliliklerini
artirmak i¢in Ozel egitim programlar1 diizenlenmesi, genel teknoloji yeterligi algisim
tyilestirebilir.

Anahtar Kelimeler: 21. yilizyil becerileri, teknoloji yeterliligi, halk egitimi merkezleri,

Ogretmen ve usta 6gretici

ABSTRACT

This study aims to determine the 21st-century technology competency levels of teachers and
master instructors working in public education centers throughout Ankara province and to
examine these competencies in the context of various demographic variables. In today's
world, where digitalization is rapidly increasing, teachers are expected not only to be
transmitters of knowledge but also to serve as guides who direct learning processes and create
technology-supported instructional environments. However, studies focusing on the
technological competencies of teachers working particularly in non-formal education
institutions are quite limited. The theoretical basis of this research is built upon the skills that
individuals are expected to possess in the 21st century. These skills are categorized as
learning and innovation skills, information, media and technology skills, and life and career
skills. Teachers possessing these skills play a critical role in equipping students with higher-
order thinking, problem-solving, communication, and collaboration competencies. Therefore,
it is expected that teachers not only use digital tools but also integrate them effectively into
pedagogical processes.

The study employs a cross-sectional research design, which is one of the quantitative research
methods. Data were collected using the "Technology Proficiency Self-Assessment
Questionnaire for 21st Century Learning," developed by Christensen and Knezek (2017) and
adapted into Turkish by Fidan, Debbag, and Cukurbasi (2020). The sample consists of 232
educators, including 32 permanent teachers and 200 master instructors working at a public
education center in Ankara during the 2022-2023 academic year. Among the participants, 201
(86.6%) were female and 31 (13.4%) were male. Correlation analysis revealed a significant
negative relationship between participants’ age and their technology proficiency self-
assessment scores (r = -0.373, p < .001). Similarly, a significant negative relationship was
found between years of service and technology proficiency self-assessment (r = -0.291, p <
.001). Gender-based analysis indicated no significant difference between the technology
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proficiency self-assessment scores of male and female participants. ANOVA analysis
conducted to compare educational backgrounds showed a significant difference between
groups (F(2, 61.9) = 10.2, p <.001). While no significant difference was observed between
high school and associate degree groups, a significant difference was found between high
school and bachelor’s degree groups. Based on these findings, it is recommended that public
education institutions review their technology proficiency training programs and develop
supportive strategies particularly aimed at more experienced educators. Furthermore,
organizing specialized training programs to enhance the technology competencies of
educators with high school or associate degrees could improve the overall perception of

technological proficiency.

Keywords: 21st Century Skills, Technology Proficiency, Public Education Centers, Teacher

and Master Instructor

GIRIS

21. yiizyilda teknoloji kullanimi her gegen giin farklilasarak artmaktadir. Yasantimizin
neredeyse her alanina etki eden teknolojilerin bireyler iizerindeki en 6nemli etkisi siiphesiz
bireylerin bazi becerilere sahip olmasini zorunlu kilmasidir. 21. yilizy1l 6zelikleri olarak ifade

edilen bu becerilerin kazanilmasi insanlarin hayatlarinda karst karsiya gelecekleri

problemlerin iistesinden gelmesi agisindan 6nem tasimaktadir (Yildiz, Ciftci ve Karal, 2017).

Gilinlimiizde egitim kurumlarindan teknoloji kullanabilen, bilgiye ulasabilen ve bu bilgiyi
etkin sekilde kullanabilen yani kendi 6grenme sorumlulugunu alabilen bireyler yetistirmesi
beklenmektedir. Egitim siirecinin ana unsurlarindan biri olan 6gretmenlerimizin teknolojiyi

etkili kullanmalar1 bu gelismelere paralel olarak artis gostermelidir (Metin, 2018).

Alanyazinda yapilan aragtirmalar incelendiginde oOgretmenlerin teknolojik yeterliliklerini
inceleyen arastirmalar bulunmasina ragmen yaygin egitim kurumlar kapsaminda hizmet
veren halk egitimi merkezlerinde gorev alan egitimcilerimizin teknolojik yeterliliklerini
inceleyen yeterli bir arastirma ve inceleme bulunmamaktadir. 2023 yili itibariyla Tiirkiye
genelinde, tim il ve ilgelerde faaliyet gosteren 1001 resmi halk egitimi merkezi ile 31
olgunlagma enstitiisii olmak {iizere toplam 1032 yaygin egitim kurumu bulunmaktadir. Ayni
yil igerisinde bu kurumlar araciligiyla toplam 11.587.178 wvatandas yaygmn egitim
hizmetlerinden yararlanmistir (MEB, 2024). Hedef kitlesi bdylesine genis olan 0gretmen
grubuna yonelik teknolojik yeterliliklerinin incelenmemesi biiyiik bir eksikliktir. Bu
eksikligin giderilmesi amaciyla bu ¢alisma kapsaminda Ankara ilinde halk egitim
merkezlerinde calisan 6gretmen ve usta Ogreticilerin 21. ylizyil teknoloji yeterliliklerinin

belirlenmesi ve demografik degiskenler ile iliskilerinin incelenmesi amaglanmaktadir.
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KURAMSAL CERCEVE
21. Yiizy1l Becerileri

Insan yasam boyu dgrenme siirecindedir; egitim sistemi hem bireyi hem toplumu ve diinyay1
hem dogrudan hem de dolayl1 etkiler. Bilgi teknolojileri ve hiz ¢caginda, kiiresel diisiinme ama
yerel ¢cozliimler iiretme Oonemli hale gelmistir (Gelen, 2017). 21. yiizy1l becerileri, bireylerin
bilgi caginda akademik ve sosyal yasamlarinda etkin olabilmelerini saglayan problem ¢6zme,
yaratict diigiinme, teknoloji kullanimi, iletisim ve toplumsal sorumluluk yetkinlikleridir
(Abbak ve Gelisli, 2023).

Birgok farkli kurum ve arastirmact (NCREL ve Metiri Group 2002°’den P21 2019’a kadar)
cesitli cergeveler gelistirmistir. Bunlar arasinda en yaygin kabul goren Partnership for 21st
Century Skills (P21) gercevesidir (Akcan vd., 2023). P21, 6grencilerin akademik konular
kadar problem c¢6zme, iletisim ve is birligi gibi cagdas becerileri de biitiinsel olarak
gelistirmesi gerektigini vurgular (P21, 2019). P21 cergevesi ii¢ ana baglikta bu becerileri

siniflandirir;

e Ogrenme ve Yenilenme Becerileri: Yaraticilik ve inovasyon, elestirel diisinme ve
problem ¢6zme, iletigim ve isbirligi.

e Bilgi, Medya ve Teknoloji Becerileri: Bilgi okuryazarligi, medya okuryazarlig, Bilgi
ve iletisim teknolojileri (ICT) okuryazarlig.

e Yasam ve Kariyer Becerileri: Esneklik ve uyum, girisimcilik ve 6z-ydnetim, sosyal ve
kiiltiirlerarasi beceriler, iiretkenlik ve hesap verebilirlik, liderlik ve sorumluluk.

Giliniimlizde yasanan teknolojik degisim ve gelismeler, geleneksel O6gretim yontemlerinin
yerini daha yenilik¢i, dijital ve 6grenci merkezli yaklagimlara birakmasina neden olmakta; bu
durum dgretim siireclerini koklii bir bigimde doniistiirmektedir. Ogretmen artik bilgiyi aktaran
degil; 6grenme siirecini yonlendiren, rehberlik eden ve rol model olandir (Goksiin, 2016;
Giindogdu vd., 2015). Ogretmen yeterlikleri arasinda; kisisel/mesleki gelisim, &grenciyi
tanima, 6gretim siireci, degerlendirme, okul-aile-toplum iligkisi, program ve igerik bilgisi yer
almaktadir (MEB, 2017). Ayrica 6gretmen etkinligi uzun vadeli 6grenmeyi etkiler (Sanders,
1996). Ogretmenlerin kendi 6grenme siireclerini analiz edebilmesi, TPACK gibi teknolojik
pedagojik alan bilgisini olusturmada kritik 6nem tasir (Koehler ve Mishra, 2007; Yurdakul,
2011).

Egitim

Egitim kavrami farkli disiplinlerde ¢esitli sekillerde tanimlanmistir. TDK'ya gore egitim,
bireyin bilgi ve kisiligini olumlu yonde etkileyen yasantilarin tiimiidiir. Islevsel yaklasim,
egitimi bireyin zihinsel ve bedensel gelisimini saglayarak topluma uyumunu hedefleyen
formal ve informal yollarla siirdiiriilen bir siire¢ olarak tanimlar. Sosyolojik acidan ise egitim,
bireyin toplumun bir parcasi olmasi i¢in gerekli bilgi, beceri ve tutumlar1 kazandig1 sistematik

bir yapidir. Dewey egitimi “yasantinin yeniden yapilandirilmasi”, Rousseau ise “insanlar
egitimle bigimlenir” diyerek vurgular (Ozen vd., 2007). Egitim, ayni zamanda bireyde

ISBN: 978-625-6997-73-8 102


https://www.zotero.org/google-docs/?QopaSO
https://www.zotero.org/google-docs/?VzPShG
https://www.zotero.org/google-docs/?oHU8yS
https://www.zotero.org/google-docs/?oHU8yS
https://www.zotero.org/google-docs/?oHU8yS
https://www.zotero.org/google-docs/?lQQ98a
https://www.zotero.org/google-docs/?lQQ98a
https://www.zotero.org/google-docs/?PI4Dwn
https://www.zotero.org/google-docs/?j4RHHy
https://www.zotero.org/google-docs/?j4RHHy
https://www.zotero.org/google-docs/?vBcyCX

CAAND 57,
¥ ”4’&;,0

%

3 INTERNATIONAL CONGRESS ON SOCIAL AND EDUCATIONAL SCIENCES
July 25-27, 2025 Denizli/ TURKIYE

‘\\Q“M. SCIEN”,/{
5 o™

“)

2,
7 O
J/’JM \\Q\é

www.ubsder.org

davranis degisikligi olusturmayi amaglayan ve yasam boyu siiren bir etkinliktir (Kas ve
Koktiirk, 2021) Etimolojik olarak, educare distan bilgi aktarimini, educere ise bireyin igsel
potansiyelinin aciga ¢ikarilmasii ifade eder (Kocaman, 2022). Bu tanimlar, egitimin ¢ok
boyutlu ve bireyin tiim yonlerini kapsayan bir slire¢ oldugunu gosterir.

Egitim, formal ve informal olmak iizere iki ana bicimde gergeklesir. Formal egitim, okul gibi
kurumsal ortamlarda, belirli bir plan ve program ¢ergevesinde yliriitiilen ve belgelendirme ile
sonuclanan yapilandirilmis bir stirectir (Akcay ve Kizilyildiz, 2022; Altungekic, 2021).
Informal egitim ise bireyin giinliik yasaminda deneyim yoluyla, kendiliginden gergeklesen
plansiz bir 6grenme bicimidir. Aile, medya, sosyal ¢evre gibi kaynaklardan 6grenmeyi kapsar
ve genellikle eglenceli ve etkilesimli etkinliklerle desteklenir (Erbay, 2017). Bu iki egitim

tiirii, bireyin yagam boyu 6grenmesini destekleyerek biitiinciil gelisimi saglar.

Yasam boyu 6grenme, bireyin yagsami boyunca bilgi, beceri, tutum ve degerlerini gelistirmeye
yonelik olarak katildigi formal, yaygin ve informal tiim Ogrenme siireclerini kapsayan
biitiinciil bir egitim anlayisidir. Milli Egitim Bakanligi (MEB, 2024), bu kavrami bireyin
sadece ¢ocukluk ve genglik donemlerinde degil, yasaminin her evresinde katildigi 6grenme
stirecleriyle iliskilendirirken; Avrupa Birligi Komisyonu da 6rgiin ve yaygin egitim dahil
olmak iizere tim Ogrenme faaliyetlerini igeren bir siire¢ olarak tanimlar (Turan, 2005).
Ogrenmeyi 6grenme, yaraticilik ve devamlilik bu anlayisin temel bilesenleri arasinda yer
almakta ve bireyin sosyal, kiiltiirel, akademik ve mesleki gelisimini desteklemektedir (Ozen,
2011).

Yasam boyu egitim, yalnizca okul c¢agiyla sinirli olmayan, bireyin yasami boyunca devam
eden O6grenme siireclerini kapsayan esnek ve birey merkezli bir modeldir (Giinii¢ vd., 2012).
Glinli¢ ve arkadaslari, bu siirecin zamandan ve mekindan bagimsiz olarak bireyin kendi
ogrenmesini yonetmesine olanak tanidigini vurgulamistir. Bilici ve Bage1 (2020) ise yasam
boyu egitimi planli, birey odakli ve toplumsal ilerlemeyi de iceren insancil bir siire¢ olarak
tanimlar. Tarihsel olarak John Dewey, Edward Lindeman ve Basil Yeaxle egitimin yasam
boyu siirdiigiinii belirtmis; Whitehead ise kiigiik yasta edinilen bilgilerin tiim yasam igin
yeterli olmayacagm ifade etmistir (Izci ve Kog, 2012). Day’in sosyal-psikolojik modeli ise
yasam boyu egitimi; siireklilik, yaraticilik ve Ogrenmeyi O6grenme ilkeleriyle
temellendirmistir. Ayrica, bilgi okuryazarligi, bireyin bilgiye erisim, analiz ve anlamlandirma
becerilerini gelistirmesi agisindan bu siirecin temel bilesenlerinden biri olarak goriilmektedir
(Ozen, 2011).

Halk Egitimi

Halk egitimi, orgiin egitim disinda kalan bireylerin bilgi, beceri ve tutumlarii gelistirmeye;
kisisel, mesleki ve toplumsal gelisimlerine katki saglamaya yonelik olarak planlanan kisa
stireli ve esnek 6grenme etkinliklerinin biitliniinii ifade eder (MEB, 2010). Bu egitim tiirt,
yalnizca bireysel gelisimi degil, ayn1 zamanda toplumsal, kiiltiirel ve ekonomik kalkinmay1 da

hedefleyen ¢ok boyutlu bir yaklasim sunar (Geray, 1980; Tanir, 2006). Giiniimiizde halk
egitimi; yetigkin egitimi, siirekli egitim ve yasam boyu 6grenme kavramlariyla i¢ i¢e gecerek,

ISBN: 978-625-6997-73-8 103


https://www.zotero.org/google-docs/?1p1mAr
https://www.zotero.org/google-docs/?1p1mAr
https://www.zotero.org/google-docs/?5h4z8Y
https://www.zotero.org/google-docs/?6aCaNt
https://www.zotero.org/google-docs/?XhUGbi
https://www.zotero.org/google-docs/?tw040q
https://www.zotero.org/google-docs/?XoBRuK
https://www.zotero.org/google-docs/?9uxvNO
https://www.zotero.org/google-docs/?9uxvNO
https://www.zotero.org/google-docs/?8mjHLH
https://www.zotero.org/google-docs/?fScr5k
https://www.zotero.org/google-docs/?Xqwuw1
https://www.zotero.org/google-docs/?Kam16y
https://www.zotero.org/google-docs/?Kam16y
https://www.zotero.org/google-docs/?Kam16y
https://www.zotero.org/google-docs/?WI0U9y

CAAND 57,
¥ ”4’&;,0

%

3 INTERNATIONAL CONGRESS ON SOCIAL AND EDUCATIONAL SCIENCES
July 25-27, 2025 Denizli/ TURKIYE

‘\\Q“M. SCIEN”,/{
5 o™

“)

2,
7 O
J/’JM \\Q\é

www.ubsder.org

UNESCO ve OECD gibi kuruluslarca bireysel gelisim, goniilliiliikk ve toplumsal uyum odakl
dinamik bir silire¢ olarak tanimlanmaktadir (Eylem Kaya, 2015). Bu kapsamda halk egitiminin
gerekliligi; teknolojik gelismeler, uluslararasi etkilesimler, hizla artan bilgi liretimi ve yagam
boyu 6grenme ihtiyaci gibi ¢ok katmanli nedenlere dayanmaktadir (Orhan Goksiin ve Kurt,
2017). Tiurkiye’de halk egitimi, tarihsel baglamda Atatiirk doneminde kitlesel bir doniisiim
aract olarak ele alinmig (Baymdir, 2015), ekonomik gelisme ekseninde ise bireye yapilan
yatirnmin siirdiiriilebilir kalkinmada kritik rol oynadigi savunulmustur (Tiirk, 1968). Ayrica,
orglin egitim firsatlarindan yararlanamayan bireylere sosyal kabul yoluyla yasam boyu
o0grenme olanaklar1 sunarak toplumsal esitligi de desteklemektedir (Yaman ve Yavuz, 2023).
Bu nedenle halk egitimi, Tirkiye’nin kalkinma planlarinda ve Milli Egitim Siralarinda
oncelikli bir alan olarak konumlandirilmakta; 6zellikle dezavantajli gruplarin egitim erisimini
artirmaya yonelik stratejik hedeflerle desteklenmektedir (Kalkinma Planlari, 2019). Yasal
cergevede ise 1739 sayili Milli Egitim Temel Kanunu basta olmak tizere ilgili yonetmeliklerle
halk egitimi merkezlerinin isleyisi diizenlenmekte ve sistem igindeki siirekliligi giivence
altina alinmaktadir (TTKB, 2023)

YONTEM

Arastirmada nicel arastirma yontemlerinden kesitsel ¢alisma (cross-sectional study)
kullanilmistir. Ankara ilindeki halk egitim merkezlerinde gorev yapan Ogretmen ve usta
ogreticilerin 21. yiizyil teknoloji yeterlilik diizeyleri belirlenmis; bu yeterliliklerin demografik
degiskenlere gore anlamli farklilik gosterip gostermedigi incelenmistir.

Arastirmanin ¢alisma grubunu, 2022-2023 egitim-6gretim yilinda Ankara ilinde yer alan bir
halk egitimi merkezinde gorev yapan 32 kadrolu 6gretmen ve 200 usta dgretici olmak iizere
toplam 232 egitmen olusturmaktadir. Katilimeilarin %86,6’s1t (n = 201) kadin, %13,4’i (n =
31) erkektir. Veri toplama araci olarak, Christensen ve Knezek (2017) tarafindan gelistirilen
ve Tirk¢eye Fidan, Debbag ve Cukurbasi (2020) tarafindan uyarlanan “21. Yiizyil
Ogrenmeleri i¢in Teknoloji Yeterligi Oz-Degerlendirme Olgegi” kullanilmistir. Katilimcilarin
cinsiyetlerine gore teknoloji yeterlik diizeylerinin karsilastirilmasinda Mann-Whitney U testi
uygulanmigtir. Katilimcilarin egitim durumlaria yonelik karsilastirma i¢in tek yonlii varyans
analizi (One-Way ANOVA) kullanilmistir. Ayrica, yas ve hizmet yili degiskenleri ile
teknoloji yeterlik puanlar1 arasindaki iligkiyi belirlemek amaciyla Pearson korelasyon analizi
yapilmustir.

BULGULAR

Aragtirmada katilimcilarin cinsiyet, 6grenim durumu, yas ve hizmet yili degiskenlerine gore
teknoloji yeterlilik diizeylerinde anlamli farkliliklar olup olmadig: incelenmistir. Cinsiyete
gore yapilan Mann-Whitney U testi sonuclarina gore, kadin (n = 201) ve erkek (n = 31)
katilimeilarin teknoloji yeterlilik puanlar1 genel olarak benzerlik géstermekte olup, yalnizca

ISBN: 978-625-6997-73-8 104


https://www.zotero.org/google-docs/?y9NEMD
https://www.zotero.org/google-docs/?cQs5p6
https://www.zotero.org/google-docs/?cQs5p6
https://www.zotero.org/google-docs/?2dXsAK
https://www.zotero.org/google-docs/?glvsyk
https://www.zotero.org/google-docs/?6LsLeu
https://www.zotero.org/google-docs/?d3FQKV
https://www.zotero.org/google-docs/?d3FQKV
https://www.zotero.org/google-docs/?d3FQKV
https://www.zotero.org/google-docs/?8NYBa2

¥ AND S7;
¥ ey,

%

34 INTERNATIONAL CONGRESS ON SOCIAL AND EDUCATIONAL SCIENCES
July 25-27, 2025 Denizli/ TURKIYE

“Q“nl SCIEN”,/{
2,
0, O
S ihanac®

“, &
& 0

www.ubsder.org

“Entegre Uygulamalar” boyutunda erkekler lehine anlamli bir fark bulunmustur (p < 0.05).
Analiz sonucu Tablo 1°de sunulmustur.

Tablo 1. Cinsiyet Degiskenine Ydnelik Bulgular
Grup N M SD Mann-Whitney U P

E-posta Kadm 201 214 4.12 2743 0,27
Erkek 31 22.4 3.43

WWWwW Kadin 201 22.8 3.00 2775 0,28
Erkek 31 23.5 241

Entegre Uygulamalar Kadim 201 14.5 3.88 2256 0,01
Erkek 31 16.3 3.32

Teknolojiyle Ogretim Kadin 201 40.5 7.49 2660 0,19
Erkek 31 42.7 6.38

Toplam Kadim 201 99.2 16.35 2531 0,09

Erkek 31 104.8 12.81

Ogrenim durumuna gore yapilan tek yonlii varyans analizi (One-Way ANOVA) sonuglar,
lise, On lisans ve lisans ve lizeri gruplar1 arasinda teknoloji yeterlilik diizeylerine iliskin
anlamli farkliliklar oldugunu ortaya koymustur (F(2, 61.9) = 10.2, p <.001). Gergeklestirilen
Games-Howell Post-Hoc testi sonucunda ozellikle lise mezunlarinin puan ortalamalar: lisans
ve lizeri mezunlara gore anlamli diizeyde daha diisiiktiir. Tablo 2’de post*hoc testi sonucu
sunulmustur.

Tablo 2. Games-Howell Post-Hoc Testi

On lisans Lisans+
Mean difference -5.75 -11.73
Lise
p-value 0.344 <.001
. Mean difference — -5.98
On lisans
p-value — 0.216

Yas ile teknoloji yeterlilik diizeyleri arasinda yapilan Pearson korelasyon analizi, yas arttik¢a
teknoloji yeterlilik puanlarinin azaldigini ve bu iliskinin negatif yonde ve anlamli oldugunu
gostermistir (r = -0.373, p <.001). Benzer sekilde, hizmet y1l1 ile teknoloji yeterlilik diizeyleri
arasinda da negatif yonlii ve anlamli bir iligki bulunmustur (r = -0.291, p <.001); bu durum,
mesleki kidem siiresi arttikca bireylerin teknoloji yeterlilik diizeylerinin azaldigini
gostermektedir.
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TARTISMA VE SONUC

Bu aragtirma, Ankara’daki bir halk egitim merkezinde gorev yapan Ogretmen ve usta
ogreticilerin 21. yilizy1l teknoloji yeterlilik diizeylerini demografik degiskenler baglaminda
incelemeyi amaglamistir. Arastirma sonuclari, 6zellikle yas ve hizmet yili gibi degiskenlerin
teknoloji yeterlilik diizeyleri iizerinde anlamli ve negatif yonde etkili oldugunu gostermistir.
Yas ve mesleki kidem arttikga bireylerin teknoloji yeterlilik diizeylerinin azaldig1 tespit
edilmistir. Cinsiyet degiskenine gore genel anlamda anlamli bir fark bulunmamakla birlikte,
yalnizca “Entegre Uygulamalar” boyutunda erkek katilimcilarin lehine anlamli bir farklilik
ortaya c¢ikmistir. Egitim durumu agisindan bakildiginda ise, lise mezunlarinin teknoloji
yeterlilik diizeylerinin lisans ve {izeri mezunlara gore anlamli diizeyde daha diisiik oldugu

saptanmistir.

Bu bulgular, halk egitim merkezlerinde goérev yapan egitimcilerin teknoloji kullaniminda
desteklenmesi gerektigini gostermektedir. Ozellikle daha ileri yastaki ve uzun siiredir gorev
yapan egitmenlerin teknolojiye entegrasyon siireglerinde zorlandiklari anlagilmaktadir. Bu
nedenle, kurumlarin dijital okuryazarlik ve teknolojik pedagojik igerik bilgisi (TPACK)
temelli hizmet i¢i egitim programlarin1 yayginlastirmalart 6nerilmektedir. Ayrica, lise ve 6n
lisans diizeyinde egitim almis egitmenlere yonelik 6zel destek programlari gelistirilmesi,

teknoloji yeterlilik algilarinin artirilmasina katki saglayabilir.

Sonug olarak, dijitallesmenin giderek arttig1 giiniimiizde, yaygin egitim kurumlarinda gorev
yapan egitmenlerin teknolojiye uyum siiregleri, egitimin kalitesi agisindan kritik bir 6neme
sahiptir. Egitimde firsat esitliginin saglanmasi ve yasam boyu O6grenme Kkiiltiirliniin
desteklenmesi adina, bu alanda yapilacak yeni politika ve uygulamalarin bilimsel veriler
1s181nda sekillendirilmesi gerekmektedir.
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HAKKARI HAYAT BOYU OGRENME MERKEZLERINDE VERILEN
BiLGIiSAYAR ISLETMENLIGi VE OPERATORLUGU KURS PROGRAMININ
KATILIMCILARIN BiLGiSAYAR OZ YETERLILIK ALGILARI VE
BILGISAYARA YONELIK TUTUMLARINA ETKISI
THE EFFECT OF THE COMPUTER OPERATION AND MANAGEMENT COURSE
PROGRAM OFFERED AT HAKKARI LIFELONG LEARNING CENTERS ON
PARTICIPANTS' PERCEPTIONS OF COMPUTER SELF-EFFICACY AND ATTITUDES
TOWARDS COMPUTERS.

Biisra KORKMAZ
Kirikkale Universitesi, Fen Bilimleri Enstitiisii, Bilgisayar ve Ogretim Teknolojileri Egitimi
Yahsihan, Kirikkale
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OZET

Ulkemizde, egitim, dgretim, sosyal-kiiltiirel ve sanatsal amaglarla faaliyet gdsteren Halk Egitim
Merkezleri bulunmaktadir. Bu merkezler, bireylerin bilgi ve beceri kazanmalarin1 saglamak
amaciyla genis bir yelpazede kurslar sunmaktadir. Bu kurslar, katilimcilarin bos zamanlarini
degerlendirmelerine ve kisisel gelisimlerine olumlu katkilarda bulunmalarina olanak taniyan
yaygin egitim kurumlaridir. Bilgisayar Isletmenligi Kursu, hobi amagl bir egitim programi
olmanin 6tesinde, katilimcilara mesleki ve teknik bilgi ile beceriler kazandirmay1 hedefleyen
bir kurs olarak one ¢ikmaktadir. Bilgisayar kurslari, genellikle bireylerin kariyer hedefleri ve
ilgi alanlar1 dogrultusunda segtikleri egitim programlaridir. Hakkari il merkezinde yer alan
Hakkari Halk Egitim Merkezi, bu yaygin egitim kurumlarindan biridir. S6z konusu merkezde,
yillik olarak yaklasik 15 bilgisayar operatorliigii kursu diizenlenmektedir.

Bu aragtirmanin amaci, Hakkari Hayat Boyu Ogrenme Merkezlerinde sunulan Bilgisayar
Isletmenligi ve Operatorliigii Kurs Programi'nin katilimeilarin bilgisayar 6z yeterlilik algilari
ve bilgisayara yonelik tutumlar1 {lizerindeki etkisini incelemektir. Calismanin arastirma
yontemini, nicel arastirma yontemlerinden 6n test-son test kontrol grubu olmadan yar1 deneysel
desen olusturmaktadir. Caligmanin verileri Isiksal ve Askar (2003) tarafindan gelistirilen
Bilgisayar Oz-Yeterlik Algis1 Olgegi ve Celik ve Bindak (2006) tarafindan gelistirilmis olan
Bilgisayar Tutum Olgegi kullanilarak toplanmistir. Calisma, Hakkari ili halk egitim merkezinde
bilgisayar operatorliigii kursuna katilan 13 erkek ve 51 kadin olmak iizere toplam 64 kisi ile
yuritiilmiistiir. Bilgisayar 6z-yeterlik algis1 6lcegi ve bilgisayar tutum 6lgegi, kurs dncesinde
ve sonrasinda katilimecilara uygulanmistir. Yapilan bagimli oérneklemler t-testi sonucunda,
bilgisayar ile ilgili genel bilgilerde, 6zel bilgisayar becerilerinde ve bilgisayar 6z-yeterlik algisi
Olcegi toplam puanlarinda son test ve On test puanlari arasinda istatistiksel olarak anlamli
farkliliklar bulunmustur. Benzer sekilde, katilimcilarin tutumlarinda kendine giiven boyutunda,
bilgisayar kullanma becerilerinde, kaygi diizeyinde ve toplam puanlarda son test ve 6n test
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puanlar arasinda istatistiksel olarak anlamli farkliliklar gézlemlenmistir. Ancak, 6n yarg: alt
boyutunda anlamli bir farklilik bulunmamistir. Sonug olarak, bilgisayar operatorliigli kursunun
katilimcilarin bilgisayar 6z-yeterlik algist ve tutumlart lizerinde olumlu etkileri oldugu
goriilmektedir; bu nedenle, benzer egitim programlarinin diizenlenmesi ve katilimcilarin
desteklenmesi onerilmektedir.

Anahtar Kelimeler: Halk egitim merkezleri, yaygin egitim, bilgisayar 6z yeterlilik algisi,
bilgisayar tutum dlgegi

ABSTRACT

In various regions of Turkey, there are Public Education Centers operating for educational,
training, socio-cultural, and artistic purposes. These centers offer a wide range of courses to
help individuals acquire knowledge and skills. These courses are non-formal educational
institutions that allow participants to utilize their free time and contribute positively to their
personal development. Beyond being a hobby-based training program, the Computer Operation
Course stands out as a course that aims to equip participants with professional and technical
knowledge and skills. Computer courses are generally chosen by individuals based on their
career goals and interests. The Hakkari Public Education Center, located in the Hakkari city
center, is one of these non-formal educational institutions. Approximately 15 computer

operation courses are held annually at the center.

The purpose of this study is to examine the impact of the Computer Operation and Training
Course Program offered at the Hakkari Lifelong Learning Centers on participants' perceptions
of computer self-efficacy and attitudes toward computers. The research method of the study is
a quasi-experimental design, consisting of a pretest-posttest control group, a quantitative
research method. The data of the study were collected using the Computer Self-Efficacy
Perception Scale developed by Askar and Isiksal (2003) and the Computer Attitude Scale
developed by Celik and Bindak (2006). The study was conducted with a total of 64 participants,
13 male and 51 female, who attended a computer operation course at a public education center
in Hakkari province. The computer self-efficacy perception scale and computer attitude scale
were applied to the participants before and after the course. As a result of the dependent samples
t-test, statistically significant differences were found between the post-test and pre-test scores
in general computer information, specific computer skills, and the total scores of the computer
self-efficacy perception scale. Similarly, statistically significant differences were observed
between the post-test and pre-test scores in the self-confidence dimension of the participants'
attitudes, computer using skills, anxiety level, and total scores. However, no significant
difference was found in the prejudice sub-dimension. In conclusion, it is seen that the computer
operation course has positive effects on the participants' computer self-efficacy perception and
attitudes; Therefore, it is recommended that similar training programs be organized and
participants be supported.

Keywords: Community education centers, non-formal education, nomputer self-efficacy
perception, computer attitude scale
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Ulkemizde yaygin egitim kurumlari, gegmisten giiniimiize bireylerin bilgi, beceri ve
yetkinliklerini gelistirmede ve toplumsal kalkinmay1 desteklemede 6nemli bir rol oynamastir.
Bu nedenle, Milli Egitim Bakanligi (MEB) kapsaminda bir egitim programi bulunmaktadir.
Yaygin egitimin temel hedefleri arasinda okuma-yazma ogretmek ve eksik egitimleri
tamamlamak i¢in stirekli egitim firsatlar1 sunmak ile baglamaktadir. Ayrica, bireylerin bilimsel,
teknolojik, ekonomik, sosyal ve kiiltlirel gelismelere uyum saglamalarini destekleyecek egitim
imkanlar1 saglamak da amaglanmaktadir. Milli kiiltiir degerlerini korumak, gelistirmek ve
tanitmak, yaygin egitimin bir diger nemli amacidir. Bunun yani sira, toplu yagama, dayanigma
ve birlikte ¢alisma aligkanliklarini kazandirmak da hedefler arasindadir. Ekonomik giicii
artirmak i¢in saglikli yasam ve beslenme yontemlerini 6gretmek, bos zamanlar1 verimli
degerlendirme aligkanliklar1 kazandirmak ve kisa siireli, kademeli egitimlerle meslek
edinmelerini saglamak da yaygin egitimin 6nemli unsurlaridir. Son olarak, ¢esitli mesleklerde
calisan bireylerin mesleki gelisimlerini desteklemek igin gerekli bilgi ve becerilerin
kazandirilmasi da bu hedefler arasinda bulunmaktadir (MEB, 1973).

Gilintimiizde bilgi teknolojileri is hayatindan sosyal yasama kadar her alanda vazgegilmez bir
unsur olmustur. Bireylerin bilgi teknolojilerini verimli kullanabilmesi, kisisel ve toplumsal bir
zorunluluk haline gelmistir. Bundan dolay1 6rgiin egitimin disina ¢ikmis bireyler bu gelismelere
ayak uydurabilmek icin c¢esitli kurslara katilmaktadirlar. Tiirkiye’de kurs olanaklar1 genelde
0zel tesebbiisler, belediyeler ve devlet halk egitimi araciligi ile sunmaktadirlar. Tiim il ve ilge
merkezlerinde olan hatta cogu kez belde ve kdylerde cesitli paydaslarla bilgi teknolojileri
kurslart acan halk egitimi merkezleri bu kurslar1 veren en yaygin egitim kurumlaridir. Bilgi
teknolojileri kurslar1 i¢inde bilgisayar destekli ¢izim, bilgisayar destekli tasarim, bilgisayar
kullanimi, programcilik, web tasarimi gibi onlarca farkli bilgisayar kurs programlar1 vardir
(Karatas, 2013).

Bilisim teknolojileri, 6grencilere birebir etkilesim imkani taniyarak egitim siirecine aktif bir
sekilde dahil olmalarin1 saglamaktadir. Bu etkilesim, 6grencilerin 6grenme siireclerinde daha
fazla sorumluluk almasina ve kendi 6grenme deneyimlerini sekillendirmesine olanak tanir.
Sonug olarak, bilisim teknolojileri sayesinde dgrenciler, edilgen alicilar olmaktan ¢ikarak etkin
ogrenenler durumuna gelmektedir. Bu doniisiim, 68renme siireclerinin daha dinamik ve
katilimc1 hale gelmesine katkida bulunmakta, boylece egitim kalitesini artirmaktadir (Kiirtim
ve Selvi, 2009).

Gilinlimiizde bireylerin yasi1, toplumsal statiisli veya egitim ge¢cmisi fark etmeksizin bilgisayar
okuryazarligr temel bir gereklilik haline gelmistir. Bu baglamda, bilgisayar egitiminin
yayginlastirilmasi, bireylerin dijital diinyaya uyum saglamalar1 agisindan kritik bir dnem
tagimaktadir. Bilgisayar teknolojileriyle ilgili yeterlilik algisinin gelistirilmesi ise yalnizca
teknik becerilerin kazanilmasiyla siirli olmayip, bireylerin 6zgiivenini artirarak yasam boyu
o0grenme siireglerine aktif katilimlarini da desteklemektedir. Bu nedenle, farkli sosyoekonomik
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ve demografik gruplara yonelik kapsayici bilgisayar egitim programlarinin planlanmasi ve

uygulanmasi 6nem arz etmektedir (Bektas ve Semerci, 2008).

Oz yeterlik algilar1 insanlarin bir davranis iizerinde ne kadar ¢aba gdsterecegi, kars1 karsiya
kaldiklar1 engellere ne kadar direnecegi ve tersi durumlarda ne denli esnek olabileceginin
belirlenmesinde 6nem arz eder. Sonucun ise yarayacagi diisiincesi ne denli giiglii ise caba,
direng ve esneklik de o denli yiiksek olur (Pajares, 2002). Cesitli tutum tanimlarindan yola
cikilarak bilgisayara yonelik tutumlar tanimlanmigtir. Buna gore bilgisayar tutumu, bireyin
bilgisayara, bilgisayar kullanimina, bilgisayar kullananlara ve bilgisayarin toplumsal ya da
kisisel etkilerine yonelik olarak sahip oldugu diisiince, duygu ve davraniglari iceren bir egilim
olarak tanimlanabilir (Deniz, 1994). Bu arastirmanin amaci, Hakkari Hayat Boyu Ogrenme
Merkezlerinde sunulan Bilgisayar Isletmenligi ve Operatorliigic Kurs Programinin
katilimcilarin bilgisayar 6z yeterlilik algilar1 ve bilgisayara yonelik tutumlari tizerindeki etkisini

incelemektir.
YONTEM

Tek grup On test-son test arastirma deseninde, Ol¢lim veya gozlem yalnizca miidahale
sonrasinda degil, ayn1 zamanda oncesinde de yapilmaktadir. Bagimli degiskenler, ayn1 grup
tizerinde ayni 6l¢iim araglar1 kullanilarak ol¢lilmektedir. Bu arastirma tasariminda, bir grubun
son test ve On test Olglimleri arasindaki farkin anlamlilig: test edilmektedir (Fraenkel, Wallen
ve Hyun, 2011). Calisma, Hakkari ili halk egitim merkezinde bilgisayar operatorliigii kursuna
katilan 13 erkek ve 51 kadin olmak iizere toplam 64 kisi ile yiiriitiilmiistiir. Bu ¢alismada, veri
toplama araglar1 olarak “Bilgisayar Oz-Yeterlik Algis1 Olgegi” ve “Bilgisayar Tutum Olgegi”

kullanilmistir.

Isiksal ve Askar (2003) tarafindan gelistirilen “Bilgisayar Oz-Yeterlik Algis1 Olgegi”, 10
maddeden olusmakta ve 5'li Likert tipi bir sistemle puanlanmaktadir. Bu 6lcek, "Kesinlikle
katiliyorum" (5) ile "Kesinlikle katilmiyorum" (1) arasinda degerlendirilmektedir. Olgek,
"Genel Bilgiler" ve "Ozel Bilgisayar Becerileri" olmak iizere iki faktorden olusmakta ve
giivenirligi i¢in hesaplanan Cronbach a katsayis1 0,86 olarak bulunmustur.

Celik ve Bindak (2005) tarafindan gelistirilen “Bilgisayar Tutum Olgegi”, 5 dereceli Likert
tipinde 11 olumsuz madde ile birlikte toplamda 22 maddeden olusmaktadir. Olgek, “kendine
gliven”, “Onyarg1”, “bilgisayar kullanma” ve “kayg1” olarak isimlendirilen dort faktor altinda
toplanmistir. Bu faktorler, toplam varyansmn %358,3'linii agiklamaktadir. Olgegin genel i¢

tutarlilik glivenirlik katsayisi ise 0,91 olarak hesaplanmustir.

Calisma verilerinin analizinde Jamovi kullanilmistir. Jamovi, agik kaynakli bir istatistiksel
analiz yazilim1 olup, kullanict dostu bir arayiize sahiptir (The jamovi project, 2024). On test ve
son test verilerinin kiyaslanmasi amactyla, normallik varsayimin saglandigi boyutlarda bagimli
orneklemler i¢in t-testi, saglanmayan boyutlarda parametrik olmayan alternatifi Willcoxon

isaretli siralar testi kullanilmistir.
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BULGULAR

Katilimeilarin Bilgisayar Oz-Yeterlik Algis1 Olgegi kullamilarak toplanan &n test ve son test
puanlarinin ortalamasi Tablo 1°de sunulmustur. Genel bilgi ve 6zel beceri alanlarindaki puanlar
ile toplam puanlar incelendiginde, Ogrencilerin son test puanlarinda bir artis

gozlemlenmektedir.

Tablo 1. Katilimcilarin Bilgisayar Oz-Yeterlik Algis1 On Test ve Son Test Ortalamalar:

On test Son Test
N Ort. Ss. Ort. Ss.
Genel Bilgi 57 26,8 2,76 29,6 0,68
Ozel Beceri 57 15,4 2,86 19,1 1,14
Toplam 57 422 5,16 48,6 1,65

Yapilan bagimli orneklemler t-testi ve Wilcoxon isaretli siralar testi sonuglar1 Tablo 2’de
sunulmustur. Analiz sonucunda, bilgisayar ile ilgili genel bilgilerde (z = 985, p <.001), 6zel
bilgisayar becerilerinde (#56) = 11,00, p <.001) ve bilgisayar 6z-yeterlik algisi 6lgegi toplam
puanlarinda (#(56) = 10,92, p < .001) son test ve On test puanlari1 arasinda istatistiksel olarak
anlaml farkliliklar bulunmustur.

Tablo 2. Katilimcilari On Test ve Son Test Puanlarmin Kiyaslamasi

Analiz 1(56)/z p
SON(Genel Bilgi) — ON(Genel Bilgi) Wilcoxon W 985 <.001
SON©Gzel Beceri) — ON(Ozel Beceri) Student's t 11,00 <.001
Son(roplam) — On(roplam) Student's t 10,92 <.001

Benzer sekilde katilimcilarin Bilgisayar Tutum Olgegi kullanilarak toplanan n test ve son test
puanlarinin ortalamasi Tablo 3'te sunulmustur. Kendine giiven, bilgisayar kullanma ve kaygi
alanlarindaki puanlar ile toplam puanlar incelendiginde, 6grencilerin son test puanlarinda bir
artis gdzlemlenmektedir. Ozellikle, kendine giiven ve bilgisayar kullanma alanlarinda énemli
gelismeler kaydedilmistir. Ancak, on yargi diizeyinde neredeyse sabit kalinmasi dikkat
cekmektedir.
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Tablo 3. Katilimcilarin Bilgisayar Tutum On Test ve Son Test Ortalamalari

On test Son Test
N Ort. Ss. Ort. Ss.
Kendine Giiven 51 36,1 5,03 39,1 4,92
On Yarg 51 22,8 2,20 22,9 2,23
Bilgisayar Kullanma 51 17,2 2,26 18,3 1,55
Kaygi 51 15,9 2,42 17,7 1,38
Toplam 51 92,0 9,77 98,0 8,29

Katilimcilarin tutumlarina yonelik analiz sonuglari Tablo 4’te sunulmustur. Katilimcilarin
tutumlarinda kendine giiven boyutunda (#(50) = 3,46, p = 0,001), bilgisayar kullanma
becerilerinde (#50) = 3,12, p = 0,003), kaygi diizeyinde (Wilcoxon z = 704, p < 0,001) ve
toplam puanlarda (#(50) = 3,70, p < 0,001) son test ve On test puanlar1 arasinda istatistiksel
olarak anlamli farkliliklar gézlemlenmistir. Ancak, 6n yargi alt boyutunda (#(50) = 0,30, p =
0,77) anlaml1 bir farklilik bulunmamustir.

Tablo 4. Katilimcilarin On Test ve Son Test Puanlarinin Kiyaslamasi

Analiz 1(50)/z p
Son(Kendine Giiven) — ON(Kendine Giiven) Student’s t 3,46 0,001
Son©n vargn — ON©on varay Student's t 0,30 0,77
SoNBilgisayar Kullanma) — ON(Bilgisayar Kullanmay ~ Student's t 3,12 0,003
SoNKaye) — ON(Kaye) Wilcoxon W 704 <,001
SonToplam) — ON(Toplam) Student's t 3,70 <,001

TARTISMA VE SONUC

Katilimcilarin bilgisayar 6z-yeterlik algisinda yapilan analiz sonuglari, genel bilgi ve 6zel
beceriler ve toplam 0Oz-yeterlik algi puanlarinda istatistiksel olarak anlamli farkliliklar
gostermistir. Bu bulgular, egitim programinin katilimcilarin bilgisayar becerilerini gelistirmede
etkili oldugunu desteklemektedir. Literatiirde, bilgisayar 0z-yeterlik algisinin bireylerin
teknolojiye kars1 tutumlarin1 ve 6grenme siireglerini olumlu yonde etkiledigi belirtilmektedir
(Koseoglu, Yilmaz, Gergek ve Soran, 2007). Bu calismanin sonuclari, dnceki arastirmalarla
tutarhidir ve egitim programlarinin bireylerin 6z-yeterlik algisin1 artirma potansiyelini
vurgulamaktadir.
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Bilgisayar tutumuna iliskin yapilan analizler de benzer sekilde olumlu sonuglar ortaya
koymustur. Kendine giiven ve bilgisayar kullanma becerilerinde anlamli artiglar
gozlemlenmistir. Kaygi diizeyinde genel olarak kurs sonunda bilgisayara yonelik kayginin
azalmasi beklenirken, aksine kurs sonunda katilimcilarin kaygilarinin artigi tespit edilmistir.
Ayrica, 6n yargi alt boyutunda anlamli bir farklilik bulunmamasi, katilimcilarin 6n yargi
diizeylerinin egitim siirecinden etkilenmedigini ortaya koymaktadir.
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Ozet

Matematik biliminin insan yagaminda, dogada ve diger bilimsel alanlarda ne kadar 6nemli bir
yere sahip oldugu bilinmektedir. Matematik 6gretiminin zorlugu, 6gretim/6grenme siirecinde
yasanan sorunlar uzun siiredir tartisma konusudur. Matematik egitiminde ezbere dayali,
ogrenilip unutulan bilgilerin aktarilmasindan ziyade, 6grencilerin kalic1 olarak 6grenmeleri,
uygulayabilmeleri ve kullanabilmelerinin saglanmasi matematik egitimini daha anlamli
kilacaktir. Egitsel oyunlar soyut matematiksel kavramlar1 somutlastirarak 6grencilerin kalici
ogrenebilmelerini ve uygulamalarini saglamaktadir. Bu calismada Tirkiye’de 2021-2024
yillarinda matematik 6gretiminde egitsel oyunlari iceren bilimsel arastirmalarin incelenmesi
amaclanmistir. Bu kapsam dogrultusunda Web of Science, Google Scholar, YOK Tez,
Dergipark ve Researchgate veri tabanlarindan tez caligmalart (yiiksek lisans, doktora) ve
makaleler taranmistir. Arastirma, belirtilen smirliliklar dahilinde segilen 64 tane bilimsel
caligmada nitel arastirma yontemlerinden dokiiman incelemesi deseni ile gerceklestirilmistir.
Bulgulara gore ¢aligmalarda 6rneklem olarak en ¢ok 6grencilerin, bu grup igerisinde de ortaokul
seviyesinde egitim gdéren 6grencilerin en fazla secildigi goriilmiistiir. Calismalarda 6rneklem
olarak en fazla O0grencilerin se¢ilme nedeni matematik egitsel oyunlarin 6grenciler {izerine
etkisini belirlemek amaci ile 6grencilerin 6rneklem olarak siklikla tercih edilmesi nedeni ile
aciklanabilir. Inceledigimiz verilerde en ¢ok ortaokul seviyesinde egitim goren dgrencilerin
orneklem olarak seg¢ilmesi, bu donemin somuttan soyut islemler dénemine gecis siirecini
icermesi nedeni iledir. Her yas grubu i¢in uyarlanabilir oyunlarin bu 6gretim diizeylerinde de
uygulanmasi bu yontemlerin siirekliligi bakimindan 6nemlidir. Matematik 6gretiminde egitsel
oyunlar hakkinda yapilan arastirmalar aragtirma yontemleri yoniiyle incelendiginde en ¢ok nitel
arastirma yontemlerinin kullanildig: belirlenmistir. Arastirma desenlerinden ise en fazla yari
deneysel desenin kullanildig1 tespit edilmistir. Nitel aragtirma yonteminin siklikla tercih
edilmesinin sebebinin nitel arastirmalarin gegmis yillarda diisiik olmasi nedeni ile son yillarda
nitel arastirmalara yonelme olmasindan kaynaklandigini diistiniilmektir. Secilen ¢alismalar
icerisinde en fazla ve en az sayida sirasi ile makale ve doktora tez ¢alismalarinin oldugu
sonucuna ulagilmistir. Elde edilen bulgular 1s181inda matematik 6gretiminde egitsel oyunlar ile
ilgili 6rneklem gruplarinin genisletilerek daha kapsamli arastirilmalarin yapilmasi, konu ile
ilgili lisansiistii tez caligmalarina daha fazla 6nem verilmesi, uluslararasi verilerin de toplanarak
bizim verilerimizle kiyaslanmasina yonelik arastirmalarin yapilmasi dnerilmektedir.

Anahtar Kelimeler: Matematik egitimi, oyunlastirma, dokiiman incelemesi
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*Bu ¢alisma Kiibra KOCA’nin yiiksek lisans tez ¢alismasindan iiretilmistir.

Abstract

It is well known that mathematics plays an important role in human life, nature, and other
scientific areas. The difficulty of teaching mathematics and the problems encountered in the
teaching/learning process have long been a matter of debate. Ensuring that students learn, apply,
and use information permanently, rather than simply transferring memorized, learned-and-
forgotten information, will make mathematics education more meaningful. Educational games
concretize abstract mathematical concepts, enabling students to learn and apply them
permanently. This study aimed to examine scientific research involving educational games in
mathematics teaching in Turkey between 2021 and 2024. In line with this scope, theses
(master's, doctoral) and articles were searched from Web of Science, Google Scholar, YOK
Thesis, Dergipark, and Researchgate databases. The research was conducted using a document
review design, a qualitative research method, in 64 scientific studies selected within the
specified limitations. According to the findings, it was observed that students were the most
frequently selected as samples in the studies, and secondary school students were the most
frequently selected within this group. The reason why students were frequently chosen as
samples in studies to determine the effects of mathematical educational games on students can
be explained by the fact that students are frequently chosen as samples in the data we examined.
The fact that middle school students were the most frequently chosen sample in our study is
because this period encompasses the transition from concrete to abstract operations. The
implementation of adaptable games for all age groups at these levels of instruction is important
for the continuity of these methods. When studies on educational games in mathematics
teaching were examined in terms of research methods, it was determined that qualitative
research methods were used most frequently. Among the research designs, the quasi-
experimental design was found to be the most frequently used. The frequent preference for
qualitative research methods is believed to be due to the low number of qualitative studies in
previous years and the recent shift towards qualitative research. Among the selected studies,
the highest and lowest numbers of articles and doctoral dissertations were found, respectively.
In light of the findings, it is recommended that more comprehensive research be conducted on
educational games in mathematics education by expanding the sample groups that more
emphasis be placed on postgraduate theses on the subject, and that research be conducted to
collect international data and compare it with our data.

Keywords: Mathematics education, Gamification, peer-review document

*This study was produced from master thesis of Kiibra KOCA.
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OZET

Bu calisma, Amerika Birlesik Devletleri'nde (ABD) uygulanmakta olan evde egitim
(homeschooling) modelini, derleme yontemi ¢ercevesinde ele almaktadir. Evde egitim,
cocugun Orgiin egitim kurumlarina devam etmeksizin, Ogrenme siirecinin genellikle
ebeveynleri tarafindan yiiriitiildiigii alternatif bir egitim yaklasimi olarak tanimlanmaktadir.
ABD’de bu model, 6zellikle 1990’11 yillardan itibaren tiim eyaletlerde yasal bir statii kazanmas,
ancak uygulama bigimleri ve denetim siiregleri eyaletler arasinda onemli farkliliklar
gostermeye devam etmistir. Evde egitimin giderek yayginlasmasinda ailelerin pedagojik
hassasiyetleri, bireysellestirilmis 6gretim talepleri, okul ortaminda yasanabilecek siddet ve
zorbalik gibi risklerden kaginma arzusu ile dini ve ideolojik yonelimler belirleyici rol
oynamistir. Aileler, ¢ocuklarinin 6grenme hizina ve ilgi alanlarina uygun esnek bir 6gretim
modeli arayisi igerisinde evde egitim secenegini tercih edebilmektedir. Bu tercihler, ayni
zamanda ailelerin kendi deger sistemleriyle uyumlu bir egitim ortami yaratma istegini de
yansitmaktadir. Bununla birlikte, evde egitim uygulamalarina yonelik ¢esitli elestiriler de s6z
konusudur. Ogretim niteliginin standart olmamasi, sosyal etkilesim firsatlarinin sinirl kalmasi
ve devlet denetiminin yetersizligi bu elestirilerin basinda gelmektedir. Evde egitimle yetisen
ogrencilerin, akranlariyla sosyal iliski kurma ve toplumsal etkilesim gelistirme firsatlarinin
azl1g1, uzun vadede bireysel ve toplumsal uyum siireglerini olumsuz etkileyebilecek potansiyel
riskler arasinda degerlendirilmektedir. Bununla birlikte, devletin bu siire¢ lizerindeki denetim
kapasitesinin sinirl olmasi, 6zellikle 6gretim igerigi ve degerlendirme standartlar1 agisindan bir
belirsizlik yaratmakta, bu durum egitimde firsat esitligi ilkesini tartismali hale getirmektedir.
Calisma kapsaminda, ABD’de evde egitim modelinin tarihsel gelisim siireci, mevcut yasal
cergevesi, ailelerin bu modeli tercih etme gerekgeleri ve COVID-19 pandemisiyle birlikte
ortaya ¢ikan yeni yonelimler degerlendirilmistir. Pandemi, evde egitimi yalnizca marjinal bir
secenek olmaktan ¢ikarip genis kitleler tarafindan kullanilan gegerli bir alternatif haline
getirmistir. Literatiir bulgulari, evde egitimin yalnizca geleneksel okullara bir alternatif
sunmadigini, ayn1 zamanda sosyal, kiiltiirel ve ideolojik dinamiklerle i¢ i¢e ge¢cmis, cok boyutlu
bir yapiya sahip oldugunu ortaya koymaktadir. Bu yoniiyle, evde egitim modelinin egitim
politikalartyla olan iliskisi, sosyal yapilarin doniisiimii ve kiiltiirel degerlerin yansimasi
baglaminda genis bir perspektifle ele alinmasi gereken dinamik bir siire¢ oldugu sonucuna
ulagilmistir.

Anahtar Kelimeler: Evde egitim, egitim politikalari, Amerika Birlesik Devletleri’nde evde
egitim
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ABSTRACT

This study examines the homeschooling model currently implemented in the United States (US)
within the framework of a compilation method. Homeschooling is defined as an alternative
educational approach in which the learning process is generally carried out by parents without
the child attending formal educational institutions. In the US, this model has gained legal status
in all states since the 1990s, but implementation methods and oversight processes continue to
vary significantly across states. The growing popularity of homeschooling has been driven by
parents' pedagogical sensitivities, demands for individualized instruction, the desire to avoid
risks such as violence and bullying in school environments, and religious and ideological
orientations. Families may choose homeschooling in search of a flexible teaching model suited
to their children's learning pace and interests; these choices also reflect families' desire to create
an educational environment consistent with their own value systems. However, there are also
various criticisms of homeschooling practices. The lack of standardized teaching quality,
limited opportunities for social interaction, and insufficient state supervision are among the
main criticisms. Students educated at home are considered to be at risk of developing poor
social relationships with their peers and limited opportunities for social interaction, which could
negatively affect their individual and social adaptation processes in the long term. Furthermore,
the limited capacity of the state to supervise this process creates uncertainty, particularly in
terms of teaching content and assessment standards, which calls into question the principle of
equal opportunity in education. This study evaluates the historical development of the
homeschooling model in the US, its current legal framework, the reasons why families choose
this model, and new trends that have emerged with the COVID-19 pandemic. The pandemic
has transformed homeschooling from a marginal option into a valid alternative used by large
segments of the population. Findings from the literature reveal that homeschooling is not merely
an alternative to traditional schools; it is also a multidimensional structure intertwined with
social, cultural, and ideological dynamics. In this regard, it has been concluded that the
relationship between the homeschooling model and education policies is a dynamic process that
must be examined within a broader perspective, taking into account the transformation of social
structures and the reflection of cultural values.

Keywords: Homeschooling, education policies, homeschooling in the United States
INTRODUCTION

In early 2020, when the World Health Organization declared the novel coronavirus (SARS-
CoV-2) a pandemic, educational institutions worldwide were compelled to close their doors in
an effort to contain the spread of the virus (Deacon et al., 2021). This rapid and widespread
response to the pandemic engendered a multitude of social and educational challenges. During
the pandemic, when inequalities in education became more apparent, home schooling emerged
as a significant issue (Apple, 2020, p. 2). However, the advent of the pandemic also presented
numerous opportunities for the global community to adopt home schooling as an alternative
educational modality (Kinzer et al., 2020, p. 52).

The practice of home schooling is predicated on the notion of individual benefit, as opposed to
an educational approach that prioritizes the collective good or the community's overall
advancement. In this educational model, the concept of isolating a student from the community
and concentrating educational practices and benefits on the individual rather than the collective
is adopted (Brewer and Lubienski, 2017, pp. 22-23). Home education has emerged as the most
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rapidly expanding educational modality in the United States, a trend that is also observable in
numerous other countries worldwide, including Australia, Canada, France, Hungary, Japan,
Kenya, Russia, Mexico, South Korea, Thailand, and the United Kingdom. This phenomenon is
increasingly recognized as an alternative educational approach (Ray, 2016, p. 1; Kinzer et al.,
2020, p. 48).

As cases have declined during the pandemic, many countries have begun to gradually reopen
schools. According to Faw (2020, p. 6), students have become accustomed to homeschooling,
but the education they receive is not homeschooling. He argues that students receiving
homeschooling during the pandemic are in a much worse position than those who were already
homeschooled. This is because these students are not exposed to late-night conversations,

meetings, intensive education programs, or government interventions.

The pandemic has given rise to a new concept of "homeschooling," which requires parents to
participate in and support the curriculum through distance learning (Fontenelle-Tereshchuk,
2021, p. 1). However, a proper understanding of home schooling and its models during the

pandemic is believed to improve the quality of education.

Due to the closure of schools worldwide, a hybrid education model has been implemented
(Apple, 2020, p. 2). Many researchers studying home education emphasize its advantages (Ray, 2017;
Kusnierova, 2020). During the pandemic, combining these two education models is thought to provide
a high-quality educational experience, as students who were continuing their education at school were

forced to continue it at home.

While numerous countries have reverted to in-person education following the post-pandemic
normalization process, interest in home education has increased permanently in the United
States. Since 2021, an increasing number of families have opted to educate their children at
home on a permanent basis. This decision is influenced by pedagogical considerations, health
concerns, academic flexibility, and ideological perspectives. Research conducted between 2022
and 2024 indicates that the percentage of students receiving home education in the US has
nearly doubled compared to pre-pandemic levels, and this increase has persisted in numerous
states (Pew Research Center, 2025; National Home Education Research Institute [NHERI],
2025). The expansion of homeschooling among minority groups and low-income families is a
particularly salient phenomenon. Furthermore, it has been asserted that novel models
integrating homeschooling with virtual schools and micro-schools have emerged, thereby
transforming home education into a more diversified and institutionalized structure. In this
context, homeschooling must be regarded not merely as an alternative but as a structural model
that must be taken into account in terms of education policies.

This study examines the increase in home education practices in the United States in the context
of the pandemic caused by the novel severe acute respiratory syndrome (SARS-CoV-2) virus,
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also known as the Coronavirus Disease 2019 (Covid-19) pandemic, and evaluates the historical
development of homeschooling, its legal framework, forms of implementation, and new trends
that have emerged with the pandemic. The study is structured using a compilation method based
on a literature review and is supported by current sources. In this context, the transformation
process of homeschooling in the United States is analyzed in terms of both educational policies
and socio-cultural impacts. In this regard, the present study seeks to answer the following
question: "How has the trend of homeschooling in the United States changed after the
pandemic?"

1.Homeschooling

Home education is regarded as one of the most enduring forms of semi-formal education, with
a historical presence that spans the entirety of human civilization. Since the inception of
civilization in Mesopotamia, parents have been entrusted with the responsibility of imparting
survival skills and cultural values to their offspring (Brewer, 2021a, p. 18). Prior to the
establishment of formal school systems, children primarily received their education in the
domestic setting, either from their parents or private instructors (Brewer and Lubienski, 2017,
pp. 21-22).

Home education is a distinctive pedagogical model that operates in a manner that is independent
of state or private institutions, guided by the directives of parents (Ray, 2017, pp. 86-87). This
approach is defined as an alternative education model because it responds to individual and
ideological needs that cannot be met in school (Shackelford, 2020, p. 5). Jamie Martin posits
that the pedagogy of home education can be classified into eight distinct approaches. These
pedagogical approaches encompass a wide array of methodologies, including traditional
methods, classical education methods, Charlotte Mason methods, Waldorf education methods,
interest-based learning methods, leadership education methods, unit study methods, and
Montessori methods (Kisatrova, 2020, p. 16).

Home education affords parents the opportunity to establish an educational milieu that is
tailored to their children's learning styles (Kinzer et al., 2020, p. 52). Conversely, home
education enables the cultivation of individual interests and talents, a benefit that is often
overlooked in traditional school settings, where students may be compelled to engage with
subjects that do not align with their personal interests (KusSnierova, 2020, p. 10).

Research indicates that students educated at home demonstrate superior academic performance
in comparison to their peers enrolled in public schools. They also exhibit higher post-high
school earnings and report a more fulfilling learning experience. However, a counterargument
posits that the scientific evidence supporting the efficacy of home education is inconclusive
(Lubienski et al., 2013, p. 381; cited in Wenzel, 2020, p. 3). Ray (2017, p. 89) emphasizes that
these students generally demonstrate comparable or higher levels of achievement on
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standardized tests compared to students in public schools. Ray (2016, p. 2) offers the following

observations regarding the academic success of homeschooled students:

* They perform above average regardless of their parents' educational level or income.
»  Whether or not the parent has a teaching certificate has no effect on success.
» State oversight and regulations do not directly affect academic success.

. They generally score high on college entrance exams such as the SAT and ACT and are
actively sought after by universities,

» Students educated at home are increasingly being actively recruited by universities.

Homeschooling advocates do not view teaching as a separate field of expertise. They argue that
parents, who know their children best, can be natural educational leaders (Brewer, 2021a). Most
home educators do not have pedagogical certification. However, research shows that this does
not negatively affect students' academic achievement (Ray, 2017, p. 97). However, Brewer
(2021a, p. 37) points out that parents need more extensive pedagogical training to provide a
quality education. In contrast, public school teachers are known to have undergone a

certification process by completing a bachelor's degree.

Kinzer and colleagues (2020, p. 46) summarize four ways to support home educators, which

they have organized into the acronym HOME:

H: Helping families find appropriate practices. Support can be provided by encouraging and
helping families customize educational techniques to suit each child's individual needs.

Offering (O): Families who educate their children at home can be supported by providing
various teaching resources. This support may include technological and curriculum options.

Making (M): Ensuring that home education is socially acceptable. Informing the community
about the benefits of homeschooling can prevent or reduce negative stereotypes associated with
homeschooled children.

Empowering (E): Strengthening home education partnerships. Community-school
collaboration should be established. Researchers suggest these practices could serve as a
template for organizations supporting families who choose or are forced to educate their
children at home due to global restrictions. The current health crisis provides an opportunity for

governments, institutions, families, and students to share educational resources and practices.

This collaborative endeavor aims to ensure that students receiving home education or those
compelled to do so have access to the necessary resources. Such collaboration could contribute
to the preparation of the world for future educational challenges.
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Homeschool Louisiana, an organization representing homeschool support groups and
homeschooling families across Louisiana, outlines what parents need to do to start

homeschooling:

1. Parents should learn about homeschooling laws.
2. The child must be withdrawn from their current school.
3. Contact other families who choose to homeschool and join support groups.

4. Define your educational philosophy to determine which learning styles will be used and

which curriculum materials will be selected.

5. Participation, curriculum, and progress records must be kept to enable participation in
certain programs in the future.

The objective of these measures is to provide a framework for families navigating the transition
to home education, addressing both legal and pedagogical considerations. In order for the
process to be carried out in a healthy manner, it is imperative that parents adhere to legal
procedures and meticulously plan the education process. In this context, community support
and resource sharing have been identified as critical factors in ensuring the sustainability of

home education practices.

2. Reasons for Homeschooling

Brewer and Lubienski (2017, p. 21) propose a classification system for the rationales underlying
the decision to pursue homeschooling, which they organize into two primary categories. The
initial category is predicated on the objective of providing an education that is more efficient,
effective, or pedagogically appropriate. The second category is predicated on ideological
reasons, such as religious or political beliefs. A close examination of the arguments put forth
by home education advocates reveals that these arguments are not as robust as the arguments
that are based on ideological reasons, such as religion and safety. In his study, McFall (2020,
p. 455) posits that the rationales for opting for home education encompass religious convictions,
concerns regarding school safety, academic instruction, and the unique requirements of children
with special needs. Shackelford (2020, p. 1) posits that these outcomes stem from the fulfillment
of educational needs deemed significant by families, which are addressed by both public and
private educational institutions. The predominant rationales for opting for home education
(Ray, 2016, pp. 1-2) are as follows:

* To customize or individualize the curriculum and learning environment for each child,
* To achieve greater academic success than in schools,
* To use different pedagogical approaches,

* To improve family relationships between children, parents, and siblings,
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* To provide healthy social interactions with young peers and adults,

* Providing a safer environment for children and young people due to physical violence, drugs
and alcohol, psychological abuse, racism, and inappropriate and unhealthy sexuality associated

with institutional schools,

» Teaching children and young people specific values, beliefs, and worldviews.

A substantial majority of families who opt for homeschooling are affiliated with the
conservative demographic (Apple, 2020, p. 5). Morally conservative individuals who advocate
for homeschooling tend to utilize terms such as "rights," "freedom," and "moral pluralism" in
their discourse. Conversely, the conservative segment, which perceives patriarchal families as
the ultimate source of authority and families as the primary holders of rights for students,
opposes the prohibition of home education in the context of human rights (Permoser & Stoeckl,
2020, p. 1). Religion plays a significant role in motivating many parents to educate their
children at home. Religious parents have a profound desire to instill specific values and beliefs
in their children, which introduces an additional dimension to the issue of children's autonomy
(Kunzman and Gaither, 2020, p. 280). Despite the active engagement of homeschooling
advocates in human rights issues, this community is predominantly regarded as engaging in
actions that are antithetical to human rights. Examples of this phenomenon include issues such
as homosexuality, misogyny, and children's rights (Permoser and Stoeckl, 2020, p. 18). In their
study, Dwyer (2006) and Peters (2003) identify six normative and empirical assumptions that
are generally considered unquestionable (as cited in Blokhuis, 2020, p. 85):

* Children are individuals.

* No one has the right to control another person's life.

» The state should have the final authority in determining what is in the best interests of children.
* The state cannot act according to religious beliefs.

* The state acts as a guardian for children when creating laws related to education.

As Brewer (2021b, p. 51) asserts, a considerable number of individuals opt for home education
with the objective of reshaping society to align with a specific, frequently limited, Protestant-
Evangelical-Conservative worldview. This endeavor is undertaken to impede the influence of
secular state schools on the emerging generation of agents of change. As Kunzman and Gaither
(2020, p. 282) have observed, empirical studies on religious value formation have demonstrated
that parents' religious commitment exerts a significantly more substantial influence on their

children's religiosity than the educational methods these children encounter.

In recent years, there has been a notable surge in the anti-vaccination movement, with various
factors contributing to this trend. The predominant rationale for this hesitancy is the misguided
conviction that vaccines are associated with the development of autism. It has been posited that
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a considerable number of parents, particularly those who subscribe to the notion of a causal
relationship between the measles, mumps, and rubella (MMR) vaccine and the onset or
manifestation of autism, hold this perspective. In numerous countries, children who have not
received all recommended vaccinations are often unable to enroll in K-12 or higher education
programs. Consequently, parents with an anti-vaccination stance often opt for home schooling
(Brewer, 2021a, p. 40).

While there are numerous rationales for opting for home education, the fundamental premise
underlying this choice is the belief that state schools fail to deliver adequate educational
environments or constitute a detrimental element that ought to be circumvented (Brewer, 2021a,
p. 44). Parents who opt for homeschooling tend to be conservative religious parents who
prioritize environmental issues, assert that schools inadequately address the needs of disabled
children, aspire to provide a socially and culturally appropriate educational experience for their
children, and seek to establish a closed community to shield their children from the secular
world (Apple, 2020, p. 5). The pervasive belief that young women become pregnant at an early
age and that young men become sexually active before finishing high school is considered one
of the rationales for opting for home education. The subject of sex education is one that is often
met with resistance, particularly when assessed through the lens of religious liberties. A
persistent debate in the field of sex education is the question of whether instructing children in
the subjects of human sexuality, safe sexual practices, and the prevention of sexually
transmitted diseases encourages them to engage in sexual activity. Notwithstanding the
existence of data indicating that nations offering sex education attain superior health outcomes
in comparison to those that do not, the association between sex education and casual sexual
behavior is predominantly influenced by a substantial amount of misinformation (Brewer,
2021a, p. 24). According to data from the National Center for Educational Statistics (NCES),
when parents were asked to select the most significant rationale for opting for home education,
34% of the sample reported discontent with the school environment, 17% reported
dissatisfaction with the academic quality of the school, and 16% reported choosing home
education due to a preference for providing religious education. When parents were permitted
to select multiple reasons, 80% indicated dissatisfaction with the school environment, 67%
expressed a desire to provide moral education, 61% cited dissatisfaction with the academics at
school, and 51% stated a desire to provide religious education (McQuiggan et al., 2017; cited
in Kunzman and Gaither, 2020, pp. 261-262).
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Figure 1. Reasons for Parents Choosing Homeschooling (2022-2023)

Figure 1 presents the reasons why parents of students who are homeschooled in the United
States as of the 2022-2023 academic year prefer homeschooling, expressed as percentages. The
data presented herein was obtained from a study published by the Pew Research Center (2025)
and based on surveys conducted by the National Center for Education Statistics (NCES). The
study indicated that the predominant rationale for opting for home education is concerns
regarding the school environment (83%). This category encompasses factors such as safety
concerns, substance use, and negative peer influence. The subsequent factors contributing to
this phenomenon include a strong inclination towards the provision of moral education (75%),
a notable emphasis on family life together (72%), and a pervasive sentiment of academic
dissatisfaction (72%). The desire to provide religious education (53%) and the tendency to
adopt non-traditional teaching methods (50%) are also important factors shaping parents'
preferences. However, health-related factors, including students' special needs (21%), long-
term physical or mental health issues (15%), and temporary illnesses (2%), also influence
decisions to homeschool. These findings suggest that the decision to pursue home education is
influenced by a multifaceted array of factors, including pedagogical and ideological
preferences, as well as structural and individual needs.

According to McFall's (2020) research, previous studies have shown that school safety is not a
significant factor in parents' decisions to homeschool. However, school safety is the primary
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concern for parents who choose to send their children to kindergarten. When examining the
school safety category, however, bullying is seen as the second most important reason for
homeschooling. Yet, only 30% of parents report that their children have been bullied at school,
and only 3% report that their children have been bullied on social media. The results of the
study show that spending more time with family and taking a non-traditional approach are the
top two factors. In the study, 73% of parents said spending time together as a family was a
moderate or very important factor in deciding to homeschool. Fifty-two percent of parents said
that adopting a non-traditional approach to education was a moderate or very important factor

in their decision to homeschool.

Another reason for choosing homeschooling is the perception that it is less expensive. Brewer
and Lubienski (2017) found that the Home School Legal Defense Association (HSLDA)
believes home education is cheaper than public schooling. They argue that as more children are
homeschooled, the cost per child decreases because the curriculum and materials can be reused
by younger children in subsequent years. However, the true cost of homeschooling is often
overlooked. It is the actual cost that should be considered. This is because parents must make
upfront payments for homeschooling resources. A parent with three homeschooled children
pays $677 per student per year for educational resources, and they may also give up their career.
While the salaries that parents give up are often cited as the largest overlooked opportunity cost
related to education, additional costs related to transportation, lunch, public services, and
participation in extracurricular activities provided by traditional public schools are not factored

into the calculation.

3. Advantages of Homeschooling
3. The following is a list of the advantages of home education:

A synopsis of the merits and drawbacks of home education may assist parents contemplating
this approach in arriving at a decision (Kusnierova, 2020, p. 9). The home education model is
regarded as having numerous advantages for both students and parents. Conventional
educational frameworks are predicated on a substantial curriculum, and due to their adherence
to this curriculum, children's imaginations remain underdeveloped, resulting in an absence of
customized educational frameworks. For these reasons, home education is regarded as

beneficial in numerous ways.

According to Wenzel (2020, p. 16), educators and guardians who facilitate home education
should cease perceiving divergent perspectives as antagonists. Instead, they should collaborate
to guarantee that their students receive the most optimal education. The researcher posits that
the most efficacious approach to achieving this objective is through dual enrollment courses.
Dual enrollment programs offer students educated at home the opportunity to pursue their main
subjects in the comfort of their own homes. Subsequently, they have the option to attend
traditional schools for subjects such as music, art, and physical education, which are collectively
referred to as "special classes." This arrangement is considered beneficial not only for students
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educated at home but also for the school system. The school system can receive financial
support from the state for these students, even though they are part-time, and this helps to
finance the school. Moreover, this significant arrangement fosters a sense of community among
all involved parties, including teachers, parents, administrators, and students, among others.
Collaborative efforts among all stakeholders are instrumental in facilitating the realization of
students' full potential.

Assuming a standard 180-day school year for a student who attends public school for 13 years
from kindergarten to 12th grade, and under the assumption that the student spends 7 hours a
day in a learning environment, it can be seen that the student spends 1,260 hours or 16,380
hours in school during each academic year for 13 years. It is estimated that a student educated
at home receives between 3,240 and 6,030 hours of education over 13 years, from kindergarten
to 12th grade. When these time frames are taken into consideration, it becomes evident that a
student who is educated at home dedicates a significantly lower proportion of their time to
academic work compared to a public school student. Specifically, a student educated at home
spends only 20% of their time engaged in academic activities, while a public school student
spends approximately 40% of their time in these pursuits. It is not accurate to assert that a
student enrolled in a public school is consistently engaged in academic learning during each
minute of each class. However, it is probable that the time allocated for academic work at home
may be influenced by the student or external factors (Brewer, 2021, p. 44). It has been
demonstrated that students who receive their education in the domestic environment do not
receive an equivalent amount of education as their counterparts who continue their formal
education at a school. Home education offers greater flexibility, allowing children to receive
education after participating in extracurricular activities. There is no obligation to adhere to the
prescribed curriculum; instead, parents are at liberty to adapt the teaching methods and devise
their own action plans. Furthermore, with regard to examinations, parents are not obligated to
ensure the graduation of all students in a given class (Ku$nierova, 2020, p. 9).

The provision of education within the domestic environment has been demonstrated to engender
a number of benefits for both students and parents. The United States allocates a sum exceeding
$12,000 per student annually for formal education (Education Expenditures by Country, 2019;
cited in Kinzer et al., 2020, pp. 51-52). Evidence suggests that students who receive home
education contribute to significant financial savings for the state (Ray, 2017, p. 98). However,
given the significant number of students receiving home education in the US, it is estimated
that the US government saves more than $20 million per year (Kinzer et al., 2020, pp. 51-52).

In numerous countries, home education is not a recognized legal practice, and the statistics are
not systematically documented. Across the United States, children are listed on official school
rolls even if they are only taking one class or participating in athletic activities. Numerous
schools throughout the nation engage in financial negotiations with parents who educate their
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children at home. These negotiations are predicated on schools periodically allocating state
financial aid to parents on an informal basis (Apple, 2020, p. 6).

4. Disadvantages of Homeschooling

Educational scientists articulate their stance in opposition to home schooling, citing a multitude
of reasons to support their position. It is possible that students may receive an education of
inferior quality due to the fact that parents who provide home schooling may not possess the
necessary qualifications. A paucity of research has been conducted on the subject of home
schooling, yet studies have indicated that parents may lack the qualifications necessary to teach
their children all subjects, including secondary school mathematics (Wenzel, 2020, p. 6). A
foundational component of home schooling is the engagement of a parent or other adult who
assumes the role of an educator within the confines of a residential household. In this context,
the qualifications of those responsible for teaching are at the center of discussions about home
education. However, the authority of parents over their children and the role and authority of
the state in providing formal education must be addressed in a manner that is both balanced and
inclusive. The state should evaluate who should provide education and how. The practice of
home education must be undertaken with a comprehensive understanding of pedagogical
competence and expertise. Parents possess an inherent right to exercise influence in their
children's education. However, this authority is typically not contested, except in instances
where social norms are transgressed, such as instances of neglect or abuse (Brewer, 2021a, p.
31).

As indicated by Romanowski (2001, p. 2), cited in Wenzel (2020, p. 15), students educated in
the domestic environment are deprived of social development, classroom discussion, and
academic and social competition. However, KuSnierova (2020, p. 21) asserts that if a family
provides childcare at home to prevent children from feeling alienated from society and offers
them a robust foundation, these children will be able to participate in social groups without
difficulty after receiving home education and will possess the capacity to effectively

communicate with others.

It is possible that students who receive their education through homeschooling may exhibit a
lack of proficiency or engagement in the political sphere. This is regarded as a pivotal
component in the preparation of citizens to be active, informed, and prepared to participate in
a democratic society, constituting a primary objective of the US education system (Wenzel,
2020, pp. 6-7). However, the absence of regulatory frameworks and oversight mechanisms in
the United States concerning homeschooling practices is a matter of concern (Brewer and
Lubienski, 2017, p. 34). In this context, homeschooled students may be at greater risk of
unreported and undetected physical abuse (West, 2009; cited in Wenzel, 2020, p. 7). When
considering the health of children who are educated at home, the most controversial issue to
date has been concerns about physical abuse. In instances where egregious incidents of abuse
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by parents who self-identify as homeschooling their children are brought to the media's
attention, public indignation occasionally incites lawmakers to propose more stringent
oversight of homeschooling practices (Kunzman and Gaither, 2020, p. 286). Beyond the
perception that public schools expose children to gun violence, another overlooked reality
surrounding violence towards children—one that many homeschool advocates overlook—is the
issue of abuse and neglect. The Invisible Children of Homeschooling website offers a
searchable national database on child abuse, neglect, and child fatalities resulting from abuse
and neglect. This website has been linked to the Coalition for Responsible Home Education
(CRHE). A cursory search for the term "abuse" on the CRHE website reveals headlines
indicating that home education is being utilized to mask instances of abuse. This site features
national headlines each year about parents who misuse homeschooling laws to commit crimes
against children, including imprisonment, abuse, exploitation, and murder. It has been asserted
that such criminal activities often go unnoticed and unreported for extended periods due to a
deficiency in public oversight. The occurrence of child abuse is a possibility in any educational
setting, irrespective of the specific type of school. Conversely, within the context of state-run
educational institutions, there exists a distinct possibility for the observation and subsequent
mitigation of any indications of abuse. Conversely, the efficacy of identifying victims of abuse
in the context of home schooling is suboptimal (Brewer, 2021a, p. 26). Given the significant
number of children who are educated at home and not registered in the education system, there
are critical inquiries regarding the community's capacity to guarantee the safety of children.
This is particularly salient in light of the underreporting of child fatalities and the pervasive
issues of abuse and neglect (Brewer and Lubienski, 2017, p. 34). It has been observed that
instances of abuse are frequently identified by public school teachers and counselors who
interact with students on a daily basis (Brewer, 2021a, p. 27). This prompts critical inquiries
into the optimal regulatory framework for traditional home education practices, with the aim of
safeguarding against potential abuses. The Coalition for Responsible Home Education (CRHE)
has argued for the implementation of specific amendments to Florida legislation. Specifically,
the CRHE has advocated for the inclusion of a mandate that would require certified educators
to conduct face-to-face verifications with homeschooling families during the academic year
(Rozyla, 2015; cited in Brewer, 2021a, p. 27).

A significant drawback of home education is the limited availability of time. Parents who elect
to educate their children at home must allocate time to prepare materials and activities for these
home lessons. In such cases, parents are expected to perform their professional duties remotely.
Consequently, the parent will not have sufficient time to devise activities and acquire
knowledge (Kusnierova, 2020, p. 9). A notable disadvantage of home education is that families
who opt for this educational approach may need to allocate the entirety of their financial
resources to support their children's education within the home environment. Consequently,
parents may encounter difficulties in maintaining employment due to their increased

responsibilities in homeschooling their children. KiSanirova (2020, p. 17) asserts that the
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primary drawback of homeschooling is the fact that parents are compelled to assume numerous
roles in order to implement this educational model. Parents assume a variety of roles, including

teacher, coach, psychological counselor, and friend.

The allocation of children's education exclusively to their parents or guardians engenders
numerous issues. For instance, students who are eligible for access to healthier and
complimentary meals at school due to their family circumstances may be deprived of this right
(Blokhuis, 2020, p. 83).

5. Homeschooling in the United States

Home education has been identified as one of the most rapidly expanding movements in the
realm of educational reform within the United States (Apple, 2020, p. 5). A review of American
history reveals that parents have been more involved in their children's education since much
earlier times. However, the modern homeschooling revolution is considered a relatively new
phenomenon (Kinzer et al., 2020, p. 47). The first compulsory education programs in the United
States were initiated in 1647 in Massachusetts, where they were established as grammar
schools. By the 1850s, some families had opted to educate their children at home; however,
compulsory attendance at public schools was legalized. In the United States, children, typically
between the ages of 6 and 14, inclusive, are obligated to pursue their education until they reach
the age of 17. The precise age requirement varies by state. Students have the opportunity to
engage in a variety of educational pursuits, including public, private, charter, or home
schooling, provided they meet the age requirements stipulated by their state and that their
educational institution is duly registered with the state. The specific requirements of this
mandatory reporting are subject to variation depending on the circumstances (Wenzel, 2020, p.
5). In the United States, parents of students receiving home education are obligated to report
that their children are receiving home education instead of attending a public or private school.
Furthermore, if these students do not exceed 25 hours of instruction per week in public or
private schools, they are considered to be receiving home education (NCES, 2021Db).

The historical and legal underpinnings of homeschooling in the United States are firmly
embedded in two seminal Supreme Court decisions: Meyer v. Nebraska (1926) and Pierce v.
Sisters of the Holy Family (1925). These cases established that parents possess an inherent right
to determine the nature of their children's education. While the US Constitution does not
explicitly grant children the right to education, most state constitutions require children to attend
a type of public school, as stated in the United Nations Declaration of Human Rights. In addition
to the primacy of parental authority over such laws, it is acknowledged that parental control
takes precedence over certain international, federal, and state legal concepts (Brewer, 2021a, p.
18).

The homeschooling phenomenon emerged in the United States in the 1970s, and its objectives
of legalizing and popularizing homeschooling were achieved in the mid-1990s (Gaither, 2009,
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p. 331; cited in Kinzer et al., 2020, p. 47). The concept of homeschooling was pioneered by
John Holt. In 1977, Holt established Growing Without Schooling, which was recognized as the
world's inaugural homeschooling magazine. In his literary works, he expounds on the
methodologies and principles underlying the homeschooling paradigm. The objective of the
magazine was to assist its readers in acquiring practical skills without the need for formal
education, with the intention that they would utilize these skills in their respective workplaces.
Moreover, the magazine's objective is to congregate individuals with similar interests, fostering
a sense of community and facilitating the exchange of knowledge and insights (Lambert, 2002;
cited in Kusnierova, 2020, p. 11).

In addition to the localized growth of the homeschooling movement in certain regions, the
struggle for the legalization and recognition of homeschooling has increasingly taken on a
transnational dimension. In the 1980s, as a result of efforts by conservative groups in the United
States, homeschooling was legalized in several states. Following this success, key organizations
such as the Home School Legal Defense Association and Alliance Defending Freedom began
to direct their attention toward the global status of homeschooling. These organizations started
appealing to international legal forums in order to advocate for homeschooling from a human
rights perspective. Over time, they established connections with national homeschooling
organizations in various countries and also contributed to the establishment of homeschooling
associations in countries where such structures had not yet existed. In doing so, they facilitated
the coming together of morally conservative homeschooling advocates from different parts of
the world (Permoser & Stoeckl, 2020, p. 7).

Since 1993, homeschooling has been legal in all U.S. states (Bales, 2018, as cited in
Kusnierova, 2020, p. 11); however, the conditions vary significantly from one state to another
(Shackelford, 2020, p. 10; Kunzman & Gaither, 2020, p. 254). Debates have continued for many
years over whether parents who homeschool their children possess adequate qualifications. In
many U.S. states, a parent is not required to hold a high school or college diploma in order to
homeschool. For instance, a parent who has not completed the fifth grade may legally educate
a child at the K—12 level.

States that do not require any diploma for homeschooling include Alabama, Alaska, Arizona,
Arkansas, Colorado, Connecticut, Delaware, Florida, Hawaii, Idaho, Illinois, Indiana, Iowa,
Kentucky, Louisiana, Maine, Maryland, Massachusetts, Michigan, Minnesota, Mississippi,
Missouri, Montana, Nebraska, Nevada, New Hampshire, New Jersey, New York, Oklahoma,
Oregon, Rhode Island, South Carolina, Tennessee, Texas, Utah, Vermont, Wisconsin, and
Wyoming. States that explicitly require a high school diploma are the District of Columbia,
Georgia, New Mexico, North Carolina, North Dakota, Ohio, Pennsylvania, South Dakota, and
Virginia (Brewer, 2021a, pp. 36-37).
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In the state of Washington, parents wishing to homeschool must fulfill at least one of the
following four requirements (Huseman, 2015, as cited in Brewer, 2021a, p. 37):

e Be supervised by a certified individual,

e Possess a minimum number of college credits (e.g., hold a high school diploma or have
completed some college coursework),

e Have completed a course in home-based education,

e Be deemed qualified by the local school board.

In contrast, many states do not mandate registration for students who receive their education
through homeschooling. Consequently, it seems implausible to obtain comprehensive, reliable
demographic data on homeschooled students (Kunzman and Gaither, 2020, p. 258). According
to data from the National Home Education Research Institute (NHERI) and the National Center
for Educational Statistics (NCES), the number of home-schooled students in the United States
increased from 1.7 million in 2012 to approximately 2.3 million in 2016. Current estimates
indicate that there were approximately 3.1 million home-schooled students in grades K-12 in
the United States during the 2021-2022 academic year. A significant number of parents are
opting to educate their children at home (Wenzel, 2020, p. 3). In the United States, 56.4 million
students are expected to commence K-12 education in September 2020, with 50.7 million
students attending public schools and 5.7 million students attending private schools. According
to data from the National Center for Education Statistics (NCES) in 2021, the number of
students expected to commence their collegiate journey is projected to reach 19.7 million. The
total number of students enrolled in public primary and secondary education (K-12) in the
United States was 50.6 million in 2016. However, by 2021, this number had decreased to
approximately 49.4 million, representing a decline of 2.3%. According to the most recent data,
from the fall of 2022, the total number of students enrolled was 49,433,092 (NCES, 2022).
According to projections by the National Center for Education Statistics (NCES), this
downward trend is expected to persist, with the total number of students declining to 46,889,600
by the year 2031. This indicates that there will be an approximate 5.1% decrease in total
enrollment between 2021 and 2031. These data serve as an important indicator that the student
population in the United States will continue to shrink in the future.

The utilization of public school resources by home-schooled students occurs via a variety of
methods. The accessibility of these resources varies across states and, to a significant extent,
within individual states. In the United States, 14 states permit homeschooled students to enroll
in schools on a part-time basis, while 4 states do not allow this practice (Kunzman and Gaither,
2020, p. 291).

In his study, Wenzel (2020) conducted interviews with parents who homeschool their children
in the Western New York region, with the objective of gaining a more profound understanding
of the experiences of homeschooling parents and the phenomenon of homeschooling itself. The
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researcher examines the experiences of parents who homeschool their children in middle and
high school in terms of supporting their children's learning of mathematics. The present study
posits that educators can gain insight into a variety of learning methods that they can apply in
their own classrooms to motivate and better educate their students. The majority of the
participants in the study resorted to various resources, under the assumption that the task of
teaching their children was becoming increasingly arduous over time. In certain instances,
parents were provided with educational resources to facilitate their role in the teaching process.
Parents who perceived their methods to be inadequate sought instruction from alternative
educators. Of the nine participants who instructed their children in high school mathematics,
four incorporated mathematical applications in the final years of their offspring's education.
This pedagogical approach has been observed to be prevalent among parents who opt to educate
their children at home, as well as in select public and private educational institutions.
Mathematics lessons that impart practical life skills, such as financial management, budgetary
control, and the avoidance of credit card debt, are perceived to reflect real-world applications.
It is hypothesized that these competencies will confer a significant advantage to all graduating

students who will be required to navigate the world independently following their graduation.

According to Wenzel (2020), the domain of home education is one with which many education
scientists are unacquainted, as they either did not receive home education themselves or did not
have children who received home education. Kinzer et al. (2020) conducted a comprehensive
analysis of home education in their study and stated that success in home education is possible.
This study, authored by four individuals, is noteworthy for its interdisciplinary approach, with
three of the authors having undergone homeschooling during their formative years and three
having subsequently homeschooled their own children. Notably, one of the authors serves as
the founder and director of a homeschooling service entity known as Rio Grande Enrichment
Studies, LLC (RGES). Consequently, this study is regarded as significant from the perspective
of Wenzel's view. Kinzer et al. (2020) base their study on home education as it is currently
practiced in the United States. The researchers hypothesize that the findings of this study will
provide a framework for families who are utilizing the home education model during the
pandemic. The economic downturn in rural communities has led to the closure of numerous
schools. A significant trend has been observed in the field of education, wherein educational
institutions throughout the United States have been observed to prioritize the engagement of
less experienced teachers, often referred to as novice educators, in their teaching staff. This
practice has come at the expense of hiring senior teachers, who are typically characterized by a
higher degree of experience and expertise in the field. Concurrently, racial injustices are
becoming increasingly evident (Apple, 2020, p. 4). Brewer and Lubienski (2017, p. 25) posit
that the predominant ideological rationale for homeschooling in the United States is religion.
However, they also acknowledge that racial violence and security concerns have contributed to
an escalation in homeschooling practices in recent times. Ray (2017) conducted a study on
home education among African American families in the United States, investigating the
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reasons parents choose home education and the academic achievements of African American
children. The researcher concluded that the reasons African American parents opt for
homeschooling are analogous to the reasons parents in the United States choose this educational
approach. Furthermore, a number of participants highlighted concerns pertaining to race and
ethnicity as factors contributing to their decision to opt for homeschooling. Ray's study
indicates that Afrocentrism is not a predominant factor among African American students who
are homeschooled in regard to their decision to pursue this educational path. A considerable
body of research has documented a rise in homeschooling among African American families
over the past decade.

Homeschooling is considered an important movement in the United States. Many parents prefer
home schooling due to inadequacies in the public education system, crowded classrooms,
overly standardized education and assessment, and insufficient time for age-appropriate
learning (McFall, 2020). The researcher makes the following recommendations for improving

education in public schools:

* Schools should give students the freedom to explore their interests and passions and increase

the time allocated for this.

* The curriculum should be designed to encourage students' interests rather than focusing on

standardized tests.

+ State school leaders should consider allowing a non-traditional approach to classroom

education, as time spent with family is an important factor for parents.

» State schools should organize more family-focused activities, such as curriculum days, student
leadership conferences, and hands-on learning activities that involve the whole family
throughout the normal school day, or special events to encourage family unity.

METHOD

This study was prepared using a compilation method to examine current approaches to home
education. The research was conducted by means of a systematic review and interpretation of
the extant literature. The compilation under review here meticulously analyzes the historical
evolution of home education, exploring its legal underpinnings, various forms of
implementation, the disparities among states, and the socio-technological ramifications of this
pedagogical model.

The data sources employed in the present study consist of academic articles, book chapters,
official reports, and policy documents published between 2000 and 2024. The selection of
sources aimed to encompass a range of perspectives, including but not limited to the
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pedagogical and administrative dimensions of home education, student performance outcomes,

the nature of parental roles, and state oversight mechanisms.

DISCUSSION AND RESULT

The global pandemic caused by severe acute respiratory syndrome (SARS-CoV-2) has resulted
in profound changes to living conditions and lifestyles worldwide. As in other fields, significant
changes have occurred in the realm of education, and the educational process continues with
different practices, especially to prevent students from being affected by these changes. Since
March of 2020, a significant number of countries have transitioned their educational institutions
to an online modality. Subsequent to the initial developments, novel educational models were
introduced in accordance with the progression of the pandemic, leading to the formulation of
hybrid models. The present study posits that a distinction should be made between home
education and home education models during the pandemic. Although home education is an
available option, it has been implemented as a necessity throughout the world during the
pandemic. An examination of the historical evolution of home education reveals a gradual
progression towards greater systematic structure. This progression is accompanied by the
emergence of collaborative networks among parents who opt for this educational model. In this
context, it is hypothesized that the home education model implemented as a necessity during
the pandemic can benefit from the experience of home education practices that have been
systematically continuing for years. Concomitantly, there has been an observable shift toward
the implementation of hybrid applications. It is hypothesized that hybrid education models will
offer numerous opportunities in the long term for both students receiving home education and
students continuing their education in formal schools. The scope of home education extends
beyond the confines of the domestic environment, encompassing educational opportunities that
are also available in formal institutions. These educational opportunities may include classes
that are held at school, with attendance occurring on a daily basis or on a weekly basis. For
instance, the hypothesis that the expansion and legalization of dual enrollment systems in the
United States would elevate home education to a more reputable form of education is a subject
of interest. The enhancement of home-school collaboration has the potential to offer numerous
families the opportunity to partake in a quality educational process for themselves and their
students. It is hypothesized that the implementation of hybrid applications may facilitate
students in achieving their potential and enhancing their capabilities.

The decision of families to educate their children at home is often influenced by the ability to
address the unique needs of each student. In this context, while home education is regarded as
a valuable educational approach in terms of individual education, it is believed that certain legal
requirements should be imposed on parents or educators who provide home education in terms
of both pedagogical and academic competence. Furthermore, it is asserted that the education
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provided to students should be based on specific academic knowledge. It is widely accepted
that education is a matter of such gravity that it should not be subject to speculation, and that
the competence of educators must be rigorously evaluated. In the United States, considerable
variations exist among the education systems of states and regions, as well as those of students
receiving home education. The establishment of specific legal standards for the education of
students receiving home education is a matter of significant concern. It is hypothesized that
homeschooled students, who previously relied on a variety of social environments to
supplement their education, have experienced a restriction in their living spaces due to
pandemic conditions, particularly in the pre-pandemic era. As the world undergoes a gradual
normalization process, it is hypothesized that these students' shift towards more hybrid
applications will be beneficial for their social development. This phenomenon is not exclusive
to the youth; it is also relevant to parents. Parents who opted to provide home education during
the pandemic also experienced limitations on their social lives. During the period under
consideration, students and parents who were compelled to receive home education received
support from schools. However, students receiving home education did not receive comparable
support. Consequently, it is postulated that policymakers must devise policies to facilitate the
socialization of both students and parents. Furthermore, social injustices in home education
during the pandemic have been brought to light. The disparities in educational experiences
between affluent and impoverished families during home education have emerged as a salient
issue that demands governmental attention.

It is improbable that education will revert to its pre-pandemic state, even in the event of a
favorable shift in the circumstances related to the ongoing pandemic. The integration of novel
strategies and resources within educational programming during the pandemic has been met
with optimism, as these innovations hold great potential in addressing the educational needs of
the population. The advent of technology has precipitated a marked diversification of learning
materials in educational settings. This scenario presents a multitude of prospects for students
pursuing their education in the domestic environment. It is anticipated that the educational
models or models that emerged during the global pandemic will be examined and cultivated in
the future for both students receiving education at home and students continuing their education
in schools.
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OZET

Amerika Birlesik Devletleri (ABD), go¢men akimlarinin en yogun yasandig iilkelerden biri
olmasi nedeniyle, giiniimiizde de ¢ok uluslu, ¢cok kiiltiirlii ve ¢cok dilli bir niifus yapisina sahiptir.
Bu gesitlilik, egitim politikalarinin gégmen Ogrencilere duyarli ve kapsayict bir sekilde
yapilandirilmasimi zorunlu kilmaktadir. Ozellikle Ingilizcenin ikinci dil olarak &grenilmesi
stireci, gogmen Ogrencilerin hem akademik basariya ulagmalari hem de sosyal yasama aktif
bicimde katilm gosterebilmeleri ac¢isindan biiyilk 6nem tasimaktadir. Bu baglamda
gerceklestirilen bu calisma, ABD’de gé¢men 6grenciler i¢in gelistirilen egitim politikalarini,
bu politikalar ¢er¢evesinde kullanilan temel terminolojiyi ve 6zellikle ESL (English as a Second
Language) programlarinin yapisin1 ve etkililigini ele almaktadir. Calismada, ESL
programlarinin hem K-12 diizeyinde hem de yiiksekdgretim kurumlarinda Ingilizce 6grenen
ogrencilerin akademik basarilari, sosyal uyum siirecleri ve kiiltiirel entegrasyonlari tizerindeki
etkileri ¢ok boyutlu olarak analiz edilmektedir. Go¢men oOgrencilerin karsilastigi sosyal
izolasyon, dislanma, akademik yetersizlik hissi, kiiltiirel yabancilagsma, kimlik catigsmalar1 ve
okula aidiyet eksikligi gibi temel sorunlar incelenmistir. Ozellikle COVID-19 pandemisiyle
birlikte derinlesen dijital ugurumun, gégmen Ogrencilerin egitsel kaynaklara ve g¢evrimigi
Ogretim materyallerine erisimini smirladigt ve bu durumun O6grencilerin dil gelisimi ile
akademik ilerlemeleri lizerinde olumsuz etkiler yarattig1 belirtilmistir. Bununla birlikte, ESL
programlarinin uygulama bi¢imlerinin eyaletler arasinda ciddi 6l¢iide farklilik gostermesi ve
federal diizeyde bu programlara iligkin merkezi bir yapilandirmanin bulunmamasi, gégmen
ogrenciler acgisindan onemli firsat esitsizliklerine neden olmakta ve egitimde biitlinciil bir
etkilemektedir. Literatiire dayali bulgular, ESL 6grencilerinin hem dilsel yeterliliklerinin
gelismesinde hem de kiiltiirel aidiyet duygusunun giliclenmesinde, 6gretim siireclerinin nitelikli
ve siirdiiriilebilir bir yapiya kavusturulmasinin biiyiik bir gereklilik oldugunu gdstermektedir.
Bu dogrultuda, ESL programlarinin yalnizca dil becerilerini kazandirmaya yonelik degil, ayni
zamanda kiiltiirel kimligi destekleyen, psikososyal uyumu gozeten ve 6grencilerin bireysel
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ozelliklerini dikkate alan ¢ok yonlii iceriklerle yapilandirilmasi 6nerilmektedir. Arastirmanin
sonucunda, ABD’de uygulanan ESL politikalarinin daha biitiinciil bir yapiya kavusturulmasi,
eyaletler arasi esgiidiimiin saglanmasi ve gogmen 6grencilerin dil, kiiltiir ve kimlik eksenindeki
ihtiyaclarini karsilayabilecek kapsayici egitim politikalarinin gelistirilmesi gerektigi sonucuna

ulagilmistir.

Anahtar Kelimeler: G6¢men 6grenciler, Amerika Birlesik Devletleri, ESL, egitim politikasi,
ikinci dil 6grenimi
ABSTRACT

The United States of America (USA), being one of the countries with the highest influx of
immigrants, has a multinational, multicultural, and multilingual population structure today.
This diversity requires education policies to be structured in a way that is sensitive and inclusive
towards immigrant students. In particular, the process of learning English as a second language
is of great importance for immigrant students to achieve academic success and actively
participate in social life. In this context, this study examines the educational policies developed
for immigrant students in the US, the basic terminology used within these policies, and, in
particular, the structure and effectiveness of ESL (English as a Second Language) programs.
The study analyzes the effects of ESL programs on the academic achievement, social adaptation
processes, and cultural integration of students learning English at both the K-12 level and in
higher education institutions in a multidimensional manner. Fundamental problems faced by
immigrant students, such as social isolation, exclusion, feelings of academic inadequacy,
cultural alienation, identity conflicts, and lack of belonging to school, are examined. It has been
noted that the digital divide, which has deepened with the COVID-19 pandemic, limits
immigrant students’ access to educational resources and online teaching materials, and that this
situation has negative effects on students’ language development and academic progress.
However, significant differences in the implementation of ESL programs across states and the
lack of a centralized structure for these programs at the federal level have led to significant
opportunity inequalities for immigrant students, and the lack of comprehensive standardization
in education has negatively affected students’ school achievement and social adjustment.
Findings based on the literature indicate that it is essential for teaching processes to be of high
quality and sustainable in order to improve the language proficiency and strengthen the sense
of cultural belonging of ESL students. In this regard, it is recommended that ESL programs be
structured with multifaceted content that not only aims to impart language skills but also
supports cultural identity, considers psychosocial adaptation, and takes into account the
individual characteristics of students. The results of the study indicate that ESL policies in the
United States need to be made more comprehensive, coordination between states needs to be
ensured, and inclusive education policies that meet the language, cultural, and identity needs of
immigrant students need to be developed.

Keywords: Immigrant students, United States, ESL, education policy, second language

learning
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INTRODUCTION

It is widely accepted that individuals across the globe elect to depart from their countries of
origin for a variety of reasons, or are compelled to do so involuntarily. In this context, a range
of factors have been identified as contributing to migration, including health, education,
employment, civil unrest, and natural disasters. According to the United Nations' 2024
International Migrant Stock data, the number of international migrants worldwide has reached
approximately 304 million, accounting for 3.7% of the global population (United Nations,
2024). The number of migrants, refugees, and asylum seekers worldwide is increasing, and host
countries are conducting studies on how long it will take and how well they will integrate
(Donato and Ferris, 2020, p. 7).

As demonstrated in the United Nations' International Migrant Stock 2024 data, the United
States (US) continues to be the world leader in terms of international migrant population.
According to data provided by the United Nations, the number of migrants reached
approximately 23.3 million in 1990. By 2024, this figure had increased to 50.66 million,
reflecting an substantial increase in the volume of international migration (United Nations,
2024). Since 2010, one in five children in the US has been living in a family where one or both
parents are migrants (Whitehead et al., 2020, p. 17).

In the United States, it is evident that the number of English learners (ELs) and students who
require support to access the standard English curriculum is increasing on a daily basis. This
phenomenon has been observed to be particularly prevalent in specific fields and geographical
regions (Raufman et al., 2019, p. 1). Half a century ago, the United States enacted a new
Immigration and Nationality Act, the purpose of which was to grant more visa rights to citizens
of other countries and give priority to close relatives of US citizens (Passel and Rohal, 2015, p.
18). According to data collected in 2018, the United States currently hosts 44.8 million
immigrants, constituting 13.7% of the total population. The available statistics demonstrate that
the number of immigrants residing in the United States stands at 9.7 million, constituting 5.4%
of the total U.S. population. It is noteworthy that the immigrant population has grown by more
than fourfold since 1960 (Budiman et al., 2020). New immigrants contribute a wide variety of
strengths to U.S. classrooms and communities. Furthermore, the structures of the U.S. education
system are significant in determining effective strategies for supporting the educational success
of immigrant students (Umansky et al., 2018, p. 1).

An examination of migratory movements reveals that individuals from numerous countries
worldwide are migrating to the United States. The factors motivating this migration are
numerous and include, but are not limited to, the pursuit of educational opportunities, improved
access to healthcare, and the search for employment. As asserted by Hood (2018, pp. 1-2), the
phenomenon of migration from Central America to the United States is predominantly driven
by prolonged economic hardship and violence. Over the past four decades, Central American
countries have experienced a number of adverse conditions, including civil wars, poverty,

increasing gang violence, drug trafficking, and the breakdown of civil structures.
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One of the most significant objectives of the educational system is to ensure equitable
opportunities for all students, irrespective of factors such as race, ethnic origin and
socioeconomic status. Nevertheless, a pivotal factor in ensuring equitable opportunities for
students is the consideration of their native language (Smith, 2018, p. 1). In this regard, states
have assumed the responsibility of providing second language programmes to assist immigrants
who have migrated to their countries in developing their languages and skills. The English as a
Second Language (ESL) programme implemented in the United States is widely regarded as

being of paramount importance for immigrants.
2. Terms for Migrant Students

The number of students enrolled in English Language Learning (ELL) programmes is
increasing on a daily basis. ELL students exhibit a wide spectrum of language proficiency
levels, socio-economic statuses, academic experiences, and immigration histories.
Consequently, it appears unfeasible to delineate these students within a solitary profile
(Bardack, 2010, p. 3). Nevertheless, a significant proportion of EL students opt for a diverse
selection of academic, technical and vocational programmes, non-credit programmes, and
additional academic supports that provide English language instruction at varying levels. The
nature of the college experience and its outcomes, as experienced by participants, can vary. The
programmes offered are a product of the policies, practices, and cultures of the institutions in
which EL students participate (Raufman et al., 2019, p. 7). A multitude of terms are employed
within the extant literature to describe the learning process of English by students. These
categories include language minority students, English as a Second Language (ESL) students,
culturally and linguistically diverse (CLD) students, and limited English proficiency (LEP)
students (Bardack, 2010, p. 7).

The designation English Learners (EL) or English Language Learners (ELL) pertains to
students requiring support with their English language learning. The term 'EL students' is used
to denote university students in the United States who have not experienced K-12 education or
whose English language skills have not been formally assessed prior to university (Raufman et
al., 2019). This term refers to individuals who are actively acquiring English as a second
language, with their native language being a language other than English. These students
frequently utilise language support programmes to enhance their academic performance in
English, owing to challenges in reading, comprehending, speaking, or writing in English
(Bardack, 2010, p. 7).

In their study, Umansky and colleagues (2018) provide an explanation of the terminology
employed in the literature to describe English language learners:

RAIELs (Recently arrived immigrant English learners): This group encompasses students who
have recently immigrated, those who are recognised as refugees, unaccompanied children, and
individuals with limited or interrupted formal education. These students are defined as those
who have been enrolled in US schools for less than three years and are learning English upon

their arrival.
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RAINEL (Recently arrived immigrant non-EL): This pertains to students who have recently
immigrated but are not classified as English Language Learners (ELs) due to their fluency in
English.

The term 'OEL' (Other English Learner) is used to denote students who are learning English as
a foreign language. These students are engaged in the acquisition of English language skills and
are not categorised as immigrant students according to the federal Department of Education
definition. A significant proportion of OEL students were born in the United States, while others
have immigrated to the United States but have been residing in the country for a minimum of
three years. This student group comprises all English learners who have not recently arrived,
thus encompassing, for example, both young learners of English (EL) and students who have
remained in English language classes throughout primary school and into secondary school or
high school.

The term 'OEP (Other English Proficient)' refers to students who are proficient in English.
These students are non-immigrant scholars proficient in English. The term encompasses former
English learners who have been reclassified outside of the English Language (EL) category

subsequent to attaining English proficiency.
3. Language Programmes for Migrants
3.1. English as a Second Language (ESL) (USA)

The focus of ESL programmes is on the instruction of English to facilitate the acquisition of
the language by EL students and the achievement of high academic standards (Faulkner-Bond
etal., 2012, p. 9). The impact of ESL courses on immigrant students is contingent on a number
of factors, including but not limited to their academic language skills and needs (Hodara, 2014,
p. 2). Typically, English language learners (ELs) reside in households where English is not the
primary language of communication. This phenomenon may also be observed in the context of
neighbourhoods and social interactions. In this context, for many English language learners
(ELs), schools are regarded as the primary setting for the development of language skills,
particularly academic English, including listening, speaking, reading and writing (Sugarman
and Lazarin, 2020, pp. 5-6).

The number of English Language Learners (ELL) in the United States is increasing, and the
question of how best to educate ELL students is becoming more important than ever (Smith,
2018, p. 1). The proportion of English Language Learners (ELLs) pursuing their education in
public schools across the United States has been on an upward trend over the years. In the
autumn of 2011, the proportion of ELL students in the total public school population was 9.4%
(4.6 million students), whereas in the autumn of 2021, this figure increased to 10.6%
(approximately 5.3 million students). Despite a minor decrease during the pandemic between
2019 and 2020, there has been a consistent upward trend since then. Furthermore, in 2021,
93.1% of EL students participated in specialised instruction programmes designed to enhance
English language proficiency. The states with the highest EL rates include Texas (20.2%),
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California (18.9%), and New Mexico (18.8%) (NCES, 2024). Research has demonstrated that
students enrolled in ESL programmes designed to address their specific needs have exhibited
higher levels of success in comparison to those enrolled in conventional English language
courses. Moreover, the efficacy of these programmes has been demonstrated by their consistent
implementation throughout the students' educational journey. Research has demonstrated that
students enrolled in ESL programmes designed to cater to their specific needs exhibit greater
levels of success in comparison to those enrolled in conventional English language classes.
Furthermore, the efficacy of these programmes has been found to be consistent throughout the
students' educational journey. ESL programmes are defined by the provision of an enriched,
consistent, challenging curriculum, incorporating components designed to facilitate language
development. These programmes also include appropriate assessment approaches (Genesee et
al., 2005, p. 378). Conversely, ESL courses in higher education create a divide between EL
students and their native English-speaking peers, as well as students who do not apply for or
enrol in ESL courses. Consequently, ESL courses differ from other courses designed to develop
students' academic literacy (Raufman, Brathwaite, & Kalamkarian, 2019, p. 17).

A perusal of the data pertaining to the percentage of ESL students across the United States
reveals that a considerable proportion of those enrolled in K-12 participate in ESL programmes.
As demonstrated in Graph 1, the distribution of students enrolled in K-12 education is illustrated

as a percentage.
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Figure 1. Distribution of Students by Grade Level in Percentages
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As demonstrated in the data provided by the U.S. Department of Education, National Centre
for Education Statistics (2020), an examination of the percentages of English Language
Learners (ELL) enrolled in primary and secondary schools in the United States in 2018 reveals
that the percentages of students in lower grades are higher than those in upper grades. The
proportion of ELL students enrolled was 15.9% in kindergarten, 15.71% in first grade, 15.27%
in second grade, 14.22% in third grade, 13.08% in fourth grade, and 11.0% in fifth grade. The
following data illustrates the percentage of ELL students in each grade: 00% in 6th grade,
8.90% in 7th grade, 8.01% in 8th grade, 7.36% in 9th grade, 7.27% in 10th grade, 6.53% in
11th grade, 5.99% in 12th grade. An examination of the data reveals a decline in the percentage
of students as the grade level increases. This phenomenon can be attributed to the observation
that students identified as ELL after commencing kindergarten demonstrate an increase in

English language proficiency as their grade level rises.

Total Enrollment

Native Number of Distribution of ELL
Represented by ELL
Language ELL Students Students (%)
Students (%)
Spanish,
. 4,023,289 76.4% 8.4%
Castilian
Arabic 130,917 2.5% 0.3%
English 116,771 2.2% 0.2%
Chinese 95,584 1.8% 0.2%
Vietnamese 75,070 1.4% 0.2%
Russian 39,403 0.7% 0.1%
Portuguese 50,205 1.0% 0.1%
Haitian,
31,122 0.6% 0.1%

Haitian Creole
Hmong 30,181 0.6% 0.1%
Urdu 26,567 0.5% 0.1%

Table 1. Distribution of English Language Learner (ELL) Students by the Ten Most
Common Native Languages in Public Schools, Fall 2021

The National Centre for Education Statistics (NCES) of the U.S. Department of Education has
published data indicating that, as at autumn 2021, the demographic group identifying as
Spanish-speaking constituted the largest single group of English Language Learners (ELLs)
enrolled in public schools in the United States, with a total o' 4,023,289 students (NCES, 2024).
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The group is followed by Arabic speakers (130,917 students), English speakers (116,771
students), Chinese speakers (95,584 students), and Vietnamese speakers (75,070 students).
Further demographic analysis of the ELL population reveals the presence of smaller ethnic
groups, including Portuguese speakers (50,205), Russian speakers (39,403), Haitian Creole
speakers (31,122), Hmong speakers (30,181), and Urdu speakers (26,567). This distribution
underscores the fact that while the majority of ELL students in the United States are Spanish-
speaking, the system also encompasses students with a wide variety of linguistic backgrounds.

A significant issue that can hinder the success of immigrant students at higher education level
is the challenge of mastering a second language (Hodara, 2014, p. 1). Colleges have the capacity
to direct English language learners enrolled in their institutions towards various English
language learning supports, including ESL courses and developmental English courses. The
allocation of these courses is determined by a range of criteria, such as exam results, previous
educational qualifications, and educational objectives (Raufman et al., 2019, p. 6). ESL
programmes for adults, which are attended by individuals over the age of 18 enrolled in ESL
classes, play an important role in family-school relationships for immigrant parents. In the
context of English as a Second Language (ESL) classes, adult students convene on a regular
basis to engage in English language acquisition, citizenship education, and cultural exploration.
Adult students frequently establish interpersonal connections with their teachers and peers.
These relationships have the capacity to provide significant support, information, and
educational resources, particularly for students enrolled in K-12 education (Shiffman, 2019, p.
2). Smith (2018, p. 8) examines how students participating in different ESL and bilingual
education programmes are influenced by their interactions with teachers, professors, advisors,
and other school faculty members throughout their education. The extant research findings posit
that students who successfully complete a programme encompassing education in their native
language will experience a heightened sense of comfort within the classroom environment and

during interactions with teaching staff.

Despite the dearth of direct data concerning the number of EL students enrolled in universities,
there is a more abundant body of information at the national and system levels regarding the
post-secondary enrolment of students from certain ethnic groups (Raufman et al., 2019, p. 2).
In states where post-secondary educational opportunities for immigrant students are more
readily available, it can still be challenging to accurately assess a student's progress. This is due
to the fact that their circumstances are frequently transient or are not sufficiently addressed in
data sets that evaluate long-term educational progressions (Flores et al., 2017, p. 1828). The
proportion of ELs enrolling in universities continues to increase. Consequently, there is a
necessity for research to more accurately identify these students and systematically track their
postsecondary education experiences and outcomes (Raufman et al., 2019, p. 24).
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4. Challenges of Language Programmes
4.1. Challenges faced by students

International students who are studying in a second language and a new environment face
numerous challenges, including linguistic, academic, and sociocultural difficulties (Gu, 2011;
Huang, 2012; Kuo, 2011; Lee, 2010; Leong, 2015; Li, Wang, Liu, Xu, and Cui, 2018; Parris-
Kidd and Barnett, 2011; Wang, Andre, and Greenwood, 2015; cited in Wolf and Phung, 2019,
p- 212). A significant number of English Language Learners (ELLs) in the United States
encounter barriers that prevent them from accessing bilingual education programmes. These
barriers are influenced by a combination of political and economic factors (Smith, 2018, p. 8).

In their study, Herrera and Obregén (2018) examine the struggles of Latin ESL students
studying in the United States during the Trump administration. The present study, which
comprised a sample of six Latin students, challenges the prevailing stereotypes associated with
Latin immigrant students. These stereotypes include the notions that Latin immigrant students
are uneducated, do not place a high value on education, are unable to learn English, and exhibit
poor work ethics. The researcher posits that Latin immigrant students in the United States may
be more inclined to thrive and progress if the apprehension of deportation is assuaged and they

are accorded the right to labour and pursue education.

In the study conducted by Raufman et al. (2019), a review of existing literature was conducted,
leading to the conclusion that a multitude of factors have the capacity to exert a negative
influence on the academic performance of ELs. The researchers emphasise three pivotal factors
that they believe exert a significant influence on the advancement of ELs throughout university.
The first is 'Assessment and Placement'; it is emphasised that the methods used to determine
which ESL placement tests ELs should take are based on a single assessment, and that these
assessment methods have the potential to weaken the academic progress of EL students. The
second factor is 'Teaching Effectiveness'. It is hypothesised that the curriculum and pedagogical
approaches implemented in ESL programmes may hinder students' ability to develop their
multifaceted competencies. The third is 'English Learner Identity'. The manner in which EL
students are represented in a college context has the capacity to influence their identification as

university students, and consequently, their admission to and success in university.

ESL and developmental English programmes are predicated on disparate curricula and faculty
training. However, if these training programmes and content are not integrated with the subject
courses offered at the university, it is hypothesised that students may encounter difficulties in
developing the English skills they require to achieve success in their chosen field (Hodara,
2014, p. 4).

In their study, Wolf and Phung (2019) conducted a case study to explore the experiences of
Chinese nurses completing a postgraduate nursing degree in English as a second language in
the United States over a one-year period. The present study examined the linguistic, academic
and social challenges perceived by students, the strategies employed to overcome these
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challenges, and the academic support services designed to assist students in achieving success
in their studies. The research findings indicate that the challenges faced by international
students studying in a second language abroad are multifaceted. These challenges manifest in
both the classroom and in external settings. A close examination of the findings related to the
challenges encountered in academic writing reveals the necessity to provide formalised writing
education and support to international students. These students are required to learn a new
language, acquire the skills to write academically, and navigate the unique discourse of their
respective academic disciplines. Another finding from the research is the importance of peer
support. It is posited that studying abroad in a cohort is advantageous for students, who have
access to a supportive peer network in their studies and daily lives (Wolf and Phung, 2019).

In his study, Kuo (2011) examines the language difficulties encountered by international
graduate students at a university in the United States. International graduate students are
required to provide certain English proficiency documents in addition to their application forms
before being accepted into programmes in the United States. The researcher posits that
immigrant students may encounter challenges in comprehending the accents, idioms, and jokes
characteristic of everyday American English. However, it is imperative for immigrant students
to acquire the English terminology necessary for everyday tasks such as opening a bank
account, visiting a physician, and repairing a vehicle. The study emphasises that the
predominant language difficulties experienced by immigrant students pertain to listening

comprehension and social communication.

In his study, Hodara (2014, p. 1) examined the ten-year transcript data of students enrolled at
college in order to determine the impact of developmental English and ESL courses. All
students take the same exam in Hodara's study, and based on their performance, they are
directed to an ESL course, a developmental writing course, or academic English. The
assessment and placement process (Hodara, 2014, p. 3) involves:

* It is determined whether students are learning English and, if so, which level of ESL course
they require.

* Students' language learning needs are assessed, as well as the level of developmental English
they require.

* Students are assessed to determine whether they are ready for college English.

Hood (2018) conducted a study on immigrant students and ascertained their need for access to
health services in order to address any potential health issues that may arise due to vaccination,
diet, or stress. In addition, the need for social interaction with peers, proficiency in the new
language, and academic success was identified. Furthermore, the need for information
regarding school procedures, US educational standards and cultural orientation was determined.
To this end, the researcher administered an anonymous questionnaire to 294 newly arrived
students from Central America in 2016, with a view to gaining a more complete understanding
of the social-emotional needs of immigrant students enrolled at High Point High School. The
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research results indicate that 52% of the students had experienced gang or community violence
in their home countries or during their journey to the United States. Furthermore, 35% had
dropped out of school, 45% had lost someone they loved in the previous year, 37% regularly
experienced insomnia or nightmares, and 79% needed legal counselling.

During the spring semester of the 2019-2020 academic year, educators made great efforts to
ensure the continuity of distance learning due to the Covid-19 pandemic. However, many EL
students and their families did not consider these efforts to be sufficient. According to data from
schools with a high proportion of EL students, more than half are not participating in online
education. The following factors prevent EL students from participating in online education
(Sugarman and Lazarin, 2020, p. 1):

* Lack of access to digital devices and the internet,

* Parents not having the knowledge and equipment to provide adequate support for home

education,
* Insufficient remote learning resources for teachers,
* Language barriers between schools and families.

A significant number of EL students and their families have been adversely affected by school
closures, inability to meet food needs, loss of income, and lack of social and mental health
support during the pandemic. It is evident that migrant groups are particularly vulnerable to the
effects of the novel Coronavirus (Covid-19) and consequently lack equal access to healthcare
services. A significant number of migrant families are reluctant to seek medical assistance due
to federal policies that impede migrants' access to public services (Sugarman and Lazarin, 2020,
p. 1).

Wolf and Phung's (2019, pp. 222-223) research posits that international students encounter
numerous challenges, yet they demonstrate a notable propensity to engage actively in their
learning processes by employing flexible strategies. The researchers elucidate that the factors

which play a major role in encouraging international students' positive experiences and success
are as follows (Raufman et al., 2019, p. 16; Wolf and Phung, 2019, pp. 222-223):

* ESL and academic support services provided by the university,
* The kindness and patience of faculty members, staff, and local students,
* A supportive peer network.

Issues related to information sharing can affect EL students' experiences and academic

outcomes.
4.2. Challenges faced by teachers

Teachers who provide language education to a community of diverse cultures within the
classroom face a number of challenges. The provision of a distinct language education to
students is facilitated by ESL-certified teachers. The pedagogical approach emphasises the
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cultivation of English proficiency, encompassing grammar, vocabulary and communication
skills (Faulkner-Bond et al., 2012, p. 10). In their study, Moses and Mohamad (2019) identified
the challenges teachers face when teaching writing skills:

» Having students of different levels,

* Time constraints when teaching difficult material to students,

» Teachers struggling to motivate students,

» Teachers struggling to help students due to parents' lack of interest and support,
* Some teachers' lack of professional experience,

* Students' lack of interest.

Qin (2018) examines the relationship between the masculinity performances of a migrant male
student in an ESL class and language learning. The present study posits that performances of
masculinity are inextricably intertwined with the interactive language learning and teaching
process, thus contradicting the teaching goals set by the teacher and resulting in the student
being labelled as a problem student. The researcher emphasises that teachers should be aware
of the complexity of masculinity negotiations among multilingual young men, recognise the
interdependence between identity performances and language learning, challenge boys'
internalised notions of masculinity, and address the need to reduce power and control among

students.

Qin (2009; cited in Qin, 2018, p. 429) posits in his research that Chinese adolescent male
immigrants frequently encounter discordant gender expectations in both the domestic and
educational spheres. This discordance often prompts these individuals to underplay their
academic dedication, a strategy employed in the pursuit of cultivating a masculine persona that
is perceived as 'cool'. Research has demonstrated that adolescent male students from diverse
cultural backgrounds are hesitant to seek assistance from female educators, perceiving them as
a potential threat to their masculine identity. In this context, the cultural origins of immigrant
students are recognised as a significant factor.

The present situation has been marked by the emergence of new challenges in the pedagogic
milieu, consequent to the global pandemic of a virulent nature known as CoVid-19. In this
context, the challenges encountered by teachers who are responsible for both ESL and general
education have become a prevalent issue. Dorn et al. (2020, pp. 8-9) proffer the following
recommendations for teachers and students during this process:

* Teachers should be provided with training on how to make virtual participation and online
education more effective.

* Social and mental health services should be provided to help create a better learning
environment at home and to teach students how to cope with pandemic-related stress.
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» All teachers and students should be provided with laptops, tablets, and good broadband

support to ensure they have the necessary remote education infrastructure.
5. Interventions Needed for Migrant Students

A number of recommendations are offered by authors conducting research on ESL
programmes, based on the difficulties experienced by both teachers and students. In his study,
Hodara (2014, pp. 4-5) states that previous studies have generally made four main
recommendations. Firstly, given the diversity of the immigrant student population, he asserts
that student sub-populations should be examined in order to enhance the efficacy of ESL
courses. Secondly, it is imperative that immigrant students are placed in courses commensurate
with their present language proficiency. It is imperative to note that students who find
themselves placed in an ESL course which is not commensurate with their level of proficiency
are likely to encounter a number of challenges that may have a detrimental effect on their
learning process. Thirdly, variances in ESL curriculum and developmental English may result
in divergent learning experiences among students enrolled in ESL courses. The ESL curriculum
has been designed to enable immigrant students to acquire knowledge that is not available in
developmental English courses. Fourthly, in comparison to developmental English courses,
ESL courses tend to be more protracted and meticulous in nature. This has the potential to exert
a detrimental effect on students' academic progress in higher education and their overall

university performance.

It is evident that the global pandemic has had a significant impact on educational outcomes,
with many students experiencing difficulties in maintaining pace with their peers in their
academic studies. Despite facing these challenges, students continue to enjoy the fundamental
right to education, which is crucial in facilitating their access to learning resources and
opportunities. In this context, it is incumbent upon policymakers to intervene on behalf of these
students. It is the responsibility of educational institutions to ensure that students continue to
benefit from free learning resources and to encourage students to continue their education
during the summer vacation period. In light of the impending decision-making process, it is
recommended that the existing summer school programmes be expanded to incorporate
academic components, while also facilitating the organisation of student activities involving
volunteer instructors. In the state of Tennessee, an agreement has been reached with 1,000
university students with the aim of educating students who have fallen behind in their education.
Conversely, New York has set its sights on organising remote summer schools for a staggering
177,700 students. In certain regions, digital summer learning is made available on an elective
basis to all students (Dorn et al., 2020, p. 8).

In their study, Sugarman and Lazarin (2020, pp. 2—-3) offer recommendations for education
leaders to enable EL students and other immigrant students to continue their education under
more equitable conditions during the pandemic.

» If schools become safe under Covid-19 conditions, EL students should be given priority in
their education and gradually transition to face-to-face education.
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» Teachers should be provided with support to develop digital learning skills based on the
education of EL students.

* In the states, those responsible for the education of EL students play a key role in the formation
of policies related to EL students. The role of state institutions should be utilised to ensure
equality-focused education.

» Policies should include a ‘capital preservation’ condition to ensure that poor areas in states
are not negatively affected by any decisions made as a result of state policies.

. EL students' parents should be involved in decisions made by schools through
communication. In addition, educational institutions should provide support to help families
develop their digital literacy skills. This will enable families to help students make more

effective use of digital learning resources.

 Partnerships between school districts and community organisations can provide benefits for
both families and schools. Community-based organisations (CBOs) can provide educators with
up-to-date information about families' needs. In addition, these organisations can provide
mental health support for EL students and other immigrant students.

* Through the systematic use of English language proficiency (ELP) data, an accurate approach
can be adopted to the assessment and funding of both individual teaching methods and school
programmes for EL students. Educational institutions should consider how ELP data should be

used and interpreted.

In his 2018 study, Hood explains the interventions that need to be made for migrant students as
interventions that need to be made throughout the school and interventions that teachers need
to make.

1. Interventions that need to be made throughout the school:

a) Staff should be provided with training to familiarise themselves with the geopolitical
causes of migration and the effects of trauma, and to understand and interpret behaviours that a
student may exhibit during their adjustment period, such as silence, disorderliness or

communication breakdown.

b) Effective guidance provided by school staff can help students feel safe. Bilingual guidance
guides, school maps, important information to know, websites and applications that can support
English language learning, rules of conduct, library use, and tips for managing culture shock
can be provided to students.

c) School staff should also help new students become aware of gang activities.
2. Interventions that teachers should make

a) Teachers can benefit from research and interventions for trauma-sensitive learning

environments in order to respond to the needs of migrant students.
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b) Teachers should establish warm, compassionate, reliable, and stable communication with
students who have traumatic pasts, helping them recognise their strengths and instilling a belief
that they are stronger than the problems they face.

c¢) Teachers can use mindfulness techniques in the classroom to teach students how to regulate
their emotions, build positive relationships with others, and reason through challenges. During
a five-minute segment of the lesson, deep breathing techniques, guided meditation, and simple
movements to stimulate or calm the brain can be used to change the energy of the students and
the classroom.

d) Teachers should form communities to increase self-efficacy within the classroom. This
provides opportunities for students to answer questions and communicate with each other. In
addition, older student leaders who have had similar experiences can share their successes and

challenges with new students.

e) Students who are anxious due to immigration policies may exhibit behaviours such as self-
harm or suicide, drug use, and dropping out of school. Teachers are expected to establish close
relationships with their students and learn some facts about their lives so that they can ensure
the internal security of their students and families and enable them to live better lives.

6. The education of English learners during the pandemic

The closure of schools for protracted periods has been necessitated by the global pandemic of
Coronavirus (Covid-19). However, it has become evident that the education system of the
United States of America (USA) was not adequately prepared for this closure process. Despite
the concerted efforts of administrators, teachers and parents to ensure the continuity of
education, distance learning is not expected to match the quality of classroom education (Dorn
et al., 2020, p. 2). In this context, distance learning has been identified as a factor contributing
to the academic disparities between English-speaking and non-English-speaking students
(Sugarman & Lazarin, 2020, p. 6).

During the period of the pandemic caused by the novel virus known as SARS-CoV-2, which
has been designated by the World Health Organization as "Coronavirus" and by the United
States Centers for Disease Control and Prevention as "Severe Acute Respiratory Syndrome"
(SARS), students enrolled in the Early Learning (EL) programme have encountered a variety
of educational experiences. These educational experiences have been shown to give rise to the
educational needs of EL students, both in terms of physical and mental development (Umansky,
2020). It has been observed that disparities between students are becoming increasingly
apparent in the context of distance education. This situation may lead to a large number of
students dropping out of school in the long term (Dorn et al., 2020, p. 2).

Moses and Mohamad (2019) examined the difficulties encountered by students and teachers
when teaching and learning writing skills. The researchers identify the challenges faced by ESL
students as including vocabulary deficiency, grammatical weakness, writing difficulties in
English, varying levels of readiness, and insufficient exposure to books and reading materials.
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The researchers state that it is imperative for teachers to be cognizant of the challenges
encountered by ESL students.

A review of the extant literature on the subject suggests that the present situation may have far-
reaching consequences for the education system, teachers, students and even parents during the
pandemic. In this context, Sugarman and Lazarin (2020, p. 1) state that English language
learners (ELs) may face certain problems, especially in their academic English language
development, within five months or more due to disruptions in their English listening, speaking,
reading, and writing education. The ongoing provision of distance education in the 2020-2021
academic year may result in an exacerbation of students' losses. It is hypothesised that students
who continue with substandard distance education in the autumn term of 2020 may incur a
learning loss of 7 to 11 months, while students who do not participate in distance education at

all may experience a learning loss of 14 months.

Umansky (2020) states that policies addressing the needs of EL students can be implemented
during the COVID-19 pandemic and offers the following recommendations in this regard:

* Support should be provided to low-income and undocumented immigrant families.

* Educational institutions should refrain from penalising students with barriers to education
until such barriers are eliminated worldwide and, at the same time, create learning opportunities

that are independent of technology, such as educational games, books, etc.

. Educational institutions should prioritise school-family cooperation. In particular, EL

teachers are expected to act as a bridge between families and schools.

« Communication with parents should be established in all native languages spoken by EL
students through platforms accessible to parents.

* Teachers are expected to reflect the cultures of EL students who spent the Covid-19 process
at home with their families and continued their cultural life during this process in their
education, and to create culturally relevant and rich teaching content.

* Due to distance learning conditions, the education periods of EL students should be extended.
EL students should participate in the general education of non-immigrant students to support
their language development. In addition, EL students should be provided with one-on-one or

small group instruction.
METHOD

A qualitative research design employing the literature review method is used in this study,
which is appropriate when the aim is to synthesise and critically examine existing knowledge
on a specific topic (Snyder, 2019). The decision to adopt this approach is based on the need to
consolidate different viewpoints on language education policies developed in the United States
for immigrant students, particularly those enrolled in English as a Second Language (ESL)

programmes.
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The review will focus on the scope, implementation methods, challenges and proposed
solutions associated with second language acquisition among immigrant learners. It also
explores the social, cultural, teaching and institutional problems faced by English Language
Learners (ELLs), as well as the effects of federal and state education policies at different levels
(Gandara & Hopkins, 2010; Menken, 2013). To this end, a wide range of data sources were
analysed, including scholarly peer-reviewed articles, graduate theses, and official reports from
institutions such as the National Center for Education Statistics (NCES), the U.S. Department
of Education, UNESCO, and the UN Department of Economic and Social Affairs (UN DESA).
Published between 2010 and 2024, these sources were selected based on criteria such as
relevance to the research objectives, credibility, currency, and contribution to the field (Boell
& Cecez-Kecmanovic, 2015). Through this systematic and critical synthesis, the study aims to
provide a multidimensional analysis of how immigrant students experience language education
in US public schools, and of the effectiveness of existing programmes in fostering their

academic inclusion and success.

DISCUSSION AND CONCLUSION

The United States is a notable recipient of immigration worldwide, and historically has regarded
immigration as a matter of significant importance within the context of its social, economic,
and political agenda. The United States has sought to enhance the rights of immigrants through
its immigration policies. It is evident that former President Donald Trump, who assumed office
in 2016, garnered significant attention with his anti-immigration policies. These policies were
centred on enhancing border security and combating illegal immigration. Since assuming office
in 2020, Joe Biden has consistently asserted his commitment to safeguarding the rights of
immigrants, undertaking initiatives to this effect. Nevertheless, Donald Trump, who was re-
elected to the presidency in 2025, continues to advocate a stricter and more restrictive approach
to immigration policy, as evidenced by his previous tenure. This commitment is manifest in his
efforts to enhance border control measures and impede the immigration acceptance process.
This situation once again demonstrates that shifts in political power have a direct impact on the

management of immigration policies in the United States.

While immigrants contribute to the cultural richness of the countries to which they migrate,
they also make a significant contribution to the development of the United States. However,
due to the lack of centralisation in education policies in these countries, certain inequalities
arise between states and regions for immigrants. In the context of immigration, nations that
receive a significant number of immigrants, such as the United States, are expected to revise
their policies in response to evolving circumstances and to develop new policies. In particular,
countries that have recently opened their doors to Syrian immigrants are expected to implement
new regulations that take into account their changing demographic structures.

Despite the extensive policy development concerning the immigrant population, second
language education remains a pivotal concern. An analysis of the distribution of the immigrant
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population across the United States reveals the significance of language programmes. This is
due to the prevailing belief that the cultivation of a qualified immigrant population will
engender long-term benefits for the state. A closer inspection of the NCES (2020) data
presented in Figure 1 reveals a notable trend: the proportion of students enrolled in ESL
programmes in lower grades (K-12) exceeds that of upper grades. In this context, it is
hypothesised that if ESL courses are effectively taught in lower grades, the percentage of
students participating in ESL programmes in upper grades could decrease further from the
current situation, thereby reducing the burden on the state regarding the language education of
immigrant students. A review of the extant literature suggests a need for further research on the
provision of English as a Second Language (ESL) education for immigrant students in
intermediate grades at the Key Stage 1 and 2 levels. However, it is hypothesised that if greater
emphasis is placed on the native languages and cultures of immigrant students in the United
States, immigrant students will experience increased comfort both within and outside the
classroom environment, thereby fostering a stronger sense of belonging to the country in which
they reside. Moreover, it is widely acknowledged that the provision of the ESL programme at
no cost to immigrants on a nationwide scale constitutes a pivotal decision that will facilitate the

integration of the immigrant population into society.

The present study explores the impact of the widespread shift to remote learning in the United
States, precipitated by the pandemic of the Coronavirus (SARS-CoV-2), on English Language
Learners (ELLs). It is widely acknowledged that constant exposure to the target language is a
critical element in language learning. Consequently, ELLs who are unable to physically attend
school are at increased risk of experiencing losses in their language development. This situation
necessitated the restructuring of education policies in a more inclusive manner. In this regard,
measures such as the prioritisation of EL students, the augmentation of opportunities for
individualised interaction with pedagogues, and the systematic facilitation of their access to

language input are imperative for the compensation of learning losses.
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SISTEM OKURYAZARLIGI BAGLAMINDA OKURYAZARLIK TURLERININ 2024

OGRETIM PROGRAMLARINA YANSIMALARI
REFLECTIONS OF LITERACY TYPES IN THE 2024 CURRICULA WITHIN THE
CONTEXT OF SYSTEM LITERACY

Dr. Bilgen KERKEZ
Milli Egitim Bakanligi/Ankara

OZET

Bu calismada, sistem okuryazarlig1 bakis acisiyla Tirkiye Yiizyili Maarif Modeli (TYMM)
kapsaminda yapilandirilan okuryazarlik tiirlerinin 6gretim programlarina nasil yansidigi
incelenmistir. Bu yansima, egitim kademeleri baglaminda 2024 yilinda giincellenen 6gretim
programlari temel alinarak yapilmistir. Aragtirma kapsaminda nitel arastirma yontemlerinden
dokiiman incelemesi kullanilmis, veri kaynagi olarak Milll Egitim Bakanligi tarafindan
yayimmlanan o6gretim programlart ve TYMM beceri setleri esas alinmistir. Veriler, icerik
analizi yontemiyle sistematik bicimde ¢oziimlenmistir. TYMM’de okuryazarlik becerileri;
ogrencilerin yalnizca bilgiye ulagsmalarini degil, bu bilgiyi anlamli bir sekilde analiz
etmelerini, sistemsel baglamda farkli program bilesenleri ve icerikleri ile iligkilendirmelerini,
toplumsal yasamda islevsel hale getirmelerini saglayacak sekilde yapilandirilmistir.
Okuryazarlik, bu modelde farkindalik, islevsellik ve eylemsellik olmak {izere ii¢ diizeyde ele
alinmaktadir. Ogrencilerin kavramlar1 tanimasiyla baslayan siire, kavramlarm giinliik
yasamda kullanilmasi ve bu edinimle yeni eylemler iiretme asamalarin1 icermektedir. Ogretim
programlarinda yer alan bilgi, kiiltiir, vatandaslik, siirdiiriilebilirlik, veri, sanat okuryazarligi
ve dijital, finansal, gorsel okuryazarlik tiirleri sistem odakl1 bir biitiinliikle sunulmustur. Sonug
olarak TYMM ile ogrencilerin disiplinler ve beceriler arasi diisiinme yetkinlikleri
gelistirilerek toplumsal, ekonomik ve cevresel sistemler arasinda anlamli baglar kurmalari;
boylece oOgrencilerin siirdiiriilebilir ve bilingli yasam kararlar1 alabilen bireyler haline
gelmeleri amacglandigi anlasilmaktadir. Bunun yaninda arastirmada, biitiin egitim
kademelerinde giincellenen 6gretim programlarinda farkindalik, islevsellik ve eylemsellik
diizeylerinde okuryazarlik becerilerinin siire¢ bilesenlerinin isletildigi belirlenmistir.
Okuryazarlik becerilerinin siire¢ bilesenleri okul dncesinde 36-48 ay dénemi i¢in 5, 48-60 ay
dénemi igin 6, 60-72 ay dénemi igin 10 farkli yerde isletilmistir. ilkokulda Hayat Bilgisi
Ogretim Programi’nda 33, Matematik’te 48, Tiirkce’de 70, Insan Haklari, Vatandaslik ve
Demokrasi Dersi’nde 12, Din Kiiltiirii ve Ahlak Bilgisi Dersi’nde 7, Fen Bilimleri Dersi’nde
28, Sosyal Bilgiler Dersi’nde 23 farkli tema/6grenme alani/linitelerde yer verilmistir.
Ortaokulda Matematik Ogretim Programi’nda 67, Tiirkcede 118, T.C. Inkilap Tarihi ve
Atatiirkciilik Dersi’'nde 17, Din Kiiltiirii ve Ahlak Bilgisi Dersi’nde 27, Fen Bilimleri
Dersi’nde 119, Sosyal Bilgiler Dersi’nde 69 farkli tema/6grenme alani/iinitelerde yer
verilmistir. Lisede ise hazirlik programlar1 dahil olmak iizere Matematik Ogretim
Programi’'nda 86, Tiirk Dili ve Edebiyati Dersi'nde 68, T.C. Inkilap Tarihi ve
Atatiirkciilik Dersi’nde 8, Din Kiiltiirii ve Ahlak Bilgisi Dersi’nde 43, Fizik Dersi’nde 54,
Kimya Dersi’nde 55, Biyoloji Dersi’nde 33, Tarih Dersi’nde 31, Cografya Dersi’nde 53,
Felsefe Dersi’nde 27 farkli tema/6grenme alani/iinitelerde yer verilmistir.

Anahtar Kelimeler: Sistem Okuryazarlig1, Okuryazarlik, Ogretim Programlari
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ABSTRACT

This study examines how various types of literacy, structured within the framework of the
Tiirkiye Century Maarif Model (TYMM), are reflected in the 2024 updated curricula from the
perspective of system literacy. The analysis was conducted based on the curricula revised in
2024 across different educational levels. Within the scope of the research, the qualitative
research method of document analysis was employed. As data sources, the curricula published
by the Ministry of National Education and the TYMM skill sets were utilized. The data were
systematically analyzed through content analysis. In the TYMM, literacy skills are designed
not only to enable students to access information but also to analyze it meaningfully, relate it
to various components and contents of the curriculum within a systemic context, and apply it
functionally in social life. In this model, literacy is addressed on three levels: awareness,
functionality, and agency. The process begins with students recognizing concepts, continues
with applying them in daily life, and culminates in producing new actions based on these
acquisitions. The types of literacy integrated into the curricula include knowledge, culture,
citizenship, sustainability, data, and art literacy, as well as digital, financial, and visual
literacies-all presented with a system-oriented integrity. As a result, it is understood that the
TCMM aims to enhance students’ competencies in interdisciplinary and skill-based thinking,
enabling them to establish meaningful connections between social, economic, and
environmental systems, and thus make sustainable and informed life decisions. Furthermore,
the study identified that the process components of literacy skills-categorized under
awareness, functionality, and agency-are implemented at all educational levels in the updated
curricula. These components appear in 5 instances for the 36-48-month group, 6 instances for
the 48-60-month group, and 10 instances for the 60-72-month group in the preschool
curriculum. In primary education, they are found in the following areas: 33 instances in the
Life Sciences Curriculum, 48 in Mathematics, 70 in Turkish, 12 in Human Rights, Citizenship
and Democracy, 7 in Religious Culture and Moral Knowledge, 28 in Science, and 23 in Social
Studies. In lower secondary education, the figures are 67 for Mathematics, 118 for Turkish,
17 for T.C. History of Revolution and Kemalism, 27 for Religious Culture and Moral
Knowledge, 119 for Science, and 69 for Social Studies. At the upper secondary level,
including preparatory programs, the distribution is as follows: 86 in Mathematics, 68 in
Turkish Language and Literature, 8 in T.C. History of Revolution and Kemalism, 43 in
Religious Culture and Moral Knowledge, 54 in Physics, 55 in Chemistry, 33 in Biology, 31 in
History, 53 in Geography, and 27 in Philosophy.

Keywords: System Literacy, Literacy, Curricula
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GENDER DISPARITIES IN HIGHER EDUCATION IN SOUTH ASIA

Ayesha KHAN
University of the Punjab, Pakistan

Abstract:

This paper explores the persistent gender disparities in higher education across South Asia, with
a particular focus on Pakistan, India, Bangladesh, and Nepal. Despite significant policy reforms
and international initiatives aimed at improving female participation in higher education, the
region continues to face challenges related to cultural expectations, socioeconomic barriers, and
institutional inequalities. The study draws upon both qualitative and quantitative data, including
national enrollment statistics, interviews with female students and faculty members, and
comparative policy analysis. Findings indicate that while urban areas show steady progress in
women’s enrollment, rural communities still struggle with limited access, early marriages, and
inadequate infrastructure. The paper highlights the role of government-funded scholarship
programs, NGO initiatives, and international collaborations in narrowing the gender gap, but
also emphasizes that structural issues such as patriarchal norms, lack of mentorship, and gender-
biased curricula remain significant obstacles. In addition, the research discusses how digital
learning platforms have both mitigated and deepened inequalities, depending on access to
technology and internet connectivity. The study concludes by recommending a
multidimensional approach that integrates educational reforms, community engagement, and
technology-based solutions to foster inclusivity and equity in higher education for women
across South Asia.

Keywords: Gender Disparities, Higher Education, South Asia, Educational Equity, Women’s
Empowerment, Policy Reform
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DIGITAL LITERACY AMONG RURAL STUDENTS IN POST-PANDEMIC INDIA

Rajesh VERMA

University of Delhi, India
Abstract:
The COVID-19 pandemic accelerated digital transformation in education, highlighting the
urgent need for digital literacy among rural students in India. This paper investigates the barriers
and opportunities surrounding digital learning in rural communities in the aftermath of the
pandemic. Based on extensive surveys, classroom observations, and interviews with teachers
and students across five Indian states, the study identifies gaps in digital infrastructure, internet
connectivity, and the availability of learning devices. Furthermore, cultural and socioeconomic
factors such as parental education, gender norms, and regional disparities are shown to play a
significant role in students’ ability to adapt to digital learning platforms. The research highlights
several innovative community-led initiatives, including mobile learning labs, government-
supported e-learning portals, and NGO-backed training programs that attempt to bridge the
digital divide. Despite these efforts, findings reveal that digital literacy remains unevenly
distributed, with rural girls facing additional barriers due to household responsibilities and
societal expectations. The study concludes with recommendations for developing inclusive
digital policies, enhancing teacher training, and creating sustainable public-private partnerships
to ensure equitable access to digital education in rural India.

Keywords: Digital Literacy, Rural Education, India, Post-Pandemic Learning, Educational
Technology, Digital Divide
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LANGUAGE DIVERSITY AND EDUCATIONAL INCLUSION IN THE PHILIPPINES

Maria GOMEZ
University of the Philippines, Diliman, Philippines

Abstract:

This study examines the role of language diversity in promoting or hindering educational
inclusion in the Philippines, a nation characterized by over 180 spoken languages. The research
investigates how multilingual education policies, particularly the Mother Tongue-Based
Multilingual Education (MTB-MLE) program, have shaped learning outcomes across different
regions. Through classroom ethnographies, teacher interviews, and analysis of national test
results, the study reveals both successes and challenges of implementing multilingual
instruction. On the one hand, mother tongue-based education fosters early literacy, improves
comprehension, and strengthens cultural identity. On the other hand, resource shortages,
inadequate teacher training, and the dominance of English as a global language create tensions
within the education system. The paper also highlights how marginalized communities, such as
indigenous groups, experience systemic exclusion due to insufficient representation in
curricula. Findings suggest that while the Philippines has made significant progress in
acknowledging language diversity, more robust policies and resource allocation are required to
achieve true educational inclusion. The study concludes with recommendations for integrating
multilingual strategies with digital technologies to enhance both equity and quality in education.

Keywords: Language Diversity, Educational Inclusion, Philippines, Multilingual Education,
Cultural Identity, Policy Challenges
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R EDUCATIONAL TRANSFORMATION IN URBAN INDONESIA: POLICY AND
PRACTICE
Iwan SANTOSO

Universitas Indonesia, Indonesia
Abstract:
This paper analyzes the ongoing transformation of education in urban Indonesia, where rapid
modernization and government reforms intersect with social and cultural realities. The study
focuses on Jakarta, Surabaya, and Bandung, examining how education policy reforms such as
the implementation of the National Education Standards and the digitalization of classrooms
have reshaped teaching and learning. Data was collected from urban schools, policy documents,
and interviews with administrators, teachers, and parents. The research highlights the
opportunities presented by technology-driven reforms, such as e-learning platforms, smart
classrooms, and the integration of artificial intelligence in curriculum delivery. However, the
findings also reveal inequalities between elite private schools and underfunded public
institutions, with socioeconomic divides affecting access to quality education. The paper
underscores the importance of aligning policy goals with the realities of urban diversity,
including migrant populations and informal settlements. Recommendations include the need
for stronger teacher professional development, inclusive urban planning for education, and
targeted resource distribution to ensure equitable access for all.

Keywords: Urban Education, Indonesia, Educational Policy, Digital Transformation, Equity,
Educational Reform
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INCLUSIVE EDUCATION FOR GIRLS IN TRADITIONAL COMMUNITIES

Nida REHMAN
Lahore College for Women University, Pakistan

Abstract:

This paper explores the challenges and progress of inclusive education for girls in traditional
communities of Pakistan. Despite government policies aimed at expanding access to education,
cultural traditions and patriarchal norms continue to limit opportunities for young girls. The
study employs a mixed-method approach, combining field surveys, interviews with educators
and parents, and classroom observations in rural Punjab and Sindh. Findings reveal that early
marriages, restrictive gender roles, and inadequate school infrastructure are key barriers to
inclusivity. Nonetheless, innovative programs such as community schools, female teacher
recruitment, and NGO-supported scholarship schemes have provided some pathways for
progress. The research also highlights the role of media campaigns and digital learning
platforms in reshaping community attitudes toward girls’ education. By presenting both the
obstacles and success stories, this study argues that inclusive education must be addressed not
only through state-led initiatives but also through grassroots community engagement and
advocacy.

Keywords: Inclusive Education, Girls’ Education, Pakistan, Traditional Communities, Gender
Equality, Educational Access

ISBN: 978-625-6997-73-8

167



¥ AND S7;
¥ ey,

%

34 INTERNATIONAL CONGRESS ON SOCIAL AND EDUCATIONAL SCIENCES
July 25-27, 2025 Denizli/ TURKIYE

\\@\[\L SCIEN”,/{
0 O
Y nanae™®

“)

2,
7 O
J/’JM \\0\\"

www.ubsder.org

HIGHER EDUCATION POLICY CHANGES IN INDIA: A CRITICAL REVIEW

Dr. Anil MEHTA
Jawaharlal Nehru University, India
Abstract:

This paper critically reviews the higher education policy changes in India over the past three
decades, with particular focus on the National Education Policy (NEP) 2020. The study
explores the philosophical underpinnings, implementation strategies, and practical outcomes of
these reforms. Using policy analysis, interviews with policymakers, and case studies of
universities, the research highlights the intended goals of internationalization, flexibility, and
multidisciplinary learning. However, findings indicate challenges in execution, including
disparities between urban and rural institutions, underfunding of public universities, and faculty
shortages. The paper argues that while policy changes promise transformative potential, their
success depends on institutional capacity, funding mechanisms, and long-term monitoring. The
research concludes by emphasizing the importance of bridging the gap between policy and
practice through transparent governance, sustainable investment, and academic freedom.

Keywords: Higher Education, India, Policy Reform, NEP 2020, Governance, Institutional
Challenges
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SOCIAL MEDIA AND YOUTH PARTICIPATION IN DEMOCRATIC SPACES

Carla MONTANO
De La Salle University, Philippines
Abstract:

This paper examines the role of social media in shaping youth participation in democratic
spaces in the Philippines. The research investigates how platforms such as Facebook, Twitter,
and TikTok influence political engagement, activism, and civic awareness among young
Filipinos. Using surveys, digital ethnography, and content analysis of online movements, the
study finds that social media provides an accessible platform for political discourse,
mobilization, and advocacy. At the same time, the paper highlights challenges such as
misinformation, polarization, and online harassment, which undermine constructive
participation. The findings demonstrate how digital activism intersects with offline political
movements, particularly during elections and social justice campaigns. The study concludes
that while social media has expanded opportunities for youth engagement in democratic spaces,
sustainable impact requires stronger digital literacy education and ethical online practices.

Keywords: Social Media, Youth Participation, Philippines, Democratic Spaces, Digital
Activism, Civic Engagement
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R CULTURAL IDENTITY AND INTERCULTURAL LEARNING IN INDONESIAN
CLASSROOMS
SitiAISYAH

Universitas Gadjah Mada, Indonesia

Abstract:

This study investigates the dynamics of cultural identity and intercultural learning in Indonesian
classrooms, with a particular focus on schools that integrate students from diverse ethnic and
religious backgrounds. The research analyzes how intercultural education policies have been
implemented in practice, highlighting both opportunities and challenges. Data from classroom
observations, teacher interviews, and curriculum reviews reveal that while intercultural learning
promotes tolerance, inclusivity, and critical thinking, gaps remain in teacher training, resource
availability, and curriculum integration. The paper also discusses how globalization and digital
media influence students’ cultural identity formation, creating tensions between local traditions
and global cultural flows. Case studies of schools in Yogyakarta and Jakarta illustrate both
successful practices and ongoing challenges. Ultimately, the research argues that intercultural
learning is vital for strengthening national unity in a diverse society like Indonesia, and calls
for policy reinforcement, teacher development, and greater community involvement.

Keywords: Cultural Identity, Intercultural Learning, Indonesia, Diversity in Education,
Classroom Practices, National Unity

ISBN: 978-625-6997-73-8 170



P, 34 INTERNATIONAL CONGRESS ON SOCIAL AND EDUCATIONAL SCIENCES
July 25-27, 2025 Denizli/ TURKIYE

\SCIEN7,
O L7
N\ C, %

(7]
S inanac®

“)

2,
7 O
J/’JM \\0\\"

"™ SOCIAL COHESION THROUGH MULTILINGUAL EDUCATION IN PAKISTANI
SCHOOLS

Dr. Omar SIDDIQUE
University of Karachi, Pakistan

Abstract:

This paper explores the potential of multilingual education as a tool for fostering social cohesion
in Pakistan’s linguistically diverse society. With over 70 languages spoken across the country,
the research focuses on how schools can integrate multilingual practices to strengthen social
unity and inclusivity. Drawing on surveys, case studies, and policy analysis, the study reveals
that while Urdu and English dominate educational settings, local languages are often
marginalized. This exclusion contributes to cultural alienation and educational disparities
among minority groups. However, successful experiments with bilingual and trilingual
education models in Sindh and Balochistan demonstrate how multilingual education can
improve student engagement, academic performance, and community integration. The research
argues that adopting multilingual strategies in schools not only enhances learning outcomes but
also fosters respect for cultural diversity and national solidarity. The paper concludes by
recommending the development of comprehensive multilingual policies supported by
government funding, teacher training, and curriculum development.

Keywords: Multilingual Education, Pakistan, Social Cohesion, Linguistic Diversity,
Educational Reform, Cultural Inclusion
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GENDERED EXPERIENCES OF STEM STUDENTS IN INDIAN UNIVERSITIES

Dr. Priya NARAYANAN
Banaras Hindu University, India
Abstract:

This paper examines the gendered experiences of STEM students in Indian universities,
focusing on issues of representation, inclusion, and academic achievement. Drawing upon
interviews with students, faculty surveys, and institutional records, the study reveals how
female students often face systemic challenges such as implicit bias, lack of mentorship, and
limited access to research opportunities. The research further investigates the cultural and social
factors that shape women’s choices in pursuing STEM careers, including family expectations,
societal stereotypes, and peer dynamics. While recent initiatives such as government
scholarships and women-in-STEM programs have shown positive results, persistent barriers
remain. Case studies from top engineering and science universities highlight both progress and
ongoing struggles in achieving gender equity. The paper concludes with policy
recommendations for creating more inclusive environments, including gender-sensitive
curricula, stronger support networks, and greater institutional accountability.

Keywords: Gender, STEM Education, India, Higher Education, Inclusion, Women in Science
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ONLINE TEACHING STRATEGIES IN LOW-INCOME REGIONS OF THE
PHILIPPINES

Emily SANTOS
Ateneo de Manila University, Philippines

Abstract:

This paper investigates the development and effectiveness of online teaching strategies
designed for low-income regions of the Philippines, where socioeconomic barriers and limited
infrastructure have historically restricted access to quality education. Using a combination of
teacher interviews, student surveys, and classroom observations, the study analyzes how
educators adapted to the digital shift during and after the pandemic. Findings reveal that while
internet connectivity, lack of digital devices, and financial hardships remain significant
obstacles, innovative solutions such as modular learning, blended teaching methods, and
community resource-sharing have emerged as viable approaches. Teachers in rural and low-
income urban communities have developed localized strategies such as mobile learning hubs,
offline digital content delivery, and peer-learning circles to ensure student participation. The
research further highlights the psychological and social aspects of online learning, emphasizing
the importance of teacher-student relationships, parental involvement, and motivational tools
in sustaining engagement. The paper concludes by advocating for government investment in
digital infrastructure, public-private partnerships, and training programs that empower teachers
to create inclusive and sustainable online education models in underserved areas.

Keywords: Online Teaching, Low-Income Communities, Philippines, Digital Divide,
Educational Innovation, E-Learning
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INTEGRATING ENVIRONMENTAL EDUCATION IN SCHOOL CURRICULA

Dr. Agus WIDODO
Universitas Negeri Jakarta, Indonesia

Abstract:

This study examines the integration of environmental education into school curricula in
Indonesia, with the goal of fostering ecological awareness and sustainable practices among
young learners. The research draws on case studies from primary and secondary schools across
urban and rural regions, highlighting the strategies employed by educators to embed
environmental topics into subjects such as science, geography, and social studies. Findings
suggest that while national policies encourage environmental awareness, implementation varies
widely depending on school resources, teacher training, and community support. Schools with
well-designed programs reported significant improvements in students’ understanding of
environmental issues such as waste management, climate change, and biodiversity
conservation. However, challenges include insufficient teacher preparation, limited teaching
materials, and a lack of long-term assessment mechanisms. The study emphasizes the role of
experiential learning, community-based projects, and digital tools in strengthening
environmental education. It concludes by recommending the development of standardized
environmental education modules, enhanced teacher training programs, and stronger
collaboration between schools, NGOs, and local governments to ensure -effective
implementation nationwide.

Keywords: Environmental Education, Indonesia, School Curricula, Sustainability, Ecological
Awareness, Policy Implementation
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MEDIA REPRESENTATION OF WOMEN’S EDUCATION IN SOUTH ASIA

Farah YOUSAF
Quaid-i-Azam University, Pakistan

Abstract:

This paper explores the role of media in shaping societal perceptions of women’s education in
South Asia, with a particular focus on Pakistan, India, and Bangladesh. Using content analysis
of newspapers, television broadcasts, and digital media campaigns, the study evaluates how
narratives about women’s education are framed and disseminated to the public. Findings reveal
that while positive portrayals of women as empowered learners and professionals have
increased, deep-rooted stereotypes persist, often emphasizing traditional roles or portraying
women’s education as secondary to men’s. The research highlights the influence of media
campaigns by governments and NGOs, which have successfully raised awareness about the
importance of girls’ education. However, sensationalized reporting, underrepresentation of rural
women, and the reinforcement of patriarchal norms continue to hinder progress. Interviews with
media professionals and educators further underscore the need for more responsible reporting
and inclusive storytelling. The paper concludes by recommending the development of gender-
sensitive media policies and partnerships between media organizations and educational
institutions to promote balanced and empowering representations of women’s education.

Keywords: Women’s Education, Media Representation, South Asia, Gender Equality, Media
Policy, Cultural Stereotypes
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B SOCIO-ECONOMIC FACTORS AFFECTING SCHOOL DROPOUT RATES IN
RURAL INDIA

Rakesh SHARMA
University of Mumbai, India

Abstract:

This research examines the socio-economic factors contributing to high dropout rates among
rural students in India. Drawing on household surveys, school records, and interviews with
students and parents from rural Maharashtra and Uttar Pradesh, the study identifies key drivers
of school discontinuation. Poverty, child labor, early marriages, and lack of access to nearby
schools are the most prominent challenges. Findings show that while government policies such
as midday meal schemes and free textbook programs have improved retention, these measures
often fail to address deeper structural issues such as household economic insecurity and gender-
based disparities. The study also highlights the psychological impact of school dropout, where
children often feel disempowered and disconnected from broader social mobility opportunities.
Success stories from community-based learning initiatives, scholarship schemes, and non-
formal education centers are also examined to illustrate possible solutions. The paper concludes
with policy recommendations emphasizing financial assistance, vocational integration, and
awareness campaigns to reduce dropout rates and promote inclusive education.

Keywords: School Dropouts, Rural Education, India, Socio-Economic Barriers, Child Labor,
Educational Policy
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EDUCATION IN CRISIS: LESSONS FROM POST-PANDEMIC POLICY IN THE
PHILIPPINES

Melissa CRUZ
Polytechnic University of the Philippines, Philippines

Abstract:

This paper explores the lessons learned from education policies implemented in the Philippines
during and after the COVID-19 pandemic. It investigates how emergency measures such as
online and modular learning reshaped the education system, particularly for vulnerable
populations. Data collected from government reports, teacher surveys, and student feedback
indicate that while policies ensured continuity of learning, they also exacerbated inequalities
due to uneven access to technology and resources. The research emphasizes the resilience of
teachers, parents, and students who adopted creative solutions such as home-based learning
groups, radio and TV-assisted education, and community learning hubs. However, the lack of
systemic preparedness, insufficient funding, and inconsistent implementation across regions
highlighted the fragility of the educational system. The study concludes that post-pandemic
recovery requires a comprehensive approach, including digital infrastructure development,
mental health support for students, professional training for teachers, and inclusive policy
frameworks that prioritize equity and long-term sustainability.

Keywords: Education Policy, Philippines, Post-Pandemic Learning, Educational Crisis, Equity,
Digital Infrastructure
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E-LEARNING ADOPTION IN PUBLIC UNIVERSITIES: CHALLENGES AND
SUCCESS FACTORS

Nurul FADILAH
Universitas Airlangga, Indonesia

Abstract:

This study investigates the adoption of e-learning systems in public universities in Indonesia,
focusing on both the challenges and success factors that shaped their implementation. Drawing
on case studies from three major public universities, the research examines how faculty
members, administrators, and students responded to the shift toward digital platforms. The
findings reveal a dual narrative: while e-learning expanded accessibility and encouraged
interactive learning, it also exposed gaps in infrastructure, digital literacy, and institutional
readiness. Resistance from faculty members unfamiliar with technology, inconsistent internet
connectivity, and lack of standardized assessment tools were identified as major obstacles.
However, successful implementation was linked to strong institutional leadership, government
support, and student-centered learning designs. The paper emphasizes the importance of
professional development programs, cross-institutional collaborations, and investment in
technological infrastructure as critical to sustainable e-learning integration. It concludes with a
roadmap for universities seeking to strengthen digital education and prepare for future
disruptions.

Keywords: E-Learning, Higher Education, Indonesia, Digital Adoption, Educational
Technology, University Policy
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R FAITH-BASED EDUCATION AND MODERN CURRICULUM: A CASE FROM
PAKISTAN
Saima TAHIR

International Islamic University, Pakistan

Abstract:

This paper explores the intersection of faith-based education and modern curriculum reforms
in Pakistan. It focuses on madrasa education and its integration with contemporary subjects
such as science, mathematics, and information technology. Drawing upon classroom
observations, policy documents, and interviews with educators and policymakers, the study
highlights how faith-based institutions are adapting to changing educational needs while
retaining their religious identity. Findings reveal that some schools have successfully blended
religious and secular curricula, offering students broader opportunities for higher education and
employment. However, challenges such as resistance to change, lack of teacher training, and
inadequate government support hinder widespread adoption. The study also examines the
perceptions of parents and communities, many of whom support modernization but remain
concerned about the preservation of cultural and religious values. The paper concludes by
proposing policy interventions that encourage dialogue between religious scholars,
policymakers, and educators to create a balanced curriculum that respects tradition while
preparing students for modern challenges.

Keywords: Faith-Based Education, Pakistan, Curriculum Reform, Religious Schools,
Modernization, Policy Integration
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MIGRATION AND ACCESS TO EDUCATION IN BORDER REGIONS OF INDIA

Arun JOSHI
University of Hyderabad, India
Abstract:

This paper analyzes the relationship between migration and access to education in India’s
border regions, particularly in states such as Assam, West Bengal, and Jammu & Kashmir.
Through household surveys, interviews, and policy analysis, the study investigates how
migration caused by conflict, economic insecurity, and natural disasters impacts children’s
educational opportunities. Findings indicate that displaced families often face barriers such as
lack of documentation, language differences, and absence of nearby schools, leading to high
dropout rates. The paper also highlights how marginalized migrant communities are vulnerable
to child labor and exploitation due to disrupted education. However, local initiatives such as
mobile schools, NGO-led learning centers, and community-driven advocacy campaigns have
provided alternative pathways to learning. The study concludes by recommending inclusive
policies that address the educational needs of migrant children through flexible schooling
models, multilingual education programs, and cross-border cooperation.

Keywords: Migration, Education Access, India, Border Regions, Displacement, Educational
Policy
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COMMUNITY-BASED EDUCATION FOR SUSTAINABLE DEVELOPMENT IN
THE PHILIPPINES

Paolo DELA CRUZ
University of Santo Tomas, Philippines

Abstract:

This study examines the role of community-based education in promoting sustainable
development in the Philippines. Using case studies from rural and coastal communities, the
research investigates how education initiatives rooted in local knowledge and practices
contribute to environmental sustainability, economic resilience, and social cohesion. Findings
reveal that community-driven programs such as ecological farming workshops, disaster
preparedness training, and livelihood education have significantly enhanced community
capacity to respond to local challenges. The integration of indigenous knowledge with formal
education systems has also strengthened cultural identity and intergenerational learning.
However, the study highlights limitations such as funding constraints, lack of institutional
support, and difficulties in scaling local programs to broader contexts. The paper concludes that
community-based education, when supported by government policies and partnerships with
NGOs, can serve as a powerful driver of sustainable development, bridging the gap between
global sustainability goals and local realities.

Keywords: Community-Based Education, Philippines, Sustainable Development, Indigenous
Knowledge, Local Practices, Social Cohesion
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GENDER SENSITIVITY IN INDONESIAN SCHOOL TEXTBOOKS

Dewi KARTIKA
Universitas Sebelas Maret, Indonesia
Abstract:

This paper critically analyzes gender sensitivity in Indonesian school textbooks, focusing on
how curricular materials portray male and female roles. Using content analysis of textbooks
across primary and secondary levels, the study reveals that although gender representation has
improved in recent years, significant stereotypes persist. Women are often depicted in domestic
roles, while men are shown in leadership and technical positions, reinforcing traditional gender
norms. Findings also indicate that textbooks underrepresent women in science, technology, and
leadership contexts, which can discourage female students from pursuing these fields.
Interviews with teachers and curriculum developers suggest that lack of awareness and
insufficient training in gender-sensitive pedagogy contribute to these imbalances. The paper
argues that revising textbooks and training educators are critical steps toward fostering gender
equality in classrooms. It concludes by recommending systemic reforms, including curriculum
review mechanisms, collaboration with gender experts, and active monitoring of content to
ensure inclusive and balanced representation.

Keywords: Gender Sensitivity, Indonesia, School Textbooks, Curriculum Development,
Gender Equality, Representation
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COMMUNITY-BASED APPROACHES TO REDUCING URBAN POVERTY IN
SOUTHEAST ASIA

Andini PRATAMA
University of Indonesia, Indonesia

Abstract:

This paper explores community-based approaches to reducing urban poverty in Southeast Asia,
with a particular focus on Indonesia, the Philippines, and Vietnam. The research examines
grassroots initiatives such as microfinance programs, cooperative enterprises, and skills training
workshops that aim to empower marginalized urban populations. Findings suggest that while
government welfare schemes play an important role, community-based approaches provide
more sustainable and locally relevant solutions. Case studies highlight successful projects in
Jakarta and Manila, where local organizations collaborated with international NGOs to provide
housing, health services, and educational opportunities for urban poor families. The study also
analyzes the limitations of these programs, including resource dependency, scaling challenges,
and lack of policy integration. Ultimately, the paper argues that empowering communities
through participatory decision-making and inclusive development strategies is essential to
addressing urban poverty in the long term.

Keywords: Urban Poverty, Community-Based Approaches, Southeast Asia, Indonesia,
Grassroots Development, Sustainable Solutions
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